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Preamble

Preamble

The Newfoundland and Labrador history course introduces Grade 8 students to a study of the tory of
Newfoundlanders and L abradorians from the turn of the 19" century to the present. This curriculum
guide provides the conceptud framework, program components, and the teaching and learning context
for the course. More specificaly, this document establishes specific curriculum outcomes by theme and
gpecifies them through their respective ddineations. In conjunction with these outcomes, the guide
provides suggested teaching and learning strategies, suggested assessment strategies, and suggested
links to other resources and curricular aress.

Within this context, this curriculum document has three purposes:

1.

2.

w

to inform both educators and members of the genera public about the philosophy and scope of
history for grade 8 students in the province;

to outline detailed curriculum outcomes to which educators and others can refer when making
decisons concerning learning experiences and ingtructiond techniques in the grade 8 history
COUrse;

to promote the effective teaching and learning of history for the students enrolled in grade 8; and
to help teachers give students a framework for assessment and eva uation practices

Newfoundland and Labrador History - A Curriculum Guide ii
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Section 1: Overview and Rationde

Overview and Rationale

Overview

The Newfoundland and Labrador History course introduces students
to the study of the history of the province from the turn of the 19th
century to the present. It isan interesting and dynamic period of
development from col ony-to-country-to-province, the time when settled
society and indtitutions were established to shape the province asit is
today.

In this course, sudents explore and appreciate history: as part of thelr
community, region and province; as awindow to people and events of
the past; as an examination of socia change; and as a means of

ng the impact of the past on the present. The development of
historica research methods is integrated throughout the course so that
sudents will use the tools of the historian to take with them some
understanding and gppreciation of Newfoundland and Labrador history.
The course has been developed for the adolescent student, so that
topics and activities are designed at the gppropriate level to engage
dudentsin active learning.

The following themes provide the basic structure for Newfoundland
and Labrador History.

Unit 1: Introduction: History as a Lensto the Past

« Unit 2: Newfoundland and Labrador from the Turn of the 19™
Century through the Early 20th Century: History as a Story of
People

« Unit 3: Newfoundland and Labrador from 1914 through 1949:
History as a Sory of Sgnificant Events

« Unit 4: Newfoundland and Labrador through the 2nd Half of
the 20" Century: History as a Story of Change

« Unit 5: History as a Sory of the Past in the Present

The course themes are devel oped through a set of specific curriculum
outcomes (SCOs) and delineations with each theme providing
opportunities for students to engage in active learning experiences. It is
expected that al SCOswill be completed. Although it is not necessary
to complete dl delinestions, the teacher will sdect from them to ensure
that the related SCO is adequately treated.

Newfoundland and Labrador History - A Curriculum Guide 1
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Rationale

History asa Discipline

Theword “higory” has a least two meanings. it can mean smply “the
past” and everything that happened init; or the disciplined study of
human activity in that pagt. It isthe latter with which we are concerned
here, snce this course ams to introduce students, not only to the history
of Newfoundland and Labrador, but also to how historians go about
their work to gain an understanding of the past.

Higtory is essentid to the search for knowledge. Firg, if we seek fully to
understand the present, we need to know what happened in the past.
Higtory orients usin time, and helpsto explain why we are living where
we are, and the way we behave and are governed. It helps us
understand complex current issues of public policy, thus contributing to
the development of informed and active citizens.

Second, history isthe study of people, both asindividuas and in society,
and how they behave. In the context of this course, we are studying the
people who have lived in Newfoundland and L abrador for the past two
centuries - thelr achievements and failures, their reponsesto and
adaptations of the naturadl environment, their beliefs and lifestyles, and
how they governed themsalves. It isrelevant to ask why and how they
shaped their legacy, and what we can learn from their experiences.
Their history contributes to our identity.

This means that historians do move beyond dates and chronologiesto
examine how and why things happened in the way they did. Itisan
historical fact, for example, that Newfoundland and Labrador joined
Canadain 1949, but the historian analyses the various factors that were
involved in the event in order to explainit. In short, historians provide
interpretations which seek to make the past intdlligible to usin the
present.

Higtorica evidence comesin awide variety of forms - for example,
meaterial objects, letters, newspapers, photographs, maps, drawings,
account books, the memories of older people, stories and songs. The
good higtorian finds as much of this primary evidence as possible, and
then beginsto ask what it dl means, how its partsfit together, and how
many gaps must befilled. The end product will usudly be awritten
account which presents an interpretation of the evidence.

Interpretations of the evidence, however, may vary. Accordingly, a
find, definitive explanation of any aspect of the past is somewhat eusive.
The relationship between past and present is dways

Newfoundland and Labrador History - A Curriculum Guide
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Contribution of History
to Social Studies
Education

changing and so isthe evidence available. Also, the historianisa

product of agiven time and place and has to make judgements about the
vaue of often flawed evidence. Neverthdess, as we find out more and
more about the human past, it becomes more clearly focussed and we
begin to see, perhaps, what actudly may have happened. Historians are
not mere sorytellers.

Higtory has one foot in the humanities and the other in the socid
sciences: that is, it isahybrid, which borrows from other disciplines
whatever theories and methodologiesiit finds useful. There are,
moreover, many varieties of higtory, afact which complicatesthe
discussion even further. The traditiond, broad categories are politicd,
socid and economic history, each of which overlgp and have their own
subdivisions. This course places primary emphasis on socid and
economic factors, but recognizes that the study of politicsand
government is dso indispensable. All three areas are obvioudy
interrelated.

Third, the important tasks of teaching history, according to Osborne
(2000), areto “firdt, indtill in students an interest in and even alove for
the past while at the same time freeing them from blind obeisance to
heritage and tradition; second, to give them a sense of connectedness
that helps them identify with the whole human story, and to locate the
present in the setting of both past and future; third, to help them think
historicaly; fourth, to show them the range of human action and
behaviour...; fifth, to show human beings as active agents in the hitorica
process, and, sixth, to help them understand the nature of their country
and of theworld of whichitisapart.” (p. 431)

Such views of history have persuaded many educators and members of
the generd public that history is an integrd part of a balanced
curriculum. The introduction of this course reflects the importance which
Newfoundlanders and Labradorians place on their history and heritage,
and arecognition that their ditinctive history is an essentid part of ther
province s culture and identity, and that the province' s past pointsto its
future.

This course upholds the concepts and idess articulated in the
Foundation for the Atlantic Canada Social Studies Curriculum
document. An introductory exploration of the higtory of the provinceis
integra to the citizenship development of students as they consider the
place of Newfoundland and Labrador in the regiond, nationa and
globa context.

Newfoundland and Labrador History - A Curriculum Guide 3
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The Teaching and
L earning Context

Student Needs

Literacy and Social
Studies

Thefocus of this curriculum isto:

« respond to the needs and interests of young adolescents

» providefor the exploration of local/regiond history topics

* provide historica background to current issues and events

 introduce specific methods and skills of history as adiscipline

» foster an gppreciation of Newfoundland and Labrador history and of
history in generd

» renforce sudents pridein ther culturd identity, heritage,
gppreciaion of culturd diversty, and sense of belonging.

With the accelerating pace of change, the acquigition of factslearned in
isolation will not equip students for life. Problem solving, critica and
credtive thinking, and informed decison-making are essentid for success
in the future,

Today’ s sudents come with increasingly diverse backgrounds and
experiences. An effective ingructiona environment must incorporate
principles and gtrategies that support this diversity, while recognizing and
accommodeting the varied learning styles, multiple intelligences, and
abilities of individua students. Teaching approaches and srategies must
actively engage dl studentsin the learning process, through their
involvement in awide variety of experiences. The nature and scope of
history provide unique opportunities to do this. To meet these
chdlenges, this history course must be

«  Student centred

e inviting and indudve

e regpectful of diversity

e paticipaory, interactive, and collaborative
» engaging and relevant

o chdlenging
* inquiry-based and issues-oriented
o reflective

Literacy plays an important role in the sudent’ s experience with socia
sudies. It promotes the student’ s ability to comprehend and compose
spoken, written and visud texts that are commonly used by individuas
and groups to participate, criticaly and effectively in society. The
multiplicity of communication channels made possible by technology and
the increasing cultural and linguidtic diversty of the world cdl for abroad
view of literacy and its place in the content aress.

Newfoundland and Labrador History - A Curriculum Guide
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TheIntegration of
Technology in Social
Studies

The ability to read and view is critica for successin socid sudies.
Reading and viewing in the content area of socid studies requires that
attention be given to setting the stage and using various srategies to help
students gather and process information. Writing and representing in the
socid studies may be thought of as a process by which students
communicate what they know about a particular topic. Listening and
pesking ds0 are seen asintegra to learning: the former is part of the
information-gathering phase, and the latter is part of the communication
phase.

Reading and viewing, writing and representing, and listening and
gpeeking help students comprehend the meaning of words, symbols,
pictures, diagrams, maps and other genres; investigate arange of media
in different times and places and provide many opportunitiesto
comprehend and compose in unfamiliar contexts. Most will be able to
debate, persuade and explain in avariety of genres, including the artistic
and technological. The socid studies program will help students become
culturally sengitive and effective cross-cultura communicators.

Criticd literacy includes awareness of stereotyping, culturd bias,

author’ sintent, hidden agendas, and slent voices. Students are
encouraged to view texts from avariety of perspectives and to interpret
the various levels of meaning in agiven text. Students are encouraged to
be aware that texts are constructed by authors who have purposes for
writing and make particular choices when doing so. Criticdl literacy
approaches aid students in comprehending texts at a deeper level and
aso assg in the condtruction and recongtruction of their texts.

Literacy for active citizenship involves understanding different
perspectives on key democratic struggles, learning how to investigate
current issues and participating creetively and criticaly in community
problem-solving and decison-making. Exercising civic rights and
respongibilitiesisapracticad expresson of important socid vaues and
requires specific persona, interpersona and advocacy kills.

Technology should play amgor rolein the teaching and learning of
socid studies. Computers and related technologies (e.g., digitd cameras,
software, databases, Internet, bulletin boards, e-mail, CD-ROM
players, video disk players) are valuable classroom toolsin acquiring,
andysing, presenting, and communicating data. These

Newfoundland and Labrador History - A Curriculum Guide 5
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Resour ce-Based
Learning

technologies dlow students to become more active participantsin
research and learning and provide numerous possibilities for enhancing
teaching; for example:

* Thelnternet and CD-ROMSs provide teachers and students with
quicker and easier access to extensive and current information.
Good research skills, however, are key to efficient use of these
resources. Questions pertaining to vaidity, accuracy, bias, and
interpretation must il be applied to information available on the
Internet and CD-ROMs.

»  Student-created websites and direct e-mail conversations provide
students with connections to students and organizations from around
theworld. This accessto firgt-hand information will enable students
to directly employ inquiry ills.

»  Students can share what they have learned with others, both in their
classroom and beyond, in awide variety of forms (e.g., graphs,
maps, texts, graphic organizers, websites, multi-media presentations)
that fit thair learning styles.

The Newfoundland Department of Education document, Learning to
Learn: Policies and Guidelines for the |mplementation of Resource-
based Learning in Newfoundland and Labrador Schools (1991),
promotes a resource-based learning approach that provides learning
experiences to meet the needs of individua students and actively involve
them in the learning process. To this end, the effective use of awide
range of teaching and learning Strategies, supported by appropriate print,
non-print and human resources is essentid.

With this gpproach, students have the opportunity to gpproach atheme,
issue or topic of study inways that dlow for differencesin backgrounds,
learning styles, needs, and abilities. Resource-based learning promotes
information literacy - the ability to access, sdlect, interpret, evaluate,
organize, produce and communicate information in and through avariety
of mediatechnologies and contexts to meet diverse learning needs and
purposes. When students engage in their own research with appropriate
guidance, they are more likely to take responghility for their learning and
to retain the information gained.

Students and teachers make decisons about appropriate sources of
information, tools for learning and how to accessthem. A resource-based
approach raises the issues of sdecting and evauating a wide variety of
information sources. The development of the critical skills needed for these
tasksis essentid to higtorica method and study.

Newfoundland and Labrador History - A Curriculum Guide
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Instructional
Approachesand
Strategies

Resource-based teaching has a specia resonance for the history teacher,
snce many of the resources available come in the form of or draw upon
historica documents. More specificaly, the history teacher sees
documents-based approaches as critica to teaching and learning history.

Newfoundland and Labrador History builds an active learning
gpproach for students, supporting lifdong learning skills such as
problem-solving, criticd thinking, creative thinking, information analyss,
and informed decison-making. This program introduces methods and
skills of historical research and provides a context in which students can
andyse and evauate historica evidence and make their own
Interpretations.

It is recognized that the most effective ingtructiona gpproach is one that
iseclectic in nature. The classroom teacher employs those ingtructiona
srategies deemed most gppropriate, given the needs of the learner, the
learning outcomes, and the resources available. One cannot be
prescriptive in favour of any sngle teaching method in Newfoundland
and Labrador Higtory, since (1) students differ in interest, ability, and
learning styles, and (2) components of the course differ in terms of intent,
level of conceptud difficulty, and the relative emphases on knowledge,
skills, and vadlues. Therefore, the discerning teacher will use avariety of
methods in response to avariety of indructiond Stuations.

Higtory teaching has long emphasized a strong transmission gpproach.
Content was heavily factud and descriptive, and ingtruction relied upon
(2) direct ingtructional methods such as lecture, didactic questions, and
drill, and (2) independent study methods such as homework and recal-
level questions. Curriculum devel opers see the need for transactiona
and transformationa orientationsin ingtruction. These approaches
deliberately engage the learner through use of (1) experientia methods
such as higtorica drama, roleplay, and viststo historicd Stes, museums
and archives; (2) indirect indructiond strategies such as problem-
solving, document andysis, and concept formation; and (3) interactive
drategies such as debates, brainstorming, discusson, and interviewing.

The rationae for abaance of transmissiond, transactiond, and
transformationd gpproaches rests on the following assumptions:

Knowledge deemed to be of most worth rests less on the
memorization of facts and more on the process of knowing.

Newfoundland and Labrador History - A Curriculum Guide
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Multi-L evel
Instructional Settings

»  The process of knowing relies largely upon accessing and organizing
information, detecting patternsin it, and arriving & generdizations
suggested by the patterns.

» Trandformationa and transactiona approaches bring high
motivationa vaue to the classroom.

e Trandormationa and transactiond approaches dlow for the active
participation of students as they evauate the relevance of what they
are learning, bring their perspectives and prior knowledge to the
process, and are involved in decisions about what they are learning.

While the merits of transactional and transformationa orientations are
clear, transmission ill has a place in Newfoundland and L abrador
History. Direct instruction may be used to introduce a topic, bresk
down a complex concept into Smpler constructs, review atopic, or
prepare for a comprehensve assessment.

To illustrate some of the principles of effective teaching and a balanced
approach to ingtruction, Appendices 4, 5, 6, and 7 illustrate several
indructiond gpproachesthat are particularly relevant to the teaching of
Newfoundland and Labrador History.

A number of strategies can be used to support the course goas and
active learning approaches. Fundamentally, the course supports a
resource-based gpproach. The authorized text and resources for
teachers and students are intended as sources of information and
organizationd toolsto guide study, activities, and exploration of topics.
Teachers and students can integrate information drawn from locd and
regiona sources, print, visua and audio texts, information technology
and the Internet, and from the course website.

Effective socid studies teaching creates an environment that supports
students as active, engaged learners. Discussion, collaboration, debate,
reflection, analysis and application should be integrated into activities
when gppropriate. Teaching strategies can be employed in numerous
ways and combinations. It istherole of the skilful teacher to reflect on
the course outcomes, topics, resources, and nature of the classand
individua students to select approaches best suited to the circumstance.

The multi-level classroom presents different challenges to teachers for
the implementation of courses. Indructiond planning may take moretime
and flexihility is needed in the gpproach to ingruction and evaluation.

Newfoundland and Labrador History - A Curriculum Guide



Section 1: Overview and Rationde

Assessment and
Evaluation

I ntroduction

Assessment

Suggestions for organizing indruction for sudents in multi-age

classrooms include:

» teach dl grades represented together, using the curriculum of one
grade and ingtructiond approaches which alow studentsto learn at
their own ability level

* develop units around themes that integrate and incorporate the
required concepts and outcomes from each grade level curriculum

Assessment is the systematic process of gathering data on student
learning. Evauation is the process of anadysing patterns in the data,
forming judgements about possible responses to these patterns, and
making decisons about future actions.

Anintegrd part of the planned indructiond cycle is the evaluation of
learning for learning. Evauation of learning focuses on the degree to
which students have achieved the intended outcomes and the learning
environment was effective towards that end. Evauation for learning,
given what evaduation of learning reveds, focuses on the designing of
future learning Stuations to meet the needs of the learner.

The quality of assessment and evauation has a profound and well-
established link to student performance. Regular monitoring and
feedback are essentia to improving student learning. What is assessed
and evaluated, how it is assessed and eval uated, and how the results are
communicated send clear messages to students and other stakeholders
about what isredly valued - what is worth learning, how it should be
learned, what elements of quaity of performance are most important,
and how well students are expected to perform.

To determine how wdll students are learning, assessment drategies are
used to systematicaly gather information on the achievement of
curriculum outcomes. In planning assessments, teachers should use a
broad range of data sources, appropriately balanced, to give students
multiple opportunities to demondtrate their knowledge,

Newfoundland and Labrador History - A Curriculum Guide 9
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Evaluation

kills, and attitudes. Many sources of assessment data can be used to
gather such information. Some examples include, but are not limited to:

formd and informa obsarvations interviews

work samples rubrics
anecdotal records amulations
conferences checkligts
teacher-made and other tests guestionnaires
portfolios ord presentations
learning journds role plays
questioning debates
performance assessments case studies
peer- and self-assessments pand discussons
multimedia presentations essay writing

graphical representations

Evauation is a continuous, comprehensive, and systematic process. It
brings interpretation, judgements and decisions to the data collected
during the assessment phase to address key educationa issues. More
specificdly, how vaid and relidble is the data gathered? What does the
data suggest in terms of student achievement of course outcomes?
Does student performance confirm ingtructiond practice, or indicate the
need to changeit? Are students ready to move on to the next phase of
the course, or is there need for remediation?

Teacher-devel oped assessments and the eval uations based on them
have avariety of uses:

* providing feedback to improve student learning;

e determining if curriculum outcomes have been achieved,

» cetifying tha sudents have achieved certain levels of performance;

»  sdting gods for future student learning;

* communicating with parents about their children’slearning;

» providing information to teachers on the effectiveness of their
teaching, the program, and the learning environment;

* meeting gods of guidance and adminigtrative personnd.

Evauation is conducted within the context of the outcomes, which
should be clearly understood by learners before teaching and evauation
takes place. Students must understand the basis on which they will be
evauated and what teachers expect of them.

10

Newfoundland and Labrador History - A Curriculum Guide



Section 1: Overview and Rationde

The evauation of a student’ s progress may be classfied as pre-
ingtructiond, formative, or summative, depending on the purpose.

Pre-ingtructiond evauation is conducted before the introduction of
unfamiliar subject matter or when learners are experiencing difficulty. It
givesan indication of where students are and is not a measure of what
they are cgpable of doing. The purposeisto andyse the student’s
progressto date in order to determine the type and depth of ingtruction
needed. Thistype of assessment is mostly conducted informally and
continuoudly.

Formative eva uation is conducted throughout the process of
indruction. Its primary purpose s to improve ingruction and learning.
Itisanindication of how things are going. It identifiesa student’s
strengths or weaknesses with respect to specific curriculum outcomes
S0 that necessary adaptations can be made.

Summative evauation occurs a the end of a designated period of
learning. It isused, aong with data collected during the formative
dage, to determine learner achievement. Thisevaduation is used to
report the degree to which curriculum outcomes have been achieved.

Guiding Principles In order to provide accurate, useful information about the achievement
and ingructiond needs of students, certain guiding principles for the
development, administration, and use of assessments must be followed.
Principles for Fair Student Assessment Practices for Education in
Canada (1993) articulates five basic assessment principles:

» Assessment Strategies should be appropriate for and compatible
with the purpose and context of the assessment.

»  Students should be provided with sufficient opportunity to
demondtrate the knowledge, ills, attitudes, or behaviours being
assessed.

»  Proceduresfor judging or scoring student performance should be
appropriate for the assessment strategy used and be consistently
applied and monitored.

*  Procedures for summarizing and interpreting assessment results
should yield accurate and informetive representations of a sudent’s
performance in relaion to the curriculum outcomes for the reporting
period.

*  Assessment reports should be clear, accurate, and of practical
vaue to the audience for whom they are intended.

Newfoundland and Labrador History - A Curriculum Guide 11
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These principles highlight the need for assessment that ensures that

the best interests of the student are paramount

assessment informs teaching and promotes learning

assessment is an integral and ongoing part of the learning process
and is clearly related to the curriculum outcomes

assessment isfair and equitable to dl students and involves multiple
sources of information

While assessments may be used for different purposes and audiences,
al assessments mugt give each student optima opportunity to
demongtrate what he/she knows and can do.

12
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Curriculum Design and Components

Overview The Newfoundland and Labrador History curriculum guideis based on
the Foundation for the Atlantic Canada Social Sudies Curriculum
document. The generd curriculum outcomes (GCOs), skills, and key-
stage curriculum outcomes (KSCOs) in the foundation document
(induding implicit and explicit satements on attitudes, values and
perspectives) guided the development of the outcomes for this
curriculum guide. The curriculum guide identifies the mgor themes and
organizationd structure of the course. It provides examples of how the
course contributes to the atainment of the essentia graduation learnings
and articulates the generd curriculum outcomes for history aswell asthe
specific curriculum outcomes for Newfoundland and Labrador History.
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Section 2: Curriculum Design and Components

Aesthetic Expression

Citizenship

The four Atlantic provinces under the aggis of the Council of Atlantic
Minigers of Education and Training (CAMET) have identified the
abilities and areas of knowledge that they consider essentiad for students
graduating from high school. Achievement of these essentia graduation
learnings will prepare sudents to be life-long learners. These learnings
describe expectations, not in terms of individua school subjects, but in
terms of knowledge, skills, and attitudes devel oped throughout the
curriculum. They confirm that students need to make connections and
develop abilities across subject boundaries if they are to be ready to
meet the changing demands of life, work, and study today and in the
future. Essentid graduation learnings serve as aframework for the
curriculum devel opment process.

Higtory, as part of socid studies, provides different opportunities for the
achievement of the essentia graduation learnings. The following
examples demondrate the close links among the essentid graduation
learnings and Newfoundland and Labrador History (the number at
the end of each sample refers to the delineations of specific curriculum
outcomes).

Graduates will be able to respond with critical awareness to
various forms of the arts and be able to express themselves through
the arts.

Whether andysing historica artifacts or interpreting music, art and
literature, Sudents develop an appreciation of the role the arts play in
interpreting their world and the world of others. Students will have the
opportunity to, for example:

e examine how historical sources (e.g., art, documents, photos,
dories, artifacts, and music) are windows into the past (1.1.2)

« draw conclusions about how culturd activity and the economy are
connected (4.3.4)

Graduates will be able to assess social, cultural, economic, and
environmental interdependence in a local and global context.

Higtory plays a prominent role in enabling students to develop as
respongble citizens. By their very nature, history and socid sudiesin
generd, provide numerous opportunities to devel op the various € ements
of citizenship education. Students will have the opportunity to, for
example

14
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Section 2: Curriculum Design and Components

Communication

Personal Development

*  determine the means by which law and order were maintained in the
19" century (2.4.6)

e assessyour position on whether the Commission of Government
should have been established (3.4.3)

»  describe the two referenda processes whereby Newfoundlanders
and L abradorians chose confederation with Canada (4.1.6)

Graduates will be able to use the listening, viewing, speaking,
reading, and writing modes of language(s) as well as mathematical
and scientific concepts and symbols to think, learn, and
communicate effectively.

Communicationisimplicit in history as sudents are asked to speak, lisen,
read, view, think, dramatize, and articulate their thoughts. Students will
have the opportunity to, for example:

* present explanations or argumentsin support of the key question
(2.2.8)

» usethefollowing organizer to interpret a photo (sample assessment
srategy for delineations 2.5.2-2.5.8)

» write aletter to the editor of the locd paper on the issue of
conscription. Use the following checklist to organize your thoughts
(sample assessment strategy for delineation 3.1.9)

Graduates will be able to continue to learn and to pursue an active,
healthy lifestyle.

Persona development requires that individuas first know who they are -
that they have a sense of identity, and that they know where they fit in
the scheme of things. Many of the ethical issues that confront today’s
students must be examined from the critical perspective provided
through history. Students will have the opportunity to, for example:

« complete the following chart to compare lifestyles of the 19" century
with lifestyles today (sample assessment Strategy for delinestion
2.5.10)

*  describe conditions that contribute to rural depopulation in
Newfoundland and Labrador (4.5.4)

* evauae what is meant by a Newfoundland and L abrador identity
(45.12)
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Section 2: Curriculum Design and Components

Problem Solving

Technological
Competence

Spiritual and Moral
Development

Graduates will be able to use the strategies and processes needed to
solve a wide variety of problems, including those requiring
language, mathematical and scientific concepts.

History helps students to respond as citizens to the problems that
confront the world today with reference to their historical, socid,
economic, political, and geographic context. Thus, sudentswill be able
to act as empowered citizens, making the necessary decisons and
solving problemsin a critical and creetive manner. Students will have the
opportunity to, for example:

» complete the following chart to decide which side they would
support in the 1869 Confederation debate (sample assessment
strategy for delineation 2.4.8)

e assessone spostion on theissue of conscription (3.1.9)

* evauate a postion on the resettlement program (4.3.2)

Graduates will be able to use a variety of technologies, demonstrate
an under standing of technological applications, and apply
appropriate technologies for solving problems.

Higtory is replete with opportunities to study the effect technologica
development has on society. Recognizing the complex issues raised by
old and new technologiesis criticd to achieving technologica
competence. Students will have the opportunity to, for example:

» explantherole of technology in communications and trangportation
in the 19" century (2.5.9)

» andyse how changes in transportation and communications affected
lifestyle and attitudes (4.3.3)

*  describe the growth of technology-based industries (4.4.10)

Graduates will demonstrate under standing and appreciation for the
place of belief systems in shaping the devel opment of moral values
and ethical conduct.

Many of the spiritud and mora issues which confront students today
such as human rights, gender issues, and religious freedoms must be
examined in light of their historica perspective and the changes which
have taken place over time. Students will have the opportunity to, for
example

16
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Section 2: Curriculum Design and Components

General
Curriculum
Outcomes for
History

Understandings

Competencies

describe the impact of land-based industries on the traditiona role of
women (3.2.12)

evauate the impact of non-aborigind activities on aborigind peoples
(45.2)

draw conclusions about strategies used by suffragettes (3.1.14)

Generd curriculum outcomes are broad statements articulating what

students are expected to know, to appreciate, and be ableto do asa
result of the cumulative learning experiencesin history. Through
achievement of these curriculum god's, sudents demonstrate the
essentid graduation learnings.

Below are the generd curriculum outcomes for history.

Students will be expected to demonstrate an understanding that

history isthe sudy of change over time

the explanation of the past is aways subject to interpretation
the physical environment and naturd resources greetly influence
historica development and events

the economy plays avitd rolein the higtorical development of a
society

hitory affects and influences present-day attitudes, beliefs and
vaues

the diverse cultures of dl peoples, including native peoples and
newcomers, have greetly impacted and continue to influence
higtorical events

al members of the community in the past contributed to the
development of society

the history of Newfoundland and Labrador is marked by significant
turning points

the past affects the lives of people as individuas and a society

Students will be expected to demongtrate competenciesin

thinking as an historian

using the tools of higtory in locating and assessing sources of
information and evidence a abasic level

historical methodology asiit gpplies to examining and congructing
historica reports
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Section 2: Curriculum Design and Components

Dispositions

Course Themes

congtructing, interpreting and presenting spatial and tempora
information through the use of graphs, charts, tables, timelines and
other visud ads

appropriatdy using language, statistics, written reports and other
forms of communication and presentation techniques (skits, plays,
visud presentations) in avariety of Stuations

gppropriate use of technology

literd, interpretive, applied, and critical thinking

participating in group processes in away that postively contributes
to the qudity of the learning task.

Students will be expected to demonstrate an appreciation for

history as a conversation with the past

the place of history as alifdong interest

local higtory and its rdationship to the regiond, provincid and
larger picture

the contribution of the past to present-day society, lifestyle and
culture

both materia culture, eg., houses, textiles, and furniture, and non-
materid culture, e.g., music, stories, art, and songs as
representations of history

Newfoundland and Labrador’ s unique cultura heritage and the
pride of its citizensin their provincia identity

the role of informed and rationd discussion in the development of
higoricd patterns

the importance of gathering, organizing, and presenting religble
information in ways appropriate to an assgned task.

The five organizationd themes for the course were developed to
represent various gpproaches and purposes for the study of history and
for their gppropriateness to the time period spanned. A brief
description of the five course themesis identified below.

Unit 1: Introduction: History as a Lens to the Past introduces
history as a discipline and basic historical research methods.
Students will consder conceptions of history and how it is
represented in many different ways. Students will develop and
refine thar research kills through the study of thelr
community/region.

18
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Section 2: Curriculum Design and Components

«  Unit 2: Newfoundland and Labrador fromthe Turn of the 19"
Century through to the Early 20th Century: History asa Story
of People examinesthe origins of dl people living in Newfoundliand
and Labrador in the 1800s, where they settled,

interactions that occurred between various people and groups, and the
role of the physica environment on ther lifestyles. The unit dso
examines sdlected aspects of palitics, law, economy, transportation,
religion and education in early Newfoundland and Labrador society.

* Unit 3: Newfoundland and Labrador from 1914 through 1949:
History as a Story of Sgnificant Events examinesthe role and
impact of sgnificant higtorica events, growth of |and-based
economies, sgnificant politica events prior to and leading up to
joining Canada, and the impact of World War 11.

* Unit 4: Newfoundland and Labrador through the 2nd Half of
the 20" Century: History as a Story of Change examinesthe
issues and events surrounding Confederation, changes in politica
and socid infragtructure in the two decades following
Confederation, and modernization and the impact of
indugtrialization and technological changesin the last half of the 20"
Century.

* Unit5: History asa Sory of the Past in the Present examines
the waysin which higtorical eventsinfluence asociety’s
development and how higtorica events impact current issues and
events. Thisunit isessentidly amgor research project for the
student and should not be done separately towards the end of the
course. The project should be carried out over the last haf of the
schoal year, beginning in early February.

These themes are devel oped through a set of specific curriculum
outcomes and delineations. It is expected that all SCOswill be
addressed. The understandings, competencies and digpositions that
comprise the generd curriculum outcomes for history are incorporated
into the specific curriculum outcomes for Newfoundland and
Labrador History as agppropriate. The research component of the
course encourages exploration of avariety of topicsand adiverse
selection of sources. Students will use both primary and secondary
sources and draw upon awide variety of sources of information such as
reference books, historical documents, newspapers, artifacts, audio-
visua materids, eectronic sources, (including computer software, CD-
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Section 2: Curriculum Design and Components

Organization and
Planning

Organization

Ingtructional Planning

ROM s and appropriate selected sites on the world wide web),
museums, higtoric sites, and archives as well as through interviews and
interaction with people who can supply higorica information.

Each of the course themes provides opportunities for students to engage
in active learning experiences that introduce and/or reinforce historica
research methods and skills and meet the learning objectives for the
topic. At appropriate points, comparisons are drawn between
historica events and current circumstances. Students are chalenged to
congder that perspectives on events from the past change over time
and often differ from the vaues and perspectives a the time of the
event.

The Newfoundland and Labrador history courseis designed for
approximately 90 hours, i.e,, 10% of indructiond time. Each theme
begins with an overview page that provides a brief description of the
contents of the unit. These are followed by afour column layout that
includes the specific curriculum outcomes and ddlineations, sample
teaching and learning drategies, sample assessment dtrategies and
sample links with supplementary resources, other curricular areas and
community organizations. In addition, the guide has various gppendices
which further ddlineste some of its contents.

The four-column layout helps to

* illugrate how learning experiences flow from the outcomes

» illudrate the range of dtrategies for teaching and learning associated
with a specific outcome

» demondrate the relationship between outcomes and assessment
drategies

*  provide supplementary resources teachers can use in connection
with the outcomes

*  suggest ways teachers can make cross-curricular connections

In planing ingruction for this course it is critical for evaluaion to be
aigned with outcomes and indruction. Thus, the relative emphasis upon
the three thinking skills of knowing, applying and integrating during
ingtruction must be reflected in the assessment of students' work. A
table of specificationsis provided to help achieve this planning and an
ingructiona pacing chart is provided in Appendix 3.
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Section 2: Curriculum Design and Components

Table of Specifications

An examination of the table of specifications shows that the introductory
unit, which explores the historical method, makes up 10 % of the
course ingructiona time. Therefore, teachers should

attempt to reflect thisemphasisin ther indruction. Subgtantialy more
indructiond timeisgivento units2, 3and 4. Unit share of the tota
assessment should reflect its share of indructiond time. Unit5is
developed throughout the course and is not weighted in the table of
specifications. In planning assessments, the teacher should attempt to
reflect the emphass by competency levd illugtrated by the table; i.e,

sudent activities, projects or examination itemsthet are at the

knowledge leve will be weighted 33 %, those at the gpplication leve
will be weighted 47 % and a the integration leve the weighting is 20 %.

Thinking Competencies

UNIT Knowing | Applying | Integrating | Totals
1 2 6 2 10
2 12 15 6 33
3 11 15 5 31
4 8 11 7 26
Tota 33 47 20 100

Decison-making and organizationd planning for students with diverse
needsis guided by the process set out in the Department of Education
document Pathways to Programming and Graduation (2005).

Newfoundland Labrador History - A Curriculum Guide
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Section 3: Specific Curriculum Outcomes

Specific Curriculum Outcomes

Overview Specific Curriculum Outcomes (SCOs) are a further breakdown
of the Genera Curriculum Outcomes for history. The SCOs and
their accompanying subset (ddlineations) which appear in column
1 of the curriculum guide are designed to give clear direction to
teachers with respect to Newfoundland and Labrador history.
They set out what students are expected to know and be able to do
asaresult of their learning experiencesin the course. These
outcomes aso assist educators in determining the most efficient
resources and methodol ogies available to meet the needs of the
student.

The skills and attitudes articulated in the Generd Curriculum
Outcomes are integrated throughout the SCOs, their delineations
and related sample teaching, learning and assessment Srategies.
Each ddinestion is classfied on athree-leve hierarchy of
thinking competencies - from acquiring basic knowledge
(knowing), to using this knowledge in new Stuations and
applying reations (gpplying), and to reflecting and making
judgments on this knowledge (integrating). The range of sample
teaching and learning dtrategies in column 2 is used to achieve the
outcomes articulated by the SCOs and delinegtions in column 1.

The SCOs and their delineations represent required learnings and
it is expected that dl SCOs will be addressed within each unit.
Advance planning for the course and units should include
consderation of the SCOs and their delineations and how they
will be addressed and integrated within units and with other
Specific curriculum outcomes.

A complete lig of the SCOs and their ddineations is included as
Appendix 1.
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Section 3. Specifi

¢ Curriculum Outcomes

How to Use the Four-Column L ayout

Unit Title —»

Specific Curriculum —p
Outcomes

This column includes

a specific curriculum
outcome for the unit along
with the delineations for

the outcome. The

thinking competencies

are labeled K, A, and 1.

Unit Title —»

Sample Assessment
Strategies

This column offers a wide
range of assessment

strategies which may be

used in evaluating the
prescribed learning outcomes.
Teachers should consider
these as examples they

might modify to suit their
own needs and instructional
strategies.

—

Unit 2 - Newloundland and Labrador from the Turn of the 19* Century throoeh the Early

2ith Century: History as a Story of People

specific Curvienlum Owicomes

2O 2.2 The stadent will be expected to
demaonst rote sn amderstanding of the
eroups whe cane to seitle in
Mewloumdland and Labrador in the 199
Century

Examine haw international relations
affected settlemeit pattens and
econamie growth {e.p the “French
Shore’) (A

119

2200 Analyvze how people of a rl:lrl||.'||.|_|r

ethnic group tended to settle in

E!J.I'Ii\.'I:II-iIr wreas. [A)

2.2.11 Dhefine the term “internal migration™
(K}
2212 Describe how the predominant]y

voastal setilement pattern began to

change during the lae |'J"\_'|.'[I|IJF.N (k)

Sample Teaching Leaming Sirateghes
Teachears con have shudents

*  Examine a map of the provinee to identify
mnd moke a lest of French place names
(2215
(221m

*  Protend low the area abong the “French
Shore” might have developed and atfected
the history of the province, had it not beem
lor the “French Shore Treaty”™. (2.2.9)

*  Fesearch wly the southem shore of il
Awalom was largely populated by the Inish,
{2210

Unit 2 - Newloundland and Labrador from the Tem of the 19" Century through the Fardy

2itth Century: History as o Story of People

Sample Assessment Strategics
Students may, for exampe,

= Reflect wpom the “French Shore” issue and
expiass in A paragraph how it contribaed to
a Newtommdland 1|iﬂ|1|it_x |:||.|ri11.1'_1h|: Later
part of the [9% century. (2.2.9)

Tast the accuracy of the following
statement 15 (2.2 10

“European settlers by fhe corly 1RO were
concenirated maindy along the west cowst of
MNewfomdland.”

Teacher MNotes

Frimt Kesources

Bordase, Lobrador Stuates: e Labradar St

Bodase, fobrador Studies:

Seitlers. Mdtts and Kabiundng,

Charboniésali. Agrainst T Oy,

Smalbwowd. Encvelopedio of Newloundland
ard Labradar,

Mehanms. Anas af Newlmondlend and
Labrador

Major. As Near I Heavan by Saa: A History of

Yewfourndiand and [abragdar,
O Flaheriy, Foard of the Ui,

<4— Sample Teaching/
Learning Strategies
This column suggests a
variety of approaches that
are appropriate for the
intermediate learner.
Teachers should consider
these as examples that
they might modify to suit
the particular needs of
their students.

<4— Teacher Notes
This column offers a listing
of student resources which
support the prescribed
learning outcomes, along
with lists of local and
provincial historical sites,
organizations and links to
other curriculum areas. A
more extensive listing of
resources with bibliographic
detail is included in Section 4.
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Unit 1. Higtory as Lensto the Past

Unit 1

Introduction: History as a Lensto the Past

Content Overview

Unit One provides students with an opportunity to explore history as a discipline - what history is, why
it isimportant and how it is represented in many different ways. Students will recognize thet history isdl
around them, that it is relevant to what is happening in their world today and that everything hasiits roots
in the past. Basic hitorical research methods will be introduced and later practised through a variety of
activities which engage sudents in locating informeation, examining and evauating primary and

secondary sources and creating historical reports. A fina activity for the unit will consst of ashort
research project to be done in small groups. Students will undertake a study relating to some aspect of
their community/region (e.g., abrief community history, an important event, an important person, an
higtorica ste or building). The skillslearned in this introduction and practised during the study should be
reinforced throughout the remainder of the course.

Skills Overview

Frame questions or hypotheses that give clear focusto an inquiry.
Solve problems cregtively and criticaly.

Recognize sgnificant issues and perspectivesin an area of inquiry.
Identify sources of information relevant to the inquiry.

Gather, record, evduate, and synthes ze information.

o o A~ W NP

Draw conclusions supported by the evidence.
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Unit 1. History asaLensto the Past

Unit 1 - Introduction: History asa Lensto the Past

Specific Curriculum Outcomes

SCO 1.1 The student will be expected to
demonstrate an under standing and
appreciation of history

1.1.1 ldentify historical sources (e.g., art,
documents, photos, stories, artifacts, and
music) in their own community. (K)

1.1.2 Examine how historical sources (e.g., art,
documents, photos, stories, artifacts, and
music) are windows into the past. (A)

1.1.3 Develop aworking definition of history. (A)

1.1.4 Distinguish between individual past and
collective history. (K)

(K)

1.1.6 Explain that historians are guided by rules
of evidence. (K)

1.1.5 Explain that history is open to interpretation.

Sample Teaching/L earning Strategies
Teachers can have students

» Bring to class historically significant objects
from home. These objects may be displayed
as a mini-museum of local history. (1.1.1)

« Invite an archivist to visit the class to talk about
the kinds of documents found in archives and
how they are important to those interested in
the past. (1.1.1, 1.1.2)

» Brainstorm what they think history is about.
Responses may be recorded on chart paper to
arrive at relevant patterns and then aworking
definition. (1.1.3)

» Examine records from the past (e.g., a
biography, letter, or story) and explain whether
it best reflects an individual past or collective
history. (1.1.4)

» Examine an historical event interpreted
differently by two historians. Discuss reasons
for differences in interpretation. (1.1.5, 1.1.6)
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Unit 1. Higtory as Lensto the Past

Unit 1 - Introduction: History asa Lensto the Past

Sample Assessment Strategies Teacher Notes

Students may, for example, « With reference to delineation 1.1.3, monitor

student definitions for the notion that history is

» Use the following comparison chart to show astudy of change over time, rather than a

similarities and differences that their working
definition of history shares with a prescribed
definition. (1.1.3)

Definition 1 Similarities Definition 2

Write a definition of individual past and
collective history. (1.1.4)

Compare two interpretations of the same issue
or event and list the differencesin views.
(1.1.5)

mere study of afixed time period in the past.
History may be thought of as an inquisitive
“conversation” (i.e., what, where, when, why,
and how) with the past.

Agencies/Groups

City of St. John’s Archives
http://www.city.st-john’s.nf.ca

BBC Online, History Trail: How to do History
http://www.bbc.co.uk/history/trail/

* While all web sites listed in this guide were
active at the time of publication, due to the
unstable nature of web sites, it is wise to check

that they are still active before planning

» Usearecording sheet to organize information teaching/learning activities centered around them.

gained from an analysis of afamily heirloom,
such as a letter, a piece of clothing, photograph,
and/or headstone etching (1.1.5, 1.1.6, 1.1.7)

Analysis Sheet: Family Heirloom

Question Observations

How can the object be
described?

For what purpose was it
created?

What does the object tell
us about the past?

Isthere aparticular point
of view portrayed by the
object?
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Unit 1. History asaLensto the Past

Unit 1 - Introduction: History asa Lensto the Past

Specific Curriculum Outcomes Sample Teaching/L earning Strategies
SCO 1.1 The student will be expected to Teachers can have students
demonstrate an under standing and
appreciation of history » Select an object (e.g., tool or implement) from
the mini-museum and complete an analysis
1.1.7 Infer an historical condition (e.g., using the following worksheet: (1.1.5, 1.1.6,
economic role, social more, lifestyle, and 1.1.7)
living conditions) from an historica
source. (1)

Analysis Sheet: Tool/lmplement

1.1.8 Account for the differences among

. . . Question Information
viewpoints on an issue. (1)

How isthe object
1.1.9 Examinetherole of historic sites, constructed?

archives, and museums in interpreting and
preserving history. (A)

Who constructed it?

Wherewas it kept on
the owner’s property?

How and when was it
used?

Who mainly used it
and why?

What does the object
and use say about
living conditions/
lifestyle?

» Examine afairly recent provincial issue (e.g.,
the development of the Lower Churchill) in
terms of different viewpoints. More
specificaly, (1.1.7; 1.1.8)

- What is the underlying issue?

- What positions did key players take at the
time?

- What arguments were used by one side?

- What arguments were used by the opposing
side?

- What beliefs or values were at odds in this
issue?
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Unit 1. Higtory as Lensto the Past

Unit 1 - Introduction: History asa Lensto the Past

Sample Assessment Strategies

Students may, for example,

» Compile questions for avisit to alocal/regiona
historical site (e.g., archaeological site,
museum, archive, or virtua site). (1.1.9) For
example,

What is the purpose of the site?

What aspects of history are presented?
How is historical information presented?
Does the site include primary artifacts?
What kinds of information are presented?

Teacher Notes

Newfoundland and Labrador History - A Curriculum Guide
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Unit 1. History asaLensto the Past

Unit 1- Introduction: History as a Lensto the Past

Specific Curriculum Outcomes

SCO 1.2 The student will be expected to
demonstrate an under standing of how to find
out about the past

1.2.1 Distinguish between a primary source and

a secondary source. (K)

1.2.2 Distinguish between archival material and

artifacts. (K)

1.2.3 Formulate a key question that is supported
by a given source. (A)

1.2.4 ldentify other sources that relate to the
key question. (A)

1.2.5 Gather information that is significant for
the question. (A)

1.2.6 Find patterns and trends in the

information. (A)

1.2.7 Draw conclusions based on the patterns

and trends in the information.(A)

1.2.8 Present explanations or argumentsin

support of the key question. (A)

Sample Teaching/L earning Strategies
Teachers can have students

» Examine two sources of historical information
and explain why one is a primary source and
the other is a secondary source. (1.2.1)

» Usethe historical method. To illustrate the
historical method at the commencement of this
course, the scope of the tasks for delineations
1.2.2 to 1.2.8 should be kept quite simple. For
example, ask students to examine the mini-
museum to identify a possible historical
question. Items of clothing may spark an
interest in clothing in the past. Then the
teacher should guide student development of
the hypothesis (e.g., everyday clothing often
related to specific work tasks). Students will
soon realize that they need additional sources
to support their key question (e.g., old issues of
mail order catalogues, photos, and oral
descriptions). As they analyse the information
from different sources, they will be able to see
patterns among facts and ideas. These patterns
will yield the conclusions to support the key
guestion. The “publication” of their findings
may be multi-formatted, e.g., an oral classroom
presentation, an electronic photo-essay, or a
poster-board display. (1.2.2-1.2.7)
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Unit 1. Higtory as Lensto the Past

Unit 1 - Introduction: History asa Lensto the Past

Sample Assessment Strategies

Students may, for example,

« Complete the following chart to demonstrate
their competence with delineation 1.2.1.

Document Check (v')

No.

Primary | Secondary

» Complete the following worksheet to
demonstrate competence with delineations
1.2.2-1.2.8.

Worksheet
Working with Historical Documents

My key question for Document No. __is

Other documents that tell me more about my
key question are

The other documents show me that

| can now conclude that

Teacher Notes

« Inthe assessment strategies, provide a series
of documents for students to use. Assign
each document a reference number. Ensure
that the range of documents is comprehensive
enough to support the assessment. (1.2.1-
1.2.8)

¢ Primary sources include handwritten or typed
records that have not been published - diaries
or letters; items published usually after the
death of their author - letters, diaries, memos,
field notes, etc.; items originally intended for
publication - newspapers, reports,
autobiographies, etc.; objects - artifacts, tools,
weapons, tombstones, photos, film, art; oral
histories; interviews; music; public edifices;
architecture.

» Secondary sources include books, articles,
essays, and documentaries about historical
events and/or people.

Print Resources

McMannus, G. And C. Wood. Atlas of
Newfoundland and Labrador.
Sgnal Hill: An Illustrated History

Agencies/Groups

Association of Newfoundland and Labrador
Archives http://www.anal.nf.ca

Center for Newfoundland Studies
http://www.mun.ca/library/cns/cns.html
Historic Sites Association of Newfoundland and
Labrador http://www.historicsites.ca
Provincia Museum of Newfoundland and
Labrador http://www.gov.nf.ca/panl/

Parks Canada http://parkscanada.gc.ca
Provincial Archives of Newfoundland and
Labrador http://www.gov.nf.ca/panl
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Unit 2: Higtory as a Story of People

Unit 2

Newfoundland and Labrador from the Turn of the 19" Century through the
Early 20th Century: History as a Story of People

Content Overview

Unit Two examines the peoples who lived in Newfoundland and Labrador, primarily during the 1800s,
factors that influenced where people settled and lived, interactions that occurred between various
people and groups, and lifestyles and the role of the physica environment on lifestyles. The unit dso
examines selected aspects of palitics, law, economy, transportation, religion and education in early

Newfoundland and Labrador society.

ills Overview

1 Communicate ideas and information to a specific audience.

2. Express and support a point of view.

3. Develop mapping skills,

4, Interpret meaning and sgnificance of information and arguments.

5. Identify sources of information relevant to the inquiry.

6. Tedt data, interpretations, conclusions and arguments for accuracy and validity.
7. Draw conclusions that are supported by evidence.

8. Function in avariety of groupings, usng collaborative and cooperative skills and

drategies.
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

Specific Curriculum Outcomes Sample Teaching/L earning Strategies

SCO 2.1 The student will be expected to Teachers can have students
demonstrate an under standing of the

Aboriginal peopleswho lived in » Read an account of the extinction of the
Newfoundland and L abrador in the 19" Beothuk and develop a sequence of the main
century developmentsinvolved. (2.1.4)

2.1.1 D€finethetermsInnu, Inuit, Labrador  Callect information on the lifestyle of an

Metis, and Mi’kmag. (K) Aborigind group (through interview, Web
research, print sources). Inasmal group
2.1.2 ldentify the areas occupied by discussion, compare the lifestyles of two
Aborigind groups. (K) groups. (2.1.3)

2.1.3 Discover reasons for the extinction of
the Beothuk. (A) Sequence Chart

2.1.4 Comparethelife syles of Aborigina | |_‘_
peoples. (K) I
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th

Century: History asa Story of People

Sample Assessment Strategies
Students may, for example,

» On asketch map, shade in and label the areas
where the Innu, Inuit, Labrador Metis, and
Mi"kmaq lived, and indicate aress where the
Beothuk lived during the mid-1700s. (2.1.2)

« Complete the following worksheet to compare
the lifestyles of Aborigina groups. (2.1.4)

Worksheet
Comparison of Innu and I nuit
Traditional Lifestyles

Innu Criteria I nuit

Clothing

Shelter

Food

Technology

Arts

Teacher Notes

o For worksheet 2.1.4, students may add other
criteria, e.g., entertainment, food, gender
responsibilities.

Agencies

Indian and Northern Affairs Canada

http://www.ina.ca

Newfoundland and Labrador Genealogy Project.
http://www.huronweb.com/genweb/nfdata/main

n.htm

Newfoundland and Labrador Heritage Website
http://www.heritage.nf.ca/

Miawpukek (Conne River) First Nation
http://www.miawpukek.nf.ca

Labrador Metis Nation http://www.labmetis.org
Labrador Innu Nation http://www.innu.ca
Labrador Inuit Association
http://www.nunatsiavut.com

Maritime History Archives
http://www.mun.ca/mha

Print Resources

Armitage. The Innu - Montagnais & Naskapi
Borlase. Labrador Sudies. The Labrador
Inuit.

Borlase. Labrador Sudies. The Labrador
Settlers, Métis and Kablunangajuit.
Charbonneau. Against The Odds.

Jackson. On the Country: The Micmac of
Newfoundland.

Marshall. The Beothuck.

Marshall. The Beothuk of Newfoundland: A
Vanished People.

Pastore. The Newfoundland Micmacs: A
History of their Traditional Life.
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

221

222

2.2.3

224

2.2.5

2.2.6

2.2.7

2.2.8

Specific Curriculum Outcomes

SCO 2.2 The sudent will be expected to
demondtrate an understanding of the groups
who came to settle in Newfoundland and
L abrador in the 19" century

Define the terms push factor and pull
factor. (K)

Define the term migratory fishery. (K)

Identify the areas of origin of groups who
chose to ttle in Newfoundland and
Labrador. (K)

Identify the areas of destination for groups
who chose to sattlein Newfoundland and
Labrador. (K)

Examine conditionsin areas of origin that
acted as push factors for each group. (A)

Summarize the conditions in the areas of
destination that acted as pull factors for
each group. (K)

Develop generdizations about patterns of
Settlement established by the newcomers.

(A)

Evauate how naturd environment was a
factor in this settlement pattern. (1)

Sample Teaching/L ear ning Strategies
Teachers can have students

» Provide examples of push factors and pull
factors that were at play for alocal individua or
family who moved to a place outside the
province to live. (2.2.1)

¢ From historical information, generalize where
the main ethnic groups came from and where
they settled in Newfoundland and Labrador.
(2.2.3,2.2.4)

» Use athink-pair-share cooperative learning
structure to identify possible reasons why a
selected group came to settle in Newfoundland
and Labrador. Their ideas can be recorded on
chart paper and used to focus discussion on the
push and pull factors associated with their
leaving their home land and coming to this
province. (2.2.5, 2.2.6)

¢ Role play aperson who has settled in
Newfoundland and Labrador and who is writing
arelative back in his or her homeland to
convince him or her to come here to settle.
Write a letter with details about what the local
area has to offer and why it is better here than
in the homeland. (2.2.5, 2.2.6)

¢ Draw amap and shade in the areas where
selected family names tend to be clustered.
(2.2.4,2.2.7)

o Look at ahistorical map of Newfoundland and
Labrador and compare the distribution of the
main population centres early in the 19" century
with those at the turn of the 20" century.
(2.2.7)

« Select acommunity that has a history
associated with the fishery from the 19"
century. Note observations about its location
with respect to its sheltered site in a bay,
nearness to forest, fresh water, and proximity
to afish stock. (2.2.8)
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

Sample Assessment Strategies Teacher Notes

Students may, for example, » Thegroupsreferredtoin2.2.3and 2.2.4
include the English, Irish, Scots, Acadians,

» Complete the following worksheet for a Chinese, and L ebanese.

particular ethnic group (e.g., Irish of southern

Why Early Settlers Cameto Newfoundland and Census and Parish Records by Region
L abrador Newfoundland and Labrador Genealogy

They Ieft their homeland because Project

http://Mmww.huronweb.com/genweb/nfdata/mal
n n.htm

Newfoundland and Labrador Heritage
Website http://mww.heritage.nf.cal
Maritime Higtory Archives
http:/mww.mun.calmha

They came to Newfoundland and L abrador
because they thought it offered

Video Resources

East of Canada
Exploits
Newfoundlanders: Voices From the Sea

« Complete amap of settlement patterns (2.2.4), _T_ﬁgpll_l dio(f) leéaiv;/lfqoundl and: Ireland

and draw a condlusion gbout where the English, | ghanawdithit: Last of the Beothuks
Irish, Scotts, and French were mainly
concentrated. (2.2.7).

» Complete the following chart to demondirate
competence with delineations 2.2.4 and 2.2.7.

Family Names: L ocation

Areaof Origin Family Areaof
Name Settlement
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

Specific Curriculum Outcomes Sample Teaching/L earning Strategies

SCO 2.2 The student will be expected to Teachers can have students
demonstrate an under standing of the
groups who cameto settlein Newfoundland |« Examine amap of the province to identify

and Labrador in the 19" century and make alist of French place names.
(2.2.9
2.2.9 Examinehow internetiond relations
affected settlement patterns and « Pretend how the areadong the * French
economic growth (e.g., the ‘French Shore’ might have developed and affected
Shore’). (A) the history of the province, had it not been

_ for the * French Shore Treaty’. (2.2.9)
2.2.10 Anayze how people of a particular

ethnic group tended to settlein «  Research why the southern shore of the
particular arees. (A) Avaon was largely populated by the Irish.
(2.2.10)

2.2.11 Definethe term “internal migration”. (K)

2.2.12 Describe how the predominantly coastal
Settlement pattern began to change
during the late 19" century. (K)
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th

Century: History asa Story of People

Sample Assessment Strategies
Students may, for example,

» Reflect upon the * French Shore' issue and
expressin a paragraph how it contributed to
aNewfoundland identity during the later part
of the 19" century. (2.2.9)

» Tes the accuracy of the following Satement
is(2.2.10):

“European settlers by the early 1800s were
concentrated mainly adong the west coast of
Newfoundland.”

Teacher Notes

Print Resources

Borlase. Labrador Sudies. The Labrador

I nuit.

Borlase. Labrador Sudies. The Labrador
Settlers, Métis and Kablunangajuit.
Charbonneau. Against The Odds.
Smallwood. Encyclopedia of Newfoundland
and Labrador.

McManus. Atlas of Newfoundland and
Labrador

Major. As Near to Heaven by Sea: A History of
Newfoundland and Labrador.

O'Flaherty. Part of the Main.
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th

Century: History asa Story of People

Specific Curriculum Outcomes

SCO 2.3 The student will be expected to
demonstrate an under standing of the economic
context of lifestyles of Newfoundland and
Labrador peoplesin the 19" century

2.3.1 Describe the impact of the physical
environment and climate on how people made
aliving. (K)

2.3.2 Define the term “subsistence economy”. (K)

2.3.3 Analyse the main features of a subsistence
economy as they related to a traditional
household. (A)

2.3.4 Compare the main features of the inshore
fishery and the bank fishery. (A)

2.3.5 List the main features of the Labrador fishery.
(K)

2.3.6 Define the term “truck system”. (K)

2.3.7 Summarize how the truck system worked.

(K)

2.3.8 Explain how the truck system affected the

lifestyle of peoples who were part of it. (A)

2.3.9 Describe the importance of the seal fishery to

the household economy. (K)

2.3.10 Describe the knowledge and skills that were
needed to conduct the sedl fishery. (K)

2.3.11 Assess the risks associated with the seal
fishery. (1)

2.3.12 Show that certain occupations (e.g., boat
building) tended to be located in key centres.
(K)

Sample Teaching/L earning Strategies
Teachers can have students
e Engagein a*“fish-bowl” cooperative

learning structure for Delineations 2.3.1
and/or 2.3.3.

o
...O
o®e ©
° o
(]

o

o©

As aclass, decide on atopic; e.g., climate
effects when certain activities are carried

out or family division of labour. The “fish” (
@) will complete a discussion of an
assigned question, as the observers (**)
listen and record what is being said. Then,
the observers are given an opportunity to
refine and add more information in an

overall class response to the key question.

e Complete ajourna entry (see Appendix 7)
about their reflections on the effect on the
truck system on family life and living
conditions (to include gender roles, power of
the local merchant, family poverty). (2.3.8)

o Select apoem, song, or brief reading that
depicts the seal fishery of the 19" century
and role play the characters/conditions/
actions involved. (2.3.10, 2.3.11)
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

Sample Assessment Strategies Teacher Notes
Students may, for example, » The reference to the bank fishery in
delineation 2.3.4 marks the beginning of
 Usethefollowing chart to analyse the main changes in fish harvesting technology,
features of atraditional household subsistence which continue to the present day.

economy. (2.3.3) « Theteacher may add other tasks to the list

of subsistence activities, e.g., feeding the

Subsistence Economy animals, curing fish, killing animals for
food.

Key Questions:

Who did this task? » Instead of the Venn diagram, you may ask

When was the task done? students to use a comparison chart; see

Where was the task done? assessment strategy for Delineation 1.1.3.

Growing vegetables « For information about student use of

. , i journals as alearning tool, refer to

Picking/Preserving berries Appendix 7.

Cutting firewood
Agencies/Groups

Catching fish

Repeiring fences M'usegms, Historic Sites and Church & School
Histories

Building aboat http://www.heritaqe.nf.cg/ . o
The Newfoundland Salt Fisheries: A Digital
Exhibit. http://collections.ic.gc.calfisheries/

. Complete the Venn diagram to compare the Print Resources

main features of the inshore fishery and the bank

fishery. (2.34) Smallwood. Encyclopedia of Newfoundland
and Labrador.
McCarthy. The Irish in Newfoundland 1600-

Differences Differences 1900: Their Trials, Tribulations &

Triumphs.

McGrath. From Red Ochre to Black Gold.
Major. As Near to Heaven by Sea.

Poole. Catucto: Battle Harbour, Labrador
1832-1833.

Ryan. Haulin’ Rope & Gaff: Songs and
Poetry in the History of the Newfoundland
b Seal Fishery.

Sumilarities Saunders. Them Days Magazine.
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th

Century: History asa Story of People

Specific Curriculum Outcomes

SCO 2.3 The student will be expected to
demonstrate an under standing of the
economic context of lifestyles of
Newfoundland and L abrador peoplesin the
19" century

2.3.13 Infer how commercid trapping affected
the lifestyles of Labradorians. (A)

2.3.14 Examine the impact of European
organizations (e.g., Moravian Mission,
Hudson Bay Company) on Labrador
communities. (A)

2.3.15 Ligt Newfoundland's main trading
partners and the goods exchanged. (K)

2.3.16 Identify other occupations avalablein
Newfoundland and Labrador in the 19"
century. (K)

2.1.17 Relate sdlected family groupsto
selected economic activities. (A)

2.1.18 Draw conclusions about the role of
women in terms of thair involvement in
economic activity. (A)

2.3.19 Evauate how economic activities found
socid and cultura expressonin
Newfoundland and Labrador. (1)

Sample Teaching/L earning Strategies
Teachers can have students

« Read aworking definition of “power”. Then
provide them with a picture of an Aborigind
person who is engaged in a transaction with
the trading post manager. Ask students
who isin control of the rdaionship and
how. (2.3.13)

« Read agtory or an account of atrapper at
work in Labrador. Complete the following
chart. (2.3.13)

ThelLifeof a Trapper

Species caught Food trapper eats

Time on the trap-line Past-time on the trap-
line

Ways of moving about Risksinvolved

*  Réflect upon how the arts help give
sgnificance to daily activities and those
engaged in it. Ask some specific questions
around a culturd atifact (eg., “The Banks
of Newfoundland”. (2.3.19)

- What group is highlighted?

- What about them is considered important?
- What fedlings are creeted in the group as
they sing (or listen to) this song ?
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

Sample Assessment Strategies Teacher Notes

Students may, for example, «  The assessment strategy for delineation

Reflect upon the pros and cons of being a 2.3.11 isasmplified decison-making
seder in the 19 century by completing the modd. Ensure that students understand that
following chart. (2.3.10, 2.3.11) adecision is more than listing pros and cons
and taking the greater tota; some pros or
Decision: Should | become a sealer? coNs may carry more “Weight” than others.
Pros Cons

» Regarding 2.3.13, help studentsto
understand the significance of the impact of
commercid trapping; specificaly, how it led
to the demise of anomadic way of lifeand
the emergence of a more sedentary lifestyle.

I will/will not become a sealer because

» Refertothe K-W-L chart for delineation
3.2.8 in the assessment drategies column
(change heading to be compatible with
delinegtion 2.3.14)

« Complete aK-W-L chart about theimpact | Video Resources
of a European organization on a Labrador
community. (2.3.14) Blessthe Flesh

« Usethefallowing graphic organizer to Unitas Fratrum: The Monavians in Labrador
identify occupations availablein
Newfoundland and Labrador in the 19"
century. (2.3.16)

19th Century Occupations

Detail
Main Quedtion | petail

Detail
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Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

Specific Curriculum Outcomes Sample Teaching/L ear ning Strategies
SCO 2.4 The student will be expected to Teachers can have students

demonstrate an under standing of the political ' _
context and challenges in Newfoundland and e Assume one of the following roles and write
Labrador in the 19" century aletter to the editor of aloca newspaper and

argue whether representative government
should be established: (2.4.3)

2.4.1 Identi_fy the factors tha_lt led to the - A fish merchant
establishment of colonial statusin 1824. (K) - Head of the Church of England
] ) (Anglican)
2.4.2 Define the term “representative - Head of the Roman Catholic church
government. (K) - A fisher person
2.4.3 Analyse the conditions that led to +  Conduct research to find out how the

churches felt about responsible government.
The findings may be summarized in following
chart. (2.4.7)

representative government. (A)

2.4.4 Compare representative government and
responsible government. (A)

Denomination Views on Resp. Gov.

2.4.5 Summarize the conditions that led to the
establishment of responsible government.
(K) Methodist

Church of England

2.4.6 Determine the means by which law and Roman Catholic

order was kept in the 19" century. (A)

2.4.7 Summarize the challenges that arose from

relations among church groups during * Writeadialectical journal entry (see
responsible government. (K) Appendix 7) about Newfoundland' s refusal
to join confederation with Canada in 18609.
2.4.8 Assess the debate in Newfoundland during (24.8)

the 1860s over whether or not to join the

Dominion of Canada. (1) « Give evidence to demonstrate how the

Newfoundland government promoted the

2.4.9 Examine the position of the Newfoundland building of the railway. (2.4.9)

Government on the construction of the
trans-isand rail line. (A) Newfoundland Government and the Railway

2.4.10 List the factors that led to the 1894 bank It wanted it built because
crash and some of its effects. (K) It helped by

It had to deal with the following challenges:
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Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

Sample Assessment Strategies Teacher Notes

Students may, for example, « For delineation 2.4.6, remind students that the
Newfoundland Constabulary was established
« Complete the following chart to decide which during this period.

side they would support in the 1869

Confederation debate. (2.4.8) » Refer to assessment strategy for delineation

3.1.9 for a student self-checklist for writing a

The Confeder ation Debate 1869 |etter to the editor of a newspaper.
Confederate Views Anti-Confeder ate Agencies/Groups
Views
Confederation With Canada.

http://www.geocities.com/Y osemite/Rapids/3330/
constitution/conf.htm

Melvin Baker's Hompage
http://www.ucs.mun.ca/~mel baker/
Newfoundland and Labrador Heritage Website
http://www.heritage.nf.ca/

Sir William Ford Coaker.
http://www.k12.nf.ca/discovery/grassroots/acdro
m/portunion/coaker.htm

Print Resources
« ldentify the factorsthat led to and resulted

from the bank crash of 1894. (2.4.10) Cuff. Dictipnary of Newfoundland and
Labrador Biography.

Cook. Dictionary of Canadian Biography.
Causes Effects Smallwood. Encyclopedia of Newfoundland
and Labrador.
Galagy. The Life and Times of Ambrose Shea:
1894 Father of Confederation.
Bank Whitely. Duckworth’s Newfoundland.
Crash
AN Video Resources
Coaker
Port Union
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Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

Specific Curriculum Outcomes Sample Teaching/L ear ning Strategies
SCO 2.4 The student will be expected to Teachers can have students
demonstrate an under standing of the
political context and challengesin « Divideinto groupsto examine how the
Newfoundland and L abrador in the 19" government responded to the crises of the
century 1890s. Record the findings on chart paper
according to the following organizer.

2.4.11 Describe Coaker’srolein giving more (24.12)

economic power to the working-class

people. (K)

Government Reactions to

2.4.12 Draw conclusions about the response of <. John's fire
the Newfoundland government to
emerging crises of the 1890s. (A) French Share
issue
2.4.13 Assessthe contribution of key
individuas to the condtitutiond Bank Crach
development of Newfoundland in the
19" century. (1)

« Usethe following organizer to examine the
role and accomplishments of key palitica
leaders at the time of confederation.
(2.4.13)

A Five-Frame Narrative

Who

Wanted

But

S

Finaly

Source: Adopted from J. Bradley and W. Douglas
Wilson, Spotlight Canada, Fourth Edition - Teacher’s
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Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th

Century: History asa Story of People

Sample Assessment Strategies
Students may, for example,

o Usethefallowing chart to write a short
biography of William Coaker. (2.4.11)

Checklist for Writing a Biography

Who isthis person?

What qualities did the person have?

What examples prove these qualities?

Describe events that changed this person?

What kinds of risks did this person take?

Teacher Notes

« For ddineation 2.4.12, the crisesinclude the
St. John' sfire of 1892, the French Shore
question, and the 1894 bank crash.

» For ddineation 2.4.13, key figureswould
include William Carson, Patrick Morris,
Ambrose Shea, Charles Bennett, Francis
Forbes, Frederic Carter, and Henry Winton.
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251

252

253

254

255

2.5.6

2.5.7

Specific Curriculum Outcomes

SCO 2.5 The student will be expected to
demonstrate an under standing of
lifestyles of peoplesin Newfoundland
and Labrador in the 19" century

Show how housing reflected how the
owner earned aliving. (K)

Examine the food ways of the 19"
century. (A)

Define the term “mummering”. (K)

Andyse activities people engaged in
for entertainment and recreation. (A)

Summarize theimpact that churches
had on community lifein the 19"
century. (K)

Describe the hedlth care services
(e.g., the Grenfdl Mission) provided
in Newfoundland and L&brador. (K)

Draw conclusions about the role of
women in the life and economy of the
family. (A)

Sample Teaching/L ear ning Strategies
Teachers can have students

* Examine photos of homes in traditional
Newfoundland and Labrador. Compare a house in
which afisher family would have lived with one
occupied by a merchant or adoctor. (2.5.1)

« Conduct research on food ways in 19" century
Newfoundland and Labrador. Themes could be;
Food Preservation; Food Preparation; A Weekly
Round of Meals; Foods Eaten at Christmas; Foods
and Religious Beliefs. (2.5.2, 2.5.4, 2.5.8)

« View apainting or a photo and write a brief
conclusion that may be drawn from the details they
see, such as how people travelled, or
communicated, or how they entertained themselves.
(2.5.4,25.8,25.9)

o Peer tutor. A student reads to a peer an assigned
section, e.g., Christmas amusements in the 19"
century. The partner then summarizes what was
read as the “reader” checksit for accuracy. The
role of the summarizer and reader-checker can be
reversed for a new selection. (2.5.5)

» Usethe following chart to describe a home remedy
used in the 19" century. (2.5.6, 2.5.7)

Home Remedies

Medicine Information

Identify the remedy

What isit made from?

Who made it?

How isit prepared?

How wasiit
administered?

What is it supposed to
treat?
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th

Century: History asa Story of People

Sample Assessment Strategies
Students may, for example,

» Demondgrate competence with delinegtion
2.5.2 by completing the following chart:

Weekly Meal Pattern in 19" Century

Day Dinner Supper

Mon.

Tues.

Wed.

Thurs.

Fri.

» Usethefollowing organizer to interpret a
photo in the context of delineations 2.5.2-
2.5.8

Analysis Sheet: Photo

Photo What | see...

(Identify the Describe the setting and time.
Photo) I dentify the people and objects.
How are they arranged?

What' s happening in the photo?
Was there a purpose for taking the
picture? Explain

What would be agood caption for
the photo?

Teacher Notes

« If itisdifficult to find research on food ways
for delineation 2.5.2, students may interview a
senior who may share knowledge about this
theme for the early 20" century.

It should be noted that the photo-analysis chart
requires students to collect information, analyse
and synthesize it to reach a conclusion.

Agencies/Groups

City of St. John's archives http://www.city.st-
john’s.nf.ca

Newfoundland and Labrador Heritage Website
http://www.heritage.nf.ca/

Railway Coastal Museum
http://www.railwaycoastalmuseum.ca

Roya Newfoundland Constabulary Association
http://www.rnca.ca

Print Resources

Campbell. Sketches of Labrador Life
Charbonneau. Against The Odds.

Galgay, McCarthy and Okeefe. The Voice of
Generations. A History of Communicationsin
Newfoundland.

McCarthy. The Irish in Newfoundland 1600 -
1900: Their Trials, Tribulations & Triumphs.
Major. As Near to Heaven by Sea.
O'Flaherty. Part of the Main.

Tarrant. Marconi’s Miracle: The Wireless
Bridging of the Atlantic.

Whitely. Duckworth’s Newfoundland.

Video Resources

Heart’'s Content

Sr Robert Reid

Whisper in the Air

Grenfell of Labrador: The Great Adventure
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th

Century: History asa Story of People

Specific Curriculum Outcomes

SCO 2.5 The student will be expected to
demonstrate an under standing of lifestyles
of peoplesin Newfoundland and Labrador in
the 19" century

2.5.8 Rdate socid and economic activity to
times of the year. (A)

2.5.9 Explantherole of technology in
communications and trangportation in the
19" century. (K)

2.5.10 Compare lifestyles of the 19" century
with lifestylestoday. (K)

2.5.11 Assessstheriksof livingin larger
centers, such as St. John's. (1)

Sample Teaching/L ear ning Strategies
Teachers can have students
» Usethefollowing chart to explore the

sgnificance of sdlected innovationsin
transportation and communiceations. (2.5.9)

19" Century Innovationsin Newfoundland and
L abrador

Innovation Why It Was Needed

Trans-Atlantic Cable

Telegraph system

Marconi’swireless

Coastal steamship

Mail service

Building of the railway

« Divideinto two groups: oneto record ideas
on chart paper about what it would have
been like to live during the 19" century.
The other group identifies those aspects that
contrast most with aspects of therr lifestyle
today. (2.5.10)

« Makealid of waysin which lifestyles from
the 19" century may have affected traditions
practised today (e.g., housing, music,
sports, and food). (2.5.2, 2.5.4, 2.5.10)

« Makeajournd entry about how they would
have to adjust to lifein 19" century
Newfoundland and Labrador. (2.5.10)
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Unit 2: Higtory as a Story of People

Unit 2 - Newfoundland and L abrador from the Turn of the 19" Century through the Early 20th
Century: History asa Story of People

Sample Assessment Strategies Teacher Notes
Students may, for example, « Inthe chart for comparing lifestyles, the
student may add more rows to extend the

»  Usethefollowing organizer to illugtrate how
certain household economic activities were
tied to certain times of the year. (2.5.8)

comparisons.

Work by Season
Check (v') Season
Activity ) )
Sprin Su Fall Wi
g m- n-ter
mer
Growing vegetables

Picking/Preserving
berries

Cutting firewood

Catching fish

Repairing fences

»  Complete the following chart to compare
lifestyles of the 19" century with lifestyles
today. (2.5.10)

Lifestyle: Then and Now

Then Criteria Now

Food

Clothing

Shelter

Transportation

Entertainment
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Unit 3: History as a Story of Significant Events

Unit 3

Newfoundland and Labrador from 1914 through 1949: History asa Story of
Significant Events

Content Overview

Unit Three examines the role played by Newfoundlanders and Labradoriansin World War | and the
impact of the war on individua families and society, significant crisis events early in the 20" century, the
beginnings of industridization and growth of land-based economies, sgnificant politica events leading
up to the loss of sdlf-government, establishment of Commission of Government, and the impact of
World War 11.

Skills Overview

Read criticaly.

Employ active ligening techniques.

Use maps, globes and graphics to present information and interpretations.

Express and support a point of view.

Use arange of media and styles to present information, arguments and conclusions.
Present a summary report or argument.

Recognize sgnificant issues and perspectivesin an areaof inquiry.

| dentify sources of information relevant to the inquiry.

© oo N o g b~ 0w dDPRF

Gather, record, evauate, and synthesize information.

=
o

Function in avariety of groupings, using collaborative and cooperative skills and srategies.
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Unit 3; Higtory as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant
Events

Specific Curriculum Outcomes Sample Teaching/L earning Strategies

SCO 3.1 The student will be expected to Teachers can have students
demonstrate an under sanding and
appreciation of therolethat Newfoundland o Examine severa propaganda posters used
and Labrador played in World War | during World War | and describe their purpose
and intended effect on the reader. (3.1.2)

3.1.1 Summarizethe reasonsfor theinvolvement | . | igen to several military marches used during

of Newfoundland and Labrador in World World War | and describe their purpose and
War |. (K) intended effect on the reader. Make a journal
entry to record feelings evoked by the music.
3.1.2 Examinethe purpose of propaganda at (3.12)
wartime. (A) « Assume the role of a news reporter who is
interviewing an individual who is returning from
3.1.3 List the branches of military sarvicein military service in World War |. Develop

questions that are to be used in the interview.

which Newfoundlanders and Labradorians (312, 3.1.3, 3.1.4)

were enlisted during World Wer 1. (K)
¢ Collect pictures, letters, and artifacts related to
3.1.4 Demongrate theimpact of new technology fighting conditions experienced and actions

. engaged in by Newfoundland and L abrador
used during World War 1. (K) soldiersin World War |I. These items may be

o scanned/digitally photographed and assembled
3.1.5 Andysethe sgnificance of battles of World into a school web-based war museum. (3.1.1 -
War | in which Newfoundlanders and 3.15)

L abredorians played asignificant role. (A) » Complete the following chart to describe

military tactics used during World War 1.
(3.1.49)

Military Tacticsin World War |

Technology Impact

Submarines

Tanks

Poison gas

Heavy artillery

Airplanes
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Unit 3: History as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant

Events

Sample Assessment Strategies
Students may, for example,

» Make a poster to attract people to enlist for military

service. (3.1.2)

» Complete the following chart to record their analysis

of wartime propaganda posters. (3.1.2)

Analysis Sheet: Propaganda Poster

Task Notes

1. Study the poster and
note of all the images,

colors, dates, characters,
references to places, etc.

2. Describe the idea that the
information seems to point
to; compareit to ideas
others may have.

3. Write asentenceto give
the central purpose of the
poster.

» Usethe following chart to record the questions they
would use in the role-play of a news reporter doing an

interview. (3.1.2, 3.1.3, 3.1.4)

Preparing Questionsfor an Interview

Type of Question Example | Would Use

Factual: Who ...? What ...?
When ...? Where ...?

Relational: Why ...? How
...7 How differently ...?
How alike ...?

Teacher Notes

e Thetasksin the propaganda poster analysis chart
represent ataxonomy of thinking skills:
observation, analysis, synthesis, and eval uation.

* The Newfoundland and Labrador Heritage Website
Digita Collection has alist of audio tracks of
military marches commonly used during World War
l.

« For the task of preparing questions for an
interview, remind students that questions may be
posed at different levels by using certain key words
and/or phrases. The cues given in the chart only
sample the possibilities.

Factual: These are low-order questions that gather
basic information and usually begin with who,
what, when, or where.

Relational: These mid-level questions establish
patterns among data and situations, and
explanations for relationships.

Evaluative: At this high-order level,
interpretations, inferences, opinions, judgements
are sought.

Agencies/Groups

The First Five Hundred.
http://www.chebucto.ns.ca/Heritage/ NGB/NFREG/co
verp.htm

Roya Newfoundland Regimental Records
http://www.chebucto.ns.ca/Heritage/NGB/NFREG/ind
exd.html

Newfoundland and Labrador Heritage Website
http://www.heritage.nf.cal

Newfoundland and the Great War Wehsite.
http://www.heritage.nf.ca/greatwar/default.html
Newfoundland War Memorias Gallery
http://www.harrypalmergallery.ab.ca/galwarnfld/galwa
rnfld.html

Roya Canadian Legion of Newfoundland and L abrador
Website http://www.legion.cal

Veterans Affairs Canada
http://www.vac-acc.gc.ca/general/
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Unit 3; Higtory as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History as a Story of Significant
Events

Specific Curriculum Outcomes Sample Teaching/L earning Strategies

SCO 3.1 The student will be expected to Teachers can have students

demonstrate an under standing and

appreciation of the role that Newfoundland « Vistaloca war memoria and note the names

and Labrador played in World War | of local people who served in World War .
Follow up the information with a search of

3.1.6 Discover the role of a Newfoundlander or family history and interviews of descendants.

Labradorian in the war effort. (A) Write a short biographical account of one of

these people. (3.1.6)
3.1.7 Examine the role of the Royal Navy
Reserve and the Royal Newfoundland o Take apersonal position on the issue of
Regiment in the war effort. (A) conscription. Ask them to write a response to
the following statement: (3.1.9)
3.1.8 Define the term “conscription”. (K)
A country should be able to force its
3.1.9 Assessone s position on the issue of citizens to fight to protect another country.
conscription. (1)
o Ask students to write a letter to a “relative”
3.1.10 Define the term “patriotism”. (K) who is at war to describe efforts on the home
front to support the war effort. (3.1.11)
3.1.11 Describe efforts on the Home Front to

support the war effort. (K) » Research the role of the Women's Patriotic
Society during World War | and how this
3.1.12 Assess the impact of World War | on group influenced the role of women in
Newfoundland and Labrador. () Newfoundland and Labrador during and after

the war years. (3.1.11)
3.1.13 Define the term “suffrage”. (K)
» Create awebsite to illustrate the history of the
3.1.14 Draw conclusions about strategies used Women's Suffrage Movement. (3.1.13,

by suffragettes. (A) 3.1.14)
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Unit 3: Newfoundland and Labrador from 1914 through 1949: History as a Story of Significant
Events

Sample Assessment Strategies Teacher Notes
Students may, for example, « Biographies may be written about such
¢ Usethe following organizer to write a biography |n.d|V|duaIs as Cluney Macpherson, Tommy
of an individual who engaged in military action, Rickets, and Owen Steele.
participated on the Home Front (3.1.6), or
engaged in the Suffrage Movement (3.1.14) Print Resources
Checklist for Writing a Biography Duley. Where Once Our Mothers Sood We
Sand: Women’'s Suffrage in Newfoundland
Who is this person? 1890-1925
What qualities did the person have? Smallwood. Encyclopedia of Newfoundland
and Labrador
What examples prove these qualities? Horwood. Massacre at Beaumont Hamel.

Inglis. Bread and Roses.

Lind. The Letters of Mayo Lind.

What kinds of risks did this person take? McGrath. Their Lives and Times: Women in
Newfoundland and Labrador, A Collage.
Major. As Near to Heaven by Sea. and No
Man's Land.

Matthews. Historical Atlas of Canada, Vol 3.

Describe events that changed this person?

How was this person important to other people?

« Write aletter to the editor of the local paper on

the issue of conscription. Use the following Nicholson. The Fighting Newfoundlander: A
checklist to organize your thoughts. (3.1.9) History of the Newfoundland Regiment.
Them Days Magazine (Role of Native peoples
in WWI)
WritingaL etter to the Editor White. The Finest Kind: Voices of
Criteria Yes | NotYet Newfoundland and Labrador Women.

Am | clearly stating my opinion? .
ySangmy op Video Resources

Are there enough details to support

my point of view? Abram Mullett
Am | arguing against opposite Better Than Best
opinions? The Blue Puttees: Royal Newfoundland

Regiment 1914-1918

Am | sure who | need to persuade?
The Danger Tree

Are my words well chosen for my Beaumont Hamel
message? Tommy Ricketts
The Untold Sory

Newfoundland Sealing Disaster
| Remain Your Loving Son
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Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant
Events

Specific Curriculum Outcomes Sample Teaching/L earning Strategies

SCO 3.2 The student will be eXpeCted to Teachers can have students
demonstrate an under standing of the impact

Newfoundland and L abrador of mining operations. (3.2.3)
_ . _ » Complete the following chart to describe the
3.2.1 Definethe term “economic working conditions of underground miners
divergfication”. (K) during the first half of the 20" century.
(3.2.4)
3.2.2 ldentify the land-based industries that
began to develop during the early 1900s. Working Conditions of Miners
(K) Conditions Information
3.2.3 Tracethe growth of the new land-based Length of shift
industries. (K) Rate of pay

Underground conditions

3.2.4 Summarize the working conditions of
underground miners during the firgt haf of Equipment used
the 20" century. (K)

3.2.5 Trace the congtruction of the

Newfoundland railway. (K) o Given anarrative of the construction of the

Newfoundland railway, draw a map to
illustrate the sequence (i.e., place names and

3.2.6 Examine the rdationship between the dates to show when the rail line reached
railway and the development of the forest there) in the construction of the main and
industry. (A) branch lines. (3.2.5)

e On the map showing the development of the

3.2.7 Examinethe relationship between Newfoundland rail system, identify a place
trangportation and the development of name and the_daI% when aforest-related
the mining industry. (A) town (e.g., Millertown, Grand Falls, Deer

Lake) was established. Draw a conclusion
] ) . about the pattern shown. (3.2.6)
3.2.8 Describe the working conditions of
loggers during the firgt half of the 20" «  Complete areflective journal entry for
(K working conditions of alogger during the
century. (K) 1920s. (3.2.8)
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Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant
Events

Sample Assessment Strategies Teacher Notes

Students may, for example, «  Onthe Newfoundland and Labrador Heritage
Website, there is information on the construction of
¢ Complete the following K-W-L chart around the theme, the main railway line and branch lines.
Working Conditions of Loggers During the First Half of the
Twentieth Century. (3.2.8) o TheK-W-L chart may be completed as a small
group activity. Ask thesmall group to fill in
everything they know about working conditions of
loggers (column 1); then ask them to write in column
2 what they would like to know. After they have
done further reading, interviewed a former logger
What | want to What | learned from this period, and so on, asked them to complete
learn column 3 and assess what kinds of new knowledge
they have acquired. Each row can be devoted to a
particular aspect of logging; e.g., wages, length of
work day, camp accommodations, foodsin the
logging camp, equipment, health risks.

Working Conditions of Loggers During the
First Half of the Twentieth Century

What | know

e Thechecklist for reading a poem may be used by
the student as a self-check, or by the teacher asan
observation checklist.

¢ Read apoem or listen to a song about working conditions for AgenciesGroups

aland-based activity (e.g., The Badger Drive). Complete the

following checklist. (3.2.4, 3.2.8) L oggers Museum - Grand-Falls Windsor

Mining Museum - Baie Verte

Miners Museum - St. Lawrence

Appleton-Glenwood.

http://www.central newfoundland.com/appl etonglenwoo

Criteria Check d.php3
Buchans.

Checklist for Reading a Poem

From the title predicts what the poem is
about.

Finds out the meaning of new words.

Reads poem straight through.

Rereads poem slowly to get the meaning.

Pays attention to punctuation and diction.

http://home.thezone.net/~buchang/introframe.htm
Glenwood.
http://www.k12.nf.ca/lmarysimms/glenwood.htm
A History of Botwood.
http://www3.nf.sympatico.ca/botwood/history.htm
Logging Communities.
http://www.k12.nf.ca/marysimms/logtown.htm
Newfoundland and Labrador Gen. Web
http://www.huronweb.com/genweb/nf.htm
Newfoundland and Labrador Heritage Website
http://www.heritage.nf.ca

Pays attention to poetic elements (e.g.,
rhyme).

Pays attention to figures of speech and
imagery used.

Imagines scenes created by the images.

Town of Grand Falls - Windsor
http://www.grandfall swindsor.com/

Welcome to Bdll Idand. http://www.bellisland.net/
Welcome to the City of Corner Brook.
http://www.cornerbrook.com/
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Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant
Events

Specific Curriculum Outcomes Sample Teaching/L earning Strategies

SCO 3.2 The student will be expected to Teachers can have students
demonstrate an under sanding of the

impact of the growth of a land-based « Draw amap showing the location of
economy on Newfoundland and L abrador communities in 1940 that did not exist in
1900. Useacoding sysem (e.g., F - farming;
3.2.9 Show that the growth of land-based M - Mining; F - forestry) to identify the main
industries affected population economic activity of each community. (3.2.9)

digribution. (K)
« Interview awoman who moved from an

3210 Bxaminetheimpact of the land-based outport to work in alarger town. Make notes
industries on family life. (A) about how her role and perspectives changed.
(3.2.12)

3.2.11 Examinetheimpact of land-based
industries on the economy. (A)

3.2.12 Describe the impact of land-based
activities on the traditiond role of
women. (K)
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Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant

Events

Sample Assessment Strategies
Students may, for example,

« Makeajournd entry to reflect upon the
working conditions of loggers. (3.2.8)

» Assumetherole of astudent who has just
moved from an outport to aland-based
indugtrial town (e.g., Corner Brook or
Buchans) inthe 1930s. Prepare a short ord
presentation to describe the adjustments the
family hed to make in sttling in the new
town. Be prepared to answer questions from
the“audience.” (3.2.10)

Teacher Notes

» Dédlineation 3.2.12 may be explained in terms of
the fact that it (1) removed the truck system
associated with the fishery, and (2) provided
year-round jobs.

* Refer to Appendix 10D for a holistic speaking
rubric to assess the student’s oral presentation.

Print Resources

Andrew. Putting the Hum on the Humber: the first
75 years.

Coxworthy. The Cross on the Rib: One Hundred
Years of History, Bell Island, Newfoundland.
Cranford. The Buchans Miners. A Mining and
Hockey Legacy.

Edwards. &. Lawrence and Me.

Smallwood. Encyclopedia of Newfoundland and
Labrador

Exploits Valley. The Forest Beckoned:
Reminiscences and Historical Data of the Town of
Grand Falls, Newfoundland from 1905 to 1960.
Glenwood in the Midst of Time, 1887-1987.
Heath. Botwood: History of a Seaport.

Horwood. Corner Brook: A Social History of a
Paper Town.

Loughlin, Corner Brook's 50" Anniversary ... and
Sill Growing.

Martin. Once Upon A Mine: Sory of Pre-
Confederation Mines on the Island of
Newfoundland.

Weir. The Miners of Wabana: The Sory of the
Iron Miners of Bell Island.

Video Resources
Bell Issand Mines: Parts 1 & 2.

Mining in Newfoundland and Labrador.
Wabana: Bell Island.
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Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant

Events

Specific Curriculum Outcomes

SCO 3.3 The student will be expected to
demonstrate an under standing and
appreciation of how Newfoundlanders and
Labradorians have had to cope with
challenges and disasters

3.3.1 Summarize the conditions that led to the
1914 Newfoundland Sealing Disaster. (K)

3.3.2 Describe the impact of the disaster on
Newfoundland communities. (K)

3.3.3 Explain how the Spanish Flu affected
Labrador. (K)

3.3.4 Infer how the outbreak of the Spanish Flu
reflected Newfoundland and Labrador’s
globd ties. (A)

3.3.5 Demonstrate the effects of the 1929 tidal
wave (tsunami) on southern Burin
Peninsula communities. (K)

3.3.6 Examine the response of peoplein these
communities and people elsewhere to the
tidal wave disaster. (A)

3.3.7 Draw conclusions from the resolution of
the Quebec-L abrador boundary dispute.
(A)

3.3.8  Define the term “depression”. (K)

3.3.9 Describe the conditions that brought on
the Great Depression. (K)

Sample Teaching/L earning Strategies
Teachers can have students

« Engageinajigsaw cooperative learning structure to
examine events that lead up to the 1914 Newfoundland
Sedling disaster. The sub-topics may be weather, lack of
communications, nature of equipment, and human error.
(331

e Write aspeculative journal entry (see Appendix 7)
about the probable effect of an onboard wirelessin
averting the 1914 Newfoundland Sealing disaster.
(331

¢ Research the impact of the Spanish Flu on the Labrador
community of Okak (now abandoned). Write areport
of the findings according to the following organizer.
(333,334

Ideas Notes

How the Inuit contracted
the disease.

Impact on families and
the community.

Why the disease took
such a heavy toll.

e« Onamap of theidand of Newfoundland and the Grand

Banks, indicate the communities that were affected by
the 1929 tidal wave. (3.3.5)

«  Create aweb page about the 1914 sealing disaster or the
1929 tidal wave. (3.3.1, 3.3.5)

«  Assumetherole of anews reporter who is on the scene
aday after the 1929 tidal wave came ashore. Write a
news article to describe the impact of the event and the
reaction of the outside world. (3.3.5, 3.3.6)

e Useaspider web organizer to demonstrate their
understanding of the term “depression”. (3.3.8)
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Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant

Events

Sample Assessment Strategies
Students may, for example,
» Usethe following checklist to assess the

quality of their participation in the jigsaw
learning structure. (3.3.1, 3.3.2)

Teacher Notes

. The essential steps of the jigsaw structure :

My Participation in My Cooper ative Learning
Group

Behaviour Yes No Some-
times

| asked questions to
understand what we had to
do.

Arrange students into “home” groups and assign
each member a sub-topic.

Each student learns about his/her sub-topic to
become an “expert”.

Each expert assembles into an expert group for
the particular sub-topic and shares information,
corrects errors, and so on.

The “home” groups are then re-assembled and
each “expert” shares his or her knowledge with
other members of the group. Through this peer-

| tried to get my work done
on time.

| gave others a chance to
speak.

| shared my information
willingly.

o Ask students to examine the effects of the
1929 tidal wave disaster and record their
information in the following chart. (3.3.5,
3.3.6)

Hazards Analysis Chart

Impact Notes

Deaths

Injuries

Communications
disruption

Means of livelihood

tutoring process, each member becomes
knowledgeable about all four sub-topics.

» The checklist for group participation may be
used by the student as a self-assessment tool or

by the teacher as a student assessment tool.

Also refer to Appendix 9 for arubric, “Assessing

Collaborative Group Participation”.

» To assess the student in the role of a news
reporter (re: delineation 3.3.5), refer to the

writing guide for a news article, page 69 of this

curriculum guide.

» A sample spider web organizer is provided in the

teaching/learning column, delineation 4.1.1.
AgenciesGroups

Melvin Baker's Homepage
http://www.ucs.mun.ca/~melbaker/
Newfoundland and Labrador Heritage Website
http://www.heritage.nf.ca

Recollections of Tsunami.
http://www.heritage.nf.ca/society/mtpearl/
tsunami.html

Desperate Measures. The Great Depression in
Newfoundland and L abrador
http://www.nald.ca/clr/social/book4/cover.htm
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Unit 3; History as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant

Events

Specific Curriculum Outcomes

SCO 3.3 The student will be expected to
demonstrate an under standing and
appreciation of how Newfoundlandersand
L abradorians have had to cope with crises
and disasters

3.3.10 Describetheimpact of the Gresat
Depression on the working-class in both
rural and urban aress. (K)

3.3.11 Assessthe effectiveness of government
attempts to ded with the Great
Depression. (1)

Sample Teaching/L ear ning Strategies
Teachers can have students

» Examine actua accounts of (eg., letters,
diaries) of individuaswho experienced the
Great Depression. Develop abrief ora report
to include the following: (3.3.8, 3.3.9)

- What they think caused the depression.

- Impact on the family.

- Fedlings about what the government was
doing.

- Their fedlings about what the future held for
them.
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Unit 3; History as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant

Events

Sample Assessment Strategies
Students may, for example,
o Usethefalowing chart to examine the

views that they think different people would
have of the depression. (3.3.10)

Per spectives on the Great Depression

Person Views

Mill Worker in
Corner Brook

Merchant in St.
John's

Member of the
Commission of
Government

Fisher person
in Black Tickle

Member of the
Innu Nation

Teacher Notes

» For the oral report, refer to Appendix 10D for
arubric to assess speaking.

Print Resources

Baehre. Outrageous Seas: Shipwrecks and
Survival in the Waters off Newfoundland
1583-1893.

Brown. The Caribou Disaster and Other Short
Sories.

Brown. Death on the Ice.

Charbonneau. Against All Odds.

Cranford. Not Too Long Ago ... Seniors Tell
their Sories.

Cranford. Tidal Wave: A List of the Victims and
Survivors - Newfoundland 1929.

Smallwood. Encyclopedia of Newfoundland
and Labrador.

Major. As Near to Heaven by Sea.

Parsons. Committed to the Deep: Sories and
Memories.

Parsons. Raging Winds, Roaring Sea.

Ryan. Haulin’ Rope and Gaff.

Them Days Magazine.

Video Resources

Atlantic Crossroads.

Captain Abram Kean.

| Just Didn’t Want to Die.

Last Days of Okak.

Newfoundland Sealing Disaster

Two Voyages to the Ice: Sealing Past and
Present.
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Unit 3; History as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant
Events

Specific Curriculum Outcomes Sample Teaching/L earning Strategies

SCO 3.4 The student will be expected to demonstrate Teachers can have students

an under standing of theimpact of political events of the

1930s *  Compare the arguments of those in favour of
continuing self-rule with the arguments of those

3.4.1 Summarize the conditions that resulted in the St. in favour of Commission of Government. Write a

John'sriot of 1932. (K) |etter to the editor of the local newspaper in

which a position on the issue is presented and

3.4.2 Examine the conditions and events that led to the defended. (3.4.2)

suspension of self-government. (A)
«  Writealetter to the editor of alocal newspaper to

3.4.3 Assessyour position on whether the support or criticize the move to establish the
Commission of Government should have been Commission of Government. (3.4.3)
established. (1)
e Useaconcept web to outline the initiatives
3.4.4 Describe the impact of the loss of responsible undertaken by the Commission of Government to
government on Newfoundland society. (K) improve conditions in Newfoundland and

Labrador. (3.4.5)
3.4.5 ldentify the main initiatives that Commission of

Government undertook to improve conditionsin «  Usethefollowing organizer to compare
Newfoundland and L abrador. (K) educational conditions during Commission of
Government with educational conditions today.
3.4.6 Describe a Commission of Government strategy (3.4.7)

to encourage agriculture. (K)

3.4.7 Compare educational conditions during this Education: Then and Now
period with those that exist today. (A)
Then Criteria Now
3.4.8 Explain why good hedlth care services were a o
Buildings

challenge for the Commission of Government. (K)

3.4.9 Describetherole of selected organizationsin
improving quality of life (e.g., Newfoundland Materias
Organization of Nurses Industry Association -
NONIA; Grenfell Mission). (K)

3.4.10 Examinewhy apublic servant (e.g., aschool »  Assumetherole of aschool teacher in asmall
teacher, a Ranger) often had to perform a community in Newfoundland and Labrador.
variety of rolesin acommunity. (A) Write aletter home to your parents or to afriend

in which you describe some of the
responsibilities you have to carry out and your
feelings about them. (3.4.10)
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Unit 3; History as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant
Events

Sample Assessment Strategies Teacher Notes
Students may, for example, « Délineation 3.4.1 refers to only one of several
] ] ) ) riots that occurred during this period of civil
« Complete a“fishbone’ organizer to outline their unrest.
knowledge of the conditions and events that led to
the suspension of self-government. (3.4.2) « Refer to assessment strategy 3.1.9 for a

student self-checklist for writing a letter to the
editor of a newspaper.

| fifle » Refer to teaching/learning strategy 4.2.2/4.2.3
for an example of a concept web.

« In the chart comparing educational conditions
at the time of Commission of Government and
conditions today, two criteria have been
omitted. Ask students to come up with them
(e.g., transportation, programs). An interview

Inain
/ idea
T
™ :

- of a grandparent would provide students very
useful information for thistask. Help them to
prepare their questions for each criteria to be

HF

compared,

« Inthe “fishbone” organizer, ask students to
write in the theme and a main idea and
supporting supporting details for each idea.

— —_— Agencies/Groups

If These Walls Could Tak: A Brief History of the

Colonid Building

. Usea“proand con” chart to arrive at a position on http://www.heritage.nf.ca/law/colonial/default.ht
whether the Commission of Government should ml . .
have been established. (3.4.3) Newfoundland and Labrador Heritage Website

http://www.heritage.nf.ca/
Giving up Self-Government. CBC Archives
http://archives.cbc.ca

My Position on Commission of Gover nment Print Resources

Pro Con Smallwood. Encyclopedia of Newfoundland and
Labrador.

Fizzard. Amulree’ s Legacy: Truth, Lies and
Conseguences Symposium

Major. As Near to Heaven By Sea.

Noseworthy. The School Car
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Unit 3; History as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant
Events

Specific Curriculum Outcomes

SCO 3.5 The student will be expected to
demonstrate an under standing of the impact of
World War Il on Newfoundland and L abrador

351 Explain why Newfoundland' s location made
it important to the war effort. (K)

352  Identify the mgjor World War Il military
installations in Newfoundland and Labrador.
(K)

3.5.3 Anaysethe motivation of Newfoundlanders
and Labradorians to enlist in the services. (A)

3.5.4 Examinethe military and non-military
involvement of Newfoundlanders and
Labradoriansin the war effort. (A)

355  Summarize the ways in which women were
involved in the war effort. (K)

35.6 Describe selected war activities that occurred
in Newfoundland and Labrador. (K)

3.5.7 Examinetheimpact of military servicein
World War Il on families and communities.

(A)

3.5.8  Assesstheimpact of World War Il on the
economy of Newfoundland and Labrador. (1)

359 Describetheimpact of World War Il on travel
patterns of Newfoundlanders and
Labradorians. (K)

35.10 Examinethe impact of World War Il on
attitudes and social relationships. (A)

Sample Teaching/L earning Strategies
Teachers can have students

» Draw amap of Newfoundland and Labrador
and indicate the location of military bases
during World War Il. (3.5.2)

 Invite awar veteran, or an individual involved
on the Home Front, to speak to the classin
response to a prepared list of questions. (3.5.3,
3.5.4)

» Write anews article for the Daily News for a
selected war event or action in Newfoundland
and Labrador (e.g., atransatlantic military
flight from Gander or Goose Bay, the sinking of
an ore carrier off Bell Idand, the sinking of the
Caribou). (3.5.6)

» Given datistics on females in the labour force
1935 and 1945, generalize from the patterns
shown. (3.5.8)

» Pretend that they are war brides coming to
Newfoundland and Labrador to live at the end
of World War Il. Write aletter home
describing their new home. (3.5.10)

» Insmall groups, brainstorm how the feelings
and attitudes of areturning soldier may have
changed. Asajournal entry, record what
happened to change these feelings. (3.5.10)
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Unit 3; History as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant

Events

Sample Assessment Strategies

Students may, for example,

» Usethe following guide for writing a news article.

(3.5.6)

News Article Writing Structure

Criteria

Not
Yet

Yes

My title is concise and catchy.

My title captul

res the central theme.

idea of the arti

My opening paragraph sets out the main

cle.

support a parti

My next paragraph gives details to

cular idea or issue.

The next paragraph gives details to
support another idea or issue.

The third paragraph gives details to
support another idea or issue.

« Use the following chart to examine the role of one
group (e.g., the Merchant Marine, Newfoundland
Forestry, Newfoundland Regiment) in World War

1. (3.5.

4)

(Group) in World War |1

Action

Key players

Time of acti

on

Place of acti

on

occurred

How the action

Teacher Notes

* The student may use the news article writing
structure as a self-checklist or the teacher
may use it to assess the piece of writing.

* For the classroom visit of an individua
involved in the war effort, the guide for
preparing questions for an interview (page 55
of this guide) may be used.

¢ The suggested chart for the examination of
the role of agroup in World War Il is
commonly used in the journalistic world; it
follows basic questions of what happened?
who did what? where and when did the
action happen? how did the action take
place? and what motivated the group?

» Refer to page 78 of this guide for an example
of a concept web.

» Regarding delineation 3.5.7, some families
were seriously affected by service in World
War Il. Five brothers in the Goodyear family
in Grand Falls-Windsor, for example,
enlisted; three died in action and two were
wounded.

Agencies/Groups

North Atlantic Aviation Museum, Gander
Radio Broadcasts

Royal Canadian Legion

U.S. Bases in Newfoundland.
http://www.mirror.org/wayne.ray/fulltext.
html
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Unit 3; History as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant

Events

Specific Curriculum Outcomes

SCO 3.5 The student will be expected to
demonstrate an under standing of the impact
of World War Il on Newfoundland and
Labrador

3.5.11 Show how Newfoundland and
Labrador culture was influenced by the
American and Canadian presence during
World War I1. (K)

Sample Teaching/L ear ning Strategies
Teachers can have students

« Brainstorm the idess that should be included
in a paragraph on the impact that the
American presence during World War 11 had
on Newfoundland and Labrador. (3.5.11)
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Unit 3; History as a Story of Significant Events

Unit 3: Newfoundland and Labrador from 1914 through 1949: History asa Story of Significant

Events

Sample Assessment Strategies
Students may, for example,

» Deveop aconcept web to show the impact of
the American presence on Newfoundland and
Labrador culture. (3.5.11)

Teacher Notes
Agencies/Groups

North Atlantic Aviation Museum, Gander

Radio Broadcasts

Picture study of no man’s land
http://www.ukans.edu/kansite/ww_one/photos/loca
tion.html

Roya Canadian Legion

U.S. Bases in Newfoundland.
http://www.mirror.org/wayne.ray/fulltext.html
Veterans Affairs Canada
http://www.198.103.134.2/general

Print Resources

Brown. The Caribou Disaster and Other Short
Sories.

Brown. Standing Into Danger.

Building the Air Base in Goose Bay. (Them Days)
Cardoulis. A Friendly Invasion and A Friendly
Invasion 1.

Smallwood. Encyclopedia of Newfoundland and
Labrador.

Fitzhugh. The Labradorians. Voices From the Land
of Cain

Heath. Botwood: History of A Seaport.

Houlihan. Uprooted! The Argentia Story.
Nicholson. More Fighting Newfoundlanders.
Them Days Magazine.

Weélls. Comrades In Arms v. 1 & 2.

Wélls, Under the White Ensign.

Zimmerly. Cain's Land Revisited: Culture Change
in Central Labrador, 1775-1972

Video Resources
Atlantic Crossroads.

High Tide in Newfoundland.
Seven Brides for Uncle Sam
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Unit 4: Higtory as a Story of Change

Unit 4

Newfoundland and Labrador Through the 2nd Half of the 20" Century:
History asa Story of Change

Content Overview

Unit Four examines the issues and events surrounding confederation with Canada, rapid changesin
political and socid infrastructure in the two decades following confederation, and modernization and the
impact of industrialization and technological changesin the last half of the 20" century.

Skills Overview

Reed criticdly.

Communicete ideas and information to a specific audience.

Use maps, globes and graphics to present information and interpretations.

Express and support a point of view.

Use arange of mediaand styles to present information, arguments and conclusions.
Present a summary report.

Recognize sgnificant issues and perspectivesin an area of inquiry.

|dentify sources of information relevant to the inquiry.

© oo N o g ~ w b P

Gather, record, evaduate, and synthesize information.
10. Interpret meaning and the sgnificance of information and arguments.
11. Tedt data, interpretations, conclusions for accuracy and validity.

12. Draw conclusions that are supported by the evidence.
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Unit 4: Higtory as a Story of Change

Unit 4: Newfoundland and Labrador through the 2nd Half of the 20" Century: History asa
Story of Change

Specific Curriculum Outcomes Sample Teaching/L earning Strategies

SCO 4.1 The student will beexpected to | Teachers can have students
demonstrate an under standing of the
process wher eby Newfoundland and
Labrador entered into confederation with

» Usethe following graphic organizer to define
the term “referendum”. (4.1.1)

Canada Skewh Definitions
4.1.1 Define the term “referendum’”. (K) ;i
4.1.2 Describe the role of the Nationd \\

Convention. (K) 0
4.1.3 ldentify the pogition of key politica

figures on union with Canada. (K) ",
4.1.4 Analyse the strategies used by Z N
confederates and anti-confederates to Synonyms Examples

promote their agenda. (A)

¢ Usethe following chart to outline the role of
the National Convention. (4.1.2, 4.1.4)

Role of the National Convention

Why it was needed.

Who established it.

Itsgods

Who its members were

» Write a biography of akey figure during the
Confederation time (e.g., Lester Burry, JR.
Smallwood, Gordon Bradley, Peter Cashin.
Ches Crosbie, Donald Jamieson, and
Archbishop Roche. (4.1.3)
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Unit 4: Higtory as a Story of Change

Unit 4: Newfoundland and Labrador through the 2nd Half of the 20" Century: History asa

Story of Change

Sample Assessment Strategies

Students may, for example,

of confederation. (4.1.2, 4.1.4)

« Use the following organizer to examine the role and
accomplishments of key political leaders at the time

A Five-Frame Narrative

Who

Wanted

But

S

Findly

Source: Adopted from J. Bradley and W. Douglas
Wilson, Spotlight Canada, Fourth Edition - Teacher's

Song of Newfoundland). (4.1.4, 4.1.5)

« Usethe analysis chart below to examine some of
the anti-confederate songs (e.g., Hero of ‘48, Battle

Song Analysis Wor ksheet

What was the title of the song?

Who wrote the lyrics? When?

What are the lyrics about?

What strong words are used to
convey the message of this song?

What specific audience isthis
song trying to appeal to?

What would be another title for
this song?

What emotions are portrayed in
thelyrics

Teacher Notes

¢ Thefive-frame narrative may be used with any of
the key leaders (e.g., Smallwood, Cashin, Burry)
on the confederate or anti-confederate side.

e Theframework for analysing historical
documents requires students to classify letters as
pro-confederate and anti-confederate, identify
arguments common to each side, and to
distinguish fact (i.e., what appears to be true or
can be proven to be true) from opinion (i.e., what
one thinks about something) and to recognize
stereotypes (i.e., oversmplified, exaggerated, and
often insulting statements directed at a particular
race, group, or religion). Finally, the student is
then asked to evaluate the |etters as a whole and
explain why some are more convincing than
others.

« The Newfoundland and Labrador website listed
below contains audio-clips for some of the
National Convention speeches. Appendix 5
provides aworksheet students may use to
analyse a sound recording.

» Refer to page 47 for a checklist for writing a
biography.

Agencies/Groups

The Confederation Debate: Fifty Y ears and
Counting. (Includes lessons and teaching
resources). Newfoundland and Labrador Heritage
Website

http://www.heritage.nf .ca/confederation/defaul t.html
Newfoundland and Labrador Heritage Website
Confederation link.
http://www.heritage.nf.ca/law/confed.html

Let the People Decide. (Includes lessons and
teaching resources). Newfoundland and L abrador
Heritage Website.
http://www.heritage.nf.ca/confed crb/default.
html
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Unit 4: Higtory as a Story of Change

Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of

Change

Specific Curriculum Outcomes

SCO 4.1 The student will be expected to
demonstrate an under standing of the process
whereby Newfoundland and Labrador entered
into confederation with Canada

4.1.5 Evauate arguments in the debate for and
against confederation with Canada. (1)

4.1.6 Describe the two referenda processes
whereby Newfoundlanders and Labradorians
chose confederation with Canada. (K)

4.1.7 Describe voting patters across electoral
districts. (K)

4.1.8 Analyse the Terms of Union with Canada.
(A)

Sample Teaching/L earning Strategies
Teachers can have students

o Analyse primary historical documents, such as
letters, songs, and speeches of confederates and
anti-confederates to determine their reliability.
(4.1.4,4.15)

» Hold a mock referendum in which they vote for
or against confederation. Before doing so, the
debate around confederation has to be examined.
The following organizer may be used. (4.1.5)

Decision Chart
Issue:
Choice Consequences
1 positive
negative
2 positive

» Draw acartoon or develop a poster reflecting
their position indicated in the Decision Chart
above. (4.1.5)

» Write a speculative journal entry about what
could have happened had Newfoundland and
Labrador not joined Confederation. (4.1.4-
4.1.8)

» Select key government responsibilities (e.g.,
transportation, fishery, law and order) and show
how they changed after confederation. (4.1.7)
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Unit 4: Higtory as a Story of Change

Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of

Change

Sample Assessment Strategies
Students may, for example,

¢ Interview an older person who remembers the
struggle for Confederation. Select an historical
document (e.g., a cartoon, newspaper editorial,
or speech) to see how it compares with the
interviewee' s thoughts about Confederation.
(4.1.5)

Daffrroneea Tlifferennes

", +
- IR d

()’
: Jf)

S artties

« Usethe following chart to analyse a cartoon
related to the confederation debate. (4.1.4, 4.1.5)

Analysis Sheet: Cartoon

Question Response

What symbols are
used in this cartoon?

What does each
symbol represent?

What do the words (if
any) mean?

What isthe main
message of the
cartoon?

Why is the cartoonist
trying to get this
message across?

Teacher Notes

» Refer to Appendix 7 for information about a
speculative journa entry.

Print Resources

Budgel & Staveley. The Labrador Boundary.
Eggleston. Newfoundland: The Road to
Confederation.

Smallwood. Encyclopedia of Newfoundland and
Labrador.

Gwynn. Smallwood: The Unlikely Revolutionary.
Hiller. Confederation; Deciding Newfoundland’s
Future.

Long. Suspended Sate.

Major. As Near to Heaven By Sea.

Smallwood. | Chose Canada.

Swain. Lester Burry: Labrador Pastor and Father
of Confederation

Video Resources

East of Canada

J. R. Smallwood.

Joey Smallwood: Between Scoundrels and Saints
A Little Fellow from Gambo - The Joey Smallwood
Sory

Nation Called Newfoundland.

Newfoundland: Atlantic Province
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Unit 4: Higtory as a Story of Change

Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of
Change

Specific Curriculum Outcomes Sample Teaching/L earning Strategies

SCO 4.2 The student will be expected to Teachers can have students

demonstrate an under standing of economic « Given labour force data for 1971, construct a pie
changes in post-confederation Newfoundland graph to show the percentage of the labour force
and Labrador up to 1971 by economic sector. (4.2.1)

o . " » Use the following concept web to examine the
4.2.1  Distinguish among the terms “primary”, impact of technology on the fishery. (4.2.2,

“secondary”, and “tertiary” activity. (K) 4.2.3)

4.2.2 Describe changes in fish harvesting and

processing technology since
Confederation. (K) \ /

4.2.3 Analyse the impact of new harvesting
technologies on the Newfoundland and
Labrador fishery. (A) ‘

4.2.4 ldentify changesin the technology of
harvesting timber in Newfoundland and o
Labrador. (K) Fishing

4.2.5 Examine the impact of new technologies
on the logging industry. (A)

4.2.6 Show that mining in Labrador (e.g., iron /
ore in Labrador City and Wabush and
nickel in Voisey's Bay) affected fastory
employment opportunities in trawlers
Newfoundland and Labrador. (K)

AN

4.2.7 Analyse changes in the processing of /
marine resources. (A)

/N

4.2.8 Evauate the impact of the Churchill Falls » Make a meta-cognitive journal entry about what
hydro development. (1) they found most interesting about the 1992 cod
moratorium. (4.2.3)

» Develop a concept web around the impact of new
technology on the logging industry. (4.2.5)
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Unit 4: Higtory as a Story of Change

Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of
Change

Sample Assessment Strategies Teacher Notes

Students may, for example, » See Appendix 7 for information about a meta-

cognitive journal entry.

» Usethefallowing chart to examine the impact
of technology on the logging industry. (4.25) | Agencies/Groups

_ Canada-Newfoundland Offshore Petroleum
L ogging Technology: Then and Now Board http://www.cnopb.nfnet.com/
Then Criteria Now Newfoundland and Labrador Genealogy Project.
http://www.huronweb.com/genweb/nfdata/
Accommodations main n.html
Food Churchill Falls - The Largest Underground
Powerhouse in the World.
Rate of Pay http://www.ieee.ca/millennium/churchill/
Equi cf _home.html
quipment - . .
Lifelines: Canada' s East Coast Fisheries - Key
Harvesting Issues in Atlantic Fishery Management.
Techniques http://www.civilization.calhist/lifelines/
goughle.html

Marine Institute - Educational Topics.
http://www.if mt.nf.ca/mi-net/topics.html

« Reflect upon the importance and impact of the | Newfoundland and L abrador Department of

Churchill Falls hydro development from Fisheries and Aquacuiture. _
different perspectives. (4.2.8) E:::])I.//www.qov.nf.ca/flshaqll ndustry/industry.
O?shore Oil & Gas Industry.

http://www.offshore-technology.com/index.

The Churchill Falls Hydro Development

html

Perspective Fedings

An Innu Trapper Print Resources .
Charbonneau. Against The Odds.

An electrician on Census and Parish Records by Region.

the site Smallwood. Encyclopedia of Newfoundland

Premier of the and_Labrador .

province Heritage of Power: The Churchill Falls
Development from Concept to Reality

A tax-payer Le Messurier. The Fishery of Newfoundland
and Labrador

Major. As Near to Heaven by Sea
Maynard. Hibernia: Promise of Rock & Sea
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of

Change

Specific Curriculum Outcomes

SCO 4.2 The student will be expected to
demonsgtrate an under standing of economic
changesin post-confeder ation Newfoundland
and Labrador up to 1971

4.2.9 Andysethe importance of the tertiary
sector to the Newfoundland and
Labrador economy. (A)

4.2.10 Demondrate the importance of tourism
to our economy. (K)

Sample Teaching/L ear ning Strategies
Teachers can have students

» Conduct asurvey of parents and care-givers
of sudentsin their school. Record the results
in the following chart and draw a concluson
about he importance of the tertiary sector

Employment of Parents/Care-Givers
Sector Number Percent
Primary
Secondary
today. (4.2.9)
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Unit 4: Higtory as a Story of Change

Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of

Change

Sample Assessment Strategies
Students may, for example,

* Givenrdevant datafor 1995-2005, write a
sentence to describe the trends in tourist
vigtsto the province and expenditures while
here. (4.2.10)

Teacher Notes
Video Resources

The Brothers Byrne

Happy Union

Hibernia: Standing Tall

High Tide in Newfoundland

It Comes From the Heart

Iron Ore From the North: The Carol Project
Newfoundland’ s Progress Report: Part One;
Part Two; Part Three
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of
Change

Specific Curriculum Outcomes Sample Teaching/L earning Strategies
SCO 4.3 The student will be expected to Teachers can have students
Qemonstrate an understandlng of social changes | | Complete the following chart to describe conditions
in post-confederation Newfoundland and that led to the resettlement of some rural
Labrador communities. (4.3.2)
4.3.1 Describe the impact of key economic Why Resettlement Occurred

decisions (e.g., Churchill Falls agreement).

(K) Issue Supporting Details
4.3.2 Describe the factors that led to the Health

resettlement program that began in the Education

1950s. (K)

Communication

4.3.3 Evaluate a position on the resettlement

Transportation
program. (1)

Employment

4.3.4 Analyse how changes in transportation and

communications affected lifestyle and
atitudes. (A) « Complete the following chart to analyse positions of

different people on the resettlement program. (4.3.3)

4.3.5 Draw conclusions about how cultural
activity contributes to the economy. (A) Was Resettlement a Wise Decision?

4.3.6 Draw conclusions about how working Person Response
conditions and modernization in industry
brought changes in relations among
workers, government and employers. (A) A fisher person

A grade 8 student

A home-maker

A senior citizen

A government
official

A nurse

« Writeareflective journa entry on their thoughts
about the resettlement program. (4.3.5)

« Develop aplace mat for arestaurant to highlight
cultura activitiesin their area that would attract
tourists. (4.3.5)
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of
Change

Sample Assessment Strategies Teacher Notes
Students may, for example, « In the comparison chart for pre- and post-
confederation differences on Aboriginal society
» Read a poem (e.g., Enos Waitts', “Looking and culture, ask students to add other criteria to
Back”) about the reaction of afamily or family the chart (e.g., concept of land, health)
member to the resettlement process. Complete
the following checklist. (4.3.3) Agencies/Groups

Labrador Inuit Association Website.

Checklist for Reading a Poem .
http://www.nunatsi avut.com/

Criteria Check Memoria University Folklore and Language
Archives

From the title predicts what the poem is Newfoundland and Labrador Heritage Website

about. http://www.heritage.nf.ca

Finds out the meaning of new words. Print Resources

Reads poem straight through. Armitage. The Innu - Montagnais & Naskapi

Baker. The Illustrated History of Newfoundland
Light and Power

Borlase. The Labrador Inuit

Borlase. The Labrador Settlers, Metis and

Rereads poem slowly to get the meaning.

Pays attention to punctuation and diction.

Pays attention to poetic elements (e.g., Kablunangajuit . .
rhyme). granford. Not Too Long Ago ... Seniors Tell Their
ories

Cranford. Our Lives

Fitzhugh. The Labradorians: Voices from the Land
of Cain

« Develop aweb diagram to illustrate how a McGrath. Their Lives and Times: Women in

cultural activity (e.g., a concert at Mile One, or a |Newfoundland and Labrador, A Collage

X . Porter. Below the Bridge
play at a summer arts festival) has a positive Stapleton. They Let Down Baskets

effect on the economy by creating work. (4.3.5) White. The Finest Kind: Voices of Newfoundland
and Labrador Women

Video Resources

The Baymen

Billy Crance Moves Away

The Children of Fogo Island

Family of Labrador

| Well Minds the Time

An Untidy Package: Women and the Newfoundland
Cod Moratorium

A Woman's Place
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of

Change

Specific Curriculum Outcomes

SCO 4.4 The student will be expected to
demonstrate an under standing of the
economic developments and issues that
Newfoundland and L abrador experienced at
the close of the 20" century

4.4.1 Summarize the factors that led to the
decline in codfish stocks. (K)

4.4.2 Evauae theimpact of the cod moratorium

on Newfoundland and L abrador society.

0
4.4.3 Examine the economic impact of off-shore
oil development on the economy of
Newfoundland and Labrador. (A)
4.4.4 Andysetherisks of off-shore ol
recovery. (A)
4.4.5 Evduate Newfoundland and Labrador’'s
position on federd-provincid off-shore
revenue-sharing. (1)
4.4.6 Andyseimprovementsin trangportation
and communication since Confederation.

(A)

Sample Teaching/L ear ning Strategies
Teachers can have students

« From the perspective of agrade 8 student,
write an essay to evauate the impact of the
closure of the cod fishery on Newfoundland
and Labrador society. (4.4.2)

« Read a newspaper article about the January
2005 agreement between the Government of
Canada and the province of Newfoundland
and Labrador on the sharing of off-shore oil
revenue. ldentify the pogition of each Sde and
explain how the agreement benefits both
Canada and the province. The following
organizer may be used. (4.4.5)

Oil-Revenue Sharing Agreement

What Canada wanted What the province

wanted

Itis good for Canada
because

Itisgood for the
province because

» Compare ajourney chain between two places
(e.g., Corner Brook and Seldom) for 1900
with one for today. (4.4.6)
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of
Change

Sample Assessment Strategies Teacher Notes

Students may, for example, « The essay suggested in column two is
intended to have students write from their
perspective. The grade 8 students will likely
see such impacts as fewer friends in school
since they had to move away, one of their
parents or care-giversis away working
elsewhere, the closure of a school due to
declining enrollment, and so on.

» Use thefollowing checklist to revise and edit their
essay to evaluate the impact of the closure of the
cod fishery on Newfoundland and Labrador
society. (4.4.1, 4.4.2)

A Revision/Editing Checklist for Writing

Yes | Not A journey chain is merely alineillustration of
vet ajourney. For example, ajourney chain from
Content St. John's to Random Island in 1900 would
Does my writing make sense? have required a train ride from St. John's (A)
Does it achieve my purpose? to Clarenville (B) and a short boat ride to
Do | have the details | need? Random Island ( C) - three nodes and two
links. It may be represented as follows:

Organization
Is my beginning interesting? .
Aremy ideasin the right order? '
Does my ending bring my writing BI * A
together?
Sentence fluency

Are my sentences really sentences?
Do | have avariety of sentences?
Do sentence fragments belong here?
Does my dialogue sound natural ?

Today, with the completion of the highway
and causeway, the journey would involve two
nodes and one link:

Voice

Does my writing show how | feel about
the topic?

Would my writing bring the topic to life
for the reader?

C

.\a

Word choice

Have | used interesting or creative
words?

Have | used appropriate words?
Have | used figurative language?
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of

Change

Specific Curriculum Outcomes

SCO 4.4 The student will be expected to
demonstrate an under standing of the
economic developments and issues that
Newfoundland and L abrador experienced at
the close of the 20" century

4.4.7 Examinetheissues(eg., Aborigind rights
and land dlaims, environmenta concerns)
around the development of the Voisey's
Bay mine. (A)

4.4.8 Describe the economic potentid of the

tourism indudtry. (K)

4.4.9 Describe some of the new technology-

based industries that have been

established in Newfoundland and

Labrador since Confederation. (K)

4.4.10 Describe the growth of technology-based
indugtries. (K)

Sample Teaching/L ear ning Strategies
Teachers can have students

» Examineinformation provided about an issue
(eg., Voisey's Bay); examine itsimpact on
various stakeholders. (4.4.7)

* Interview aventure tourism entrepreneur to
determine the potentid of this service
industry. (4.4.8)
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of
Change

Sample Assessment Strategies Teacher Notes

Students may, for example, * Refer to Appendix 6 for adiscusson of a

methodology around how to andyse an issue.

» Usethefollowing organizer to examine
impacts of the Voisey’s Bay development.
(4.4.7)

Examining I ssuesin History

What isthe main issue?

What positions did key players take at the time?

What arguments were used by one sideto
support their position?

What arguments were used by the opposing side
to support their position?

What beliefs or values are at odds in thisissue?

Looking back now, do you think the outcome
was agood one? Explain.
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of

Change

Specific Curriculum Outcomes

SCO 4.5 The student will be expected to
demonstrate an under standing of social
changes and issues that Newfoundland and
Labrador experienced at the close of the 20"
century

4.5.1 Describe how people and organizations can
contribute to environmental protection. (K)

4.,5.2 Define the term “urbanization”. (K)

Describe conditions that contribute to rural
de-population in Newfoundland and
Labrador. (K)

453

4.5.4 Andyse the impact of de-population on
rural areas. (A)

4.5.5 Compare the education system of today
with that of the system during the 1950s.

(A)

4.5.6 |dentify improvements made in our health

care system. (K)
4.5.7 Infer the degree to which gender issues
are being addressed in our province. (A)

4,5.8 Summarize recent changes in family

structures. (K)

4.5.9 Examine the evolution of Aborigina
organizations, struggles and progress in the

province. (A)

4.5.10 |dentify the basic issues related to
Aboriginal land claimsin the province. (K)

Sample Teaching/L ear ning Strategies
Teachers can have students

o Complete the following chart to examine
conditions that contribute to rural de-
population in Newfoundland and L abrador.
(4.5.3)

Why People Moveto Urban Areas

They leave arural area because it doesn’t
offer

They move to an urban area because it
offers

»  Use newspaper articles and other documents
to compare family structures today with those
early in the 20" century. (4.5.8)
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of
Change

Sample Assessment Strategies Teacher Notes

Students may, for example, » The gender baance survey isintended to help
students conclude that options for women in
the workplace today are much different than
the limited range of options available to

» Conduct an interview of their parents/care-
givers about their thoughts on the

consolidation of educational sarvices. Record

women a the beginning of the 20" century.

the findings in the fallowing chart. (4.5.5)

After the survey, students may conclude that,

if their community isarurd one, the options
outsde the home may ill be limited.

Differences Differences

Agencies/Groups

Miawpukek First Nations
http://Amww.miawpukek.nf.ca

Federation of Newfoundland Indians
http:/Aww.fni.nf.ca

Women - Gdlery
http:/Aww.gov.nf.ca/panl

Aborigina Heritage and Culture -Gdlery
http://mwww.gov.nf.calpanl/native.html

Sirailarities

» Complete the following chart to examine the
achieving of a gender balance in employment

Vi R 1
opportunities. (4.5.7) deo Resources

Chinese Community in Newfoundland and

Ob tion Sheet:
il L abrador (1995)

Changing Roles for Women

Rolesin 1900

Roles today
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20*" Century: History as a Story of

Change

Specific Curriculum Outcomes

SCO 4.5 The student will be expected to
demonstrate an under standing of social
changes and issues that Newfoundland and
Labrador experienced at the close of the
20" century

4.5.11 Evaluate the impact of non-Aboriginal
activities on Aborigina peoples. (1)

4.5.12 Summarize the growing identities of
francophones and Labradorians. (K)

4.5.13 Describe the contributions made by
newcomers to our economy and culture.

(K)

4.5.14 Evauate what is meant by a
Newfoundland and Labrador identity. (I)

4.5.15 Describe the cultura revival that occurred
in the province during the 1970s. (K)

4.5.16 Examine the forms in which Newfoundland
and Labrador culture is being expressed.
(A)

Sample Teaching/L earning Strategies
Teachers can have students

« Useagrdffiti learning structure to explore the
concept of a Newfoundland and Labrador
identity (re-phrase the concept as ,” What does
it mean to be a Newfoundlander or a
Labradorian?’ Break the concept into a series
of sub-topics (e.g., language, art, music,
history). At the end of the exercise, the ideas
are summarized and presented to the class.
(4.5.13)

» Assume that afriend is visiting from another
country. Develop alist of itemsin the
province's material culture (e.g., churches,
traditional fishing stages, and so on) that would
give the visitor a sense of Newfoundland and
Labrador. (4.1.14, 4.1.16)

» Select asong, aplay, or piece of art that
evokes strong feelings for Newfoundland and
Labrador. Describe these feelings and how
the artist conveys them. (4.11.4, 4.1.16)
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Unit 4: Newfoundland and Labrador through the 2nd Half of the 20" Century: History as a
Story of Change

Sample Assessment Strategies
Students may, for example,

» Complete the following chart to show the
impact of Confederation on Aborigina
Society and culture. (4.5.11)

Aboriginal Lifestyle: Before and After
Confederation

Before Criteria After

Getting food

Education

Shelter

Transportation

» Wirite areflective journd entry about a song
or piece of poetry that has a particular
connection to an aspect of Newfoundland and
L abrador identity. (4.1.14, 4.1.15, 4.1.16)

Teacher Notes

« The graffiti cooperative learning structure
Divide the dassinto groups of three or four
students.

1. Give each group a sheet of flip-chart paper
and different colored pens (a different one for
each student).

2. Each sudent gives oneideaeach in
response to the sub-topic for the key question
within abrief time frame (2 or 3 minutes).

3. Stop dl groups and ask them to passtheir
sheet to the next group.

4. Each group refines or adds to the ideas of
the previous group.

5. Repest the process until the origina sheet
returns to the home group.

6. Then, each group reads its origind ideas
aong with the comments that were added.

7. Develop a consensus around a succinct
summary of dl the comments to capture what
Sudents think is a Newfoundland and

L abrador identity.
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Unit 5. Higtory as a Story of the Past in the Present

Unit 5

History asa Story of the Past in the Present

Content Overview

Unit 5 examines the way in which historical events influence a society’ s development and how historica
eventsimpact current issues and events. This unit is essentialy a mgor research project for the student
and should not be done separately towards the end of the course. The project should be carried out
over thelast haf of the school year, beginning in early February. The outcomes for this unit are intended
to build on the historian’s method introduced in unit 1 and developed throughout the course,

Sills Overview

1. Use maps, globes or graphics to present information and interpretations.

2. Express and support a point of view.

3. Ussarange of mediaand styles to present information, arguments and conclusions.
4. Present asummary report or argument.

5. Frame questions or hypotheses that give clear focus to an inquiry.

6. Recognize sgnificant issues and pergpectivesin an area of inquiry.

7. Identify sources of information relevant to the inquiry.

8. Gather, record, evauate, and synthesize information.

9. Arrange related events and ideasin chronologica order.

10. Interpret meaning and the sgnificance of information and arguments.

11. Test data, interpretations, conclusions and arguments for accuracy and vaidity.
12. Draw conclusions supported by the evidence.

13. Function in avariety of groupings, using collaborative and cooperative skills and Strategies.
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Unit 5: History asa Story of the Past in the Present

Specific Curriculum Outcomes

SCO 5.1: The student will be expected to
demonstrate an under standing of the
role of history in shaping our current
circumstances

5.1.1 Evauate the waysin which history
affects the development of various

aspects of society (1)

5.1.2 Evauate the possble significance of
history on current issues and events

(1)

5.1.3 Determinethe higtoricd roots
of current events, issues, and
problems (A)

Sample Teaching/L earning Strategies
The teacher can have students

Sdlect one of the following research topics: (To be
started and carried out during the last half of the
year asa project.)

A. Higtorical Comparison

Research, compare and contrast a selected aspect of
Newfoundland and L abrador society in the 19"
century (e.g., education, hedth care, technology, law
and justice, employment opportunities, or topic of
your choice) with the current redlity; develop a
timeline to represent significant points and
developments as it relates to this selected topic;
prepare awritten or visua report on the findings,
including a commentary on the importance of the
changes; and present the report to the class.

B. Historical Issue

Examine a current issue or event of sgnificancein
Newfoundland and L abrador; research the historical
background related to this event/issue; provide
possible actions or resolutions related to this
event/issue; prepare awritten or visua report on the
issue or event; and present the report to the class.

C. Person

Identify an interesting or notable person from the 19"
or 20" century in Newfoundland and L abradlor
history; research that individua and hisher rolein the
history of Newfoundland and L abrador; evauate
higher role; prepare abiographica report on that
person; and present the report to the class.
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Unit 5: History asa Story of the Past in the Present

Sample Assessment Strategies Teacher Notes

Historical Comparison (examples) Classtime must be set aside for students to work

« complete the following worksheet to on this project in the school resource centre and
compare the lifestyles of Aborigind groups the classroom. There is need for guidance dong
(page 35) all the steps of the research process (see

« complete the following charts to compare Appendix 2), thus checkpoints and teacher
lifestyles of the 19" century with lifestyles conferencing must be built in to ensure that
today (page 51) students keep on track and receive the

ingtruction they need aong the way.

Historical |ssues (examples)

« interview an older person who remembers These reports can be in the form of awritten

the struggle for confederation. Sdlect an research paper or avisud presentation (e.g.,
historical document to see how it compares | video production, power point presentation,
with the interviewee s thoughts about creation of aweb site) and should be
confederation (page 77) accompanied by an oral presentation to the

« usethe following organizer to examine class. (These projects could be the basis for an
impacts of the Voissy's Bay development entry into the Newfoundland and L abrador
(page 87) Heritage Fair.)

Per son (examples)

» usethefaollowing chart to write a short
biography of William Coaker (page 47)

» usethefollowing organizer to write a
biography of an individua who engaged in
military action, participated on the Home
Front, or engaged in the Suffrage Movement
(Page 57)
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Section 4: Resources

Section 1V: Resour ces

Newfoundland and Labrador History envisages a network of materia and human resources extending
throughout the schoal, into the community and to provincid, nationd and globa resources accessible
through various information and communication technologies - classrooms, schoal libraries, public
libraries, the Internet, and resource people. No single resource can provide sufficient materia to nurture
the development of any learner or group for any extended period of time. The range of resources must

* reflect the diversty of the learner’ sinterests, needs, abilities, and experiences
* support the achievement of the curriculum outcomes
» beavalableto learners

This curriculum guide emphasizes the diversity of resources which can support and enhance the learning
environment in the history classroom. In addition to the authorized resources, a comprehensive ligt of
additiona resourcesis provided . Thislist isnot dl inclusve and teachers and students will find thet they
may have access to many other pertinent resources in their local area. Whileit is not expected that all
teachers and students will have access to dl the resources listed, they should have access to enough to
provide the kinds of resource-based activities which will help them accomplish the learning outcomes of
the program.

Authorized Resources

MacLeod, M. & R. Brown. (2005). Voyage to Discovery. St. John's, NL: Breakwater Books

Downer, W., D. Downer & E. Jones. (2005). Voyage to Discovery - Teacher’s Resource. St.
John’s, NL: Breakwater Books

Course Web Site: nflabhistory.com

Hiller, J. K. (2005). Newfoundland and Labrador in the 19" and 20" Centuries: A Brief
Narrative. St. John's, NL: Department of Education. (See Appendix 14).

Newfoundland and Labrador History Curriculum Guide (2005). Department of Education,
Government of Newfoundland and Labrador.
Resour ces for Reference

Books
Adams, F. (1991). Potpourri of Old &. John’s. St. John's, NL: Crestive Publishers.
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Andersen. R. R., J. K. Crdlin & B. O’ Dwyer. (1998). Healthways. Newfoundland Elders. Their
Lifestyles and Values. St. John's, NL: Creative Publishers.

Andrew, E.(2000). Putting the Hum on the Humber: the First 75 Years. Corner Brook, NL:
Corner Brook Pulp and Paper.

Baehre, R. K. (1999). Outrageous Seas. Shipwrecks and Survival in the Water s off
Newfoundland, 1583-1893. Montred, QC: McGill Queen’s Universty Press.

Baikie, M.(1983). Labrador Memories: Reflections at Mulligan. Happy Valey-Goose Bay,
Labrador: Them Days.

Baker, M. (1990). The Illustrated History of Newfoundland Light & Power. St. John's, NL:
Crestive Publishers,

Beaton, M. & Walsh, J. (2004). From the Voices of Nurses, St. John's, NL: Jesperson
Publishing.

Bennett, D. (2002). The Trail of French Ancestors. Persona Publication. Printed by Robinson-
Blackmore Printing and Publishing

Borlase, T. (1994). The Labrador Settlers, Metis and Kablunangajuit. Labrador City, NL:
Labrador East Integrated School Board.

Borlase, T. (1993). The Labrador Inuit. Labrador City, NL: Labrador East Integrated School Board.

Brice-Bennett, C. (2003). Hopedale: Three Ages of Community in Northern Labrador. St.
John's, NL: Historic Sites Association of Newfoundland and Labrador.

Brown, C. (1997). A Winter’s Tale: The Wreck of the Florizel. St. John's, NL: Flanker Press
Ltd.

Brown, C. (1996). The Caribou Disaster and Other Short Sories. St. John's, NL: Flanker Press.
Brown, C. (1979). Sanding Into Danger. Toronto, ON: Doubleday Canada Ltd.
Brown, C. (1972). Death on the Ice. Toronto, ON: Doubleday Canada.

Cdlahan, W. R. (2003). Joseph Roberts Smallwood: Journalist, Premier, Newfoundland Patriot.
St John's, NL: Fanker Press Ltd.
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Campbdll, L. (2000). Sketches of Labrador Life St. John's, NL: Killick Press.

Cardoulis, J. N. (1993). A Friendly Invasion I1. &. John’s, NL: Creative Publishers.
Cardoulis, J. N. (1990). A Friendly Invasion. . John's, NL: Crestive Publishers.

Charbonneau, P. & L.Barrette (trandated by Mike Luke). (1994). Against The Odds. A History of
the Francophones of Newfoundland and Labrador. St. John's, NL: Harry Cuff
Publications.

Chrigtie, N. (2003). For King and Empire: The Newfoundlandersin the Great War: The
Western Front 1916-1918, Ottawa, ON: Bacon & Hughes Ltd.

Connors, W. (1995). Winds of History: Notable Newfoundland Events. St. John's, NL: Cregtive
Publishers.

Coxworthy, K. (1996). The Cross on the Rib: One Hundred Years of History, Bell Idand,
Newfoundland. Bdll Idand, NL: Kay Coxworthy.

Cranford, G. (1997). The Buchans Miners. A Mining and Hockey Legacy. . John’'s, NL: Flanker
Press.

Cranford, G. & E. Janes. (1995). From Cod to Crab: Sories and History of Hant’s Harbour. St.
John’'s, NL: Flanker Press.

Cranford, G. (1999). Not Too Long Ago ... Seniors Tell Their Stories. St. John's, NL: Seniors
Resource Centre.

Cranford, G. (2000). Our Lives. &. John’s, NL: Fanker Press.

Cranford, G. & R. Hillier. (1995). Potheads and Drumhoops. A Folk History of New Harbour. St.
John's, NL: Flanker Press.

Cranford, G. E. (2001). Sea Dogs and Skippers. St. John's, NL: Flanker Press.

Cranford, G. (2000). Tidal Wave: A List of the Victims and Survivors - Newfoundland 1929. St.
John's, NL: Flanker Press.

Cuff, RH., M.Baker & R.D. W. Pitt (Eds). (1990). Dictionary of Newfoundland and Labrador
Biography. S. John's, NL: Harry Cuff Publications.
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Duley, M. J. (1993). Where Once Our Mothers Sood We Sand: Women's Suffrage In
Newfoundland 1890-1925. Charlottetown, PE. Gynergy Books. (Available from Provincia
Advisory Council on the Status of Women, 113 LeMarchant Rd., . John’s, NL).

Drodge, E. (2003). Peril onthe Sea. St. John's, NL: Jesperson Publishing.
Edwards, E. F. (2001). &. Lawrence and Me. S. John’s, NL: Fanker Press.
Eggleston, W. (1974). The Road to Confederation. Ottawa, ON: Information Canada.

Encyclopaedia of Newfoundland and Labrador, CD ROM Format.

Ennis, F. & H. Woodrow. (Eds.) (1996). Women’s Work in the Newfoundland and Labrador
Fisheries. St. John's, NL: Harrish Press.

Exploits Vdley Senior Citizens Club. (1986). The Forest Beckoned: Reminiscences and Historical
Data of the Town of Grand Falls, Newfoundland from 1905 to 1960. Grand Falls, NL:
Exploits Valey Senior Citizens Club.

Fitzhugh, L. D. (1999). The Labradorians: Voices from the Land of Cain. St. John's, NL:
Breakwater Books.

Gagay, F. (1986). The Life and Times of Ambrose Shea: Father of Confederation, St. John's, NL:
Harry Cuff Publications.

Gagay, F & M. McCarthy. (1997). Shipwrecks of Newfoundland and Labrador. Vol IV. St.
John's, NL.: Crestive Publishers.

Gagay, F., M. McCarthy & J. Okeefe. (1994). The Voice of Generations: A History of
Communications in Newfoundland. S. John's, NL: Newfoundland Telephone Company.

Gillespie, B. (1986). A CLASSACT: An lllustrated History of the Labour Movement in
Newfoundland & Labrador. Newfoundland & Labrador Federation of Labour, St. John's,
NL: Credtive Printers.

Glenwood in the Midst of Time, 1887-1987. (Undated). Glenwood, NL: The Town of Glenwood.

Green, H. G. (1973). Don't Have Your Baby in a Dory: A Biography of Myra Bennett. Montred,
QC: Harvest House.
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Handcock, W. G. (1989). So Long As There Comes No Women: Origins of English Settlement in
Newfoundland. St. John's, NL: Breakwater Books.

Hanrahan, M. (2004). Tsunami: The Newfoundland Tidal Wave Disaster. St, John's, NL:
Flanker PressLtd.

Heath, S. (Editor). (1992). Botwood: History of A Seaport. Botwood, NL: Botwood Heritage
Society.

Heritage of Power: The Churchill Falls Development from Concept to Reality. (1972). St. John's,
NL: Churchill Fals (Labrador) Corporation.

Horwood, H. (1986). A History of The Newfoundland Ranger Force. St. John's, NL: Breakwater
Books Ltd.

Horwood, H. (1986). Corner Brook: A Social History of a Paper Town. Newfoundland History
Series#3. St John's, NL: Breakwater Books.

Horwood, J. (1975). Massacre at Beaumont Hamel. . John's, NL: Avaon Publications.
Houlihan, E. (1992). Uprooted! The Argentia Sory. S. John's, NL: Crestive Publishers.
Inglis, D. (1996). Bread and Roses. St. John's, NL: Killick Press.

Jackson, D. (edited by Gerald Penney). (1993). On the Country: The Micmac of Newfoundland.
. John's, NL: Harry Cuff Publications Ltd.

Kean, A. (2000). Old and Young Ahead. St. John's, NL: Flanker Press Ltd.

Kennedy, J. C. (1995). People of the Bays and Headlands: Anthropological History and the Fate
of Communities in the Unknown Labrador. Toronto, ON: University of Toronto Press,
1995.

LeMessurier, S. (1980). The Fishery of Newfoundland and Labrador. &. John's, NL: The
Extenson Service, Memoria University of Newfoundland.

Lench, Rev. Chas (with a preface and introduction by Otto Tucker). (1986). An Account of the Rise
and Progress of Methodism On the Grand Bank and Fortune Circuits From 1816 to
1916. S. John's, NL: Crestive Publishers.
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Leyton, E. (1975). Dying Hard: Industrial Carnagein . Lawrence Newfoundland. Portuga
Cove, NL: Boulder Publications Ltd.

Lind, F. T. (2001). The Letters of Mayo Lind: Newfoundland' s Unofficial War Correspondent
1914 - 1916. <. John's, NL: Crestive Publications.

Lodor, M. B. (1989). Daughter of Labrador (Autobiography), St. John's, NL: Harry Cuff Publishers
Ltd.

Long, G. (1999). Suspended State: Newfoundland Before Canada. Newfoundland History Series.
St. John’s, NL: Breskwater Books.

Loughlin, C. C. (1973). Corner Brook s 50" Anniversary ... and Still Growing. Corner Brook, NL:
The City of Corner Brook.

McCarthy, M. (1999). The Irish in Newfoundland 1600-1900: Their Trials, Tribulations and
Triumphs. St. John's, NL: Creative Publishers.

McGrath, C., B. Neis& M. Porter (Eds.). (1995). Their Lives and Times. Women in
Newfoundland and Labrador, A Collage. S. John's, NL: Killick Press.

McGrath, D. (2001). From Red Ochreto Black Gold. St. John’'s, NL: Flanker Press.

McManus, G and C. Wood, (1991). Atlas of Newfoundland and Labrador. St. John's, NL:
Breakwater Books.

Major, K. (2001) As Near to Heaven by Sea: A History of Newfoundland and Labrador. Penguin
Books.

Major, K. (1995). No Man’s Land. Toronto, ON: Doubleday Canada

Marshdl, 1. (1996). A History and Ethnography of the Beothuk. Montred, QC: McGill-Queen's
Universty Press.

Marshdl, 1. (2001 ). The Beothuk . John’'s, NL: Newfoundland Historic Society.

Marshdl, 1. (1989). The Beothuk of Newfoundland: A Vanished People. St. John's, NL:
Breakwater Books.
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Marshdl, 1. (1977). The Red Ochre People: How Newfoundland’ s Beothuk Indians Lived.
Vancouver, BC: J. J Douglas.

Martin, W. (1983). Once Upon A Mine: Story of Pre-Confederation Mines On the Island of
Newfoundland. Montred, QC: The Canadian Indtitute of Mining and Metdlurgy. (Also
available On-Line at http://www.heritage.nf.ca/environment/mine/default.html)

Matthews, G. J. (1987-1993). Historical Atlas of Canada, Vol 3. Toronto, ON: Univerdty of
Toronto Press.

Maynard, L. (Editor.), G. Locke & N. Pratt (Photography). (1997). Hibernia: Promise of Rock and
Sea. St John's, NL: Breakwater Books.

Miller, E. (2005). Uncle Mose: The Life of Ted Russell. St John's, NL, Flanker Press Ltd.

Murray, H. (1979). More Than 50%: Woman’s Life in a Newfoundland Outport, 1900 — 1950.
St. John's, NL: Breskwater Books.

Nicholson, G. W. L. (1964). The Fighting Newfoundlander: A History of the Newfoundland
Regiment. St. John's, NL: Government of Newfoundland and Labrador.

Nicholson, G. W. L. (1969). More Fighting Newfoundlanders: A History of Newfoundland' s
Fighting Forces in the Second World War. . John's, NL: Government of Newfoundland
and Labrador.

Noseworthy, R. P. (1997). The School Car. Whitbourne, NL: R.P.N. Publishing.

O'Brien, P. (1992). The Grenfell Obsession: An Anthology. St. John's, NL: Crestive Publishers.

OHaherty, P. and Neary, P. (Eds.) (1974). By Great Waters. A Newfoundland and Labrador
Anthology. Toronto: ON: University of Toronto Press.

O'FHaherty, P.and Neary, P. (1983). Part of the Main: An Illustrated History of Newfoundland
and Labrador. St John's, NL: Breskwater Books.

Parsons, R. (2004). Born Down By The Water. St. John's, NL: Flanker Press Ltd.

Parsons, R. C. (2000). Raging Winds, Roaring Sea. St. John's, NL: Crestive Publishers.
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Parsons, R. C. (1999). Committed to the Deep: Stories and Memoirs. . John’s, NL: Cregtive
Publishers.

Parsons, R. C. (1998). Survive the Savage Sea: Tales From our Ocean Heritage. St. John's, NL:
Creative Publishers.

Pastore, R. (1992). Shanawdithit’s People: The Archaeology of the Beothuks St. John's, NL:
Atlantic Archaeology Ltd. Digtributed by Elfshot, St John's, NL.

Pastore, R. T. (1978). The Newfoundland Micmacs. A History of their Traditional Life (Pamphlet
No. 5). S. John's, NL: Newfoundland Historical Society.

Poole, C. J. (1996). Catucto: Battle Harbour, Labrador 1832-1833. St. John's, NL.: Breakwood
Books.

Porter, H. (1997). Below the Bridge. St. John's, NL: Breakwater Books.

Powell, B. W. (1979). Labrador by Choice: Author Biography. St. John's, NL: Published by
Benjamin W. Powdll, S.

Rompkey, B. (2003). The Story of Labrador. Montred, QC: McGill-Queen's University Press.

Rompkey, R. (Ed.) (2003). The Memoir of Dr. Harry Paddon, 1912-1938. Montred, QC: McGill-
Queen’s Univergty Press.

Rusted, N. (1987). 1t's Devil Deep Down There. S. John's, NL: Creative Publishing.

Short, H. (2000). Looking Through My Father’s Eyes: A Memoir. St. John's, NL: Flanker Press
Ltd.

Smallwood, J. R.(1981 -). Encyclopedia of Newfoundland and Labrador Vol 1-6. St. John's, NL:
Newfoundland Book Publishers.  Available on-line at http://enl.cuff.com.

Smallwood, J. R.(1973). | Chose Canada: The Memoirs of the Honourable Joseph R. “ Joey’
Smallwood. Toronto, ON: Macmillan Co. of Canada.

Smith, A.A. (2003). The Grenfell | Knew. S. John's, NL: Flanker Press Ltd.
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Stacey, A. J. (2002). Memoirs of A Blue Puttee. S. John's, NL: DRC Publishing.
Stapleton, B., J. Lewis & C.Brooks. (1998). They Let Down Baskets. St. John’s, NL.: Killick Press.

Swain, H. (1983). Lester Leland Burry: Labrador Pastor and Father of Confederation. St. John’s,
NL: Harry Cuff Publications.

Tarrant, D. R. (2001). Marconi’s Miracle: The Wireless Bridging of the Atlantic. St. John’s, NL:
Flanker Press.

Tarrant. D.R. (1999). Atlantic Sentinel. St. John’s, NL: Flanker Press Ltd.

Thomas, G. (1993). The Two Traditions. The Art of Sorytelling Amongst French
Newfoundlanders. Canada s Atlantic Folklore-Folklife Series. St. John's, NL: Breskwater
Books.

The Dictionary of Canadian Biography, Vol. V to XIV.(1966-). Toronto, ON: University of Toronto
Press.

The Canadian Encyclopedia. 2000 Ed. CD ROM Format.
Vautier, C. (2002). The Coast of Newfoundland. S. John's: NL: Fanker Press Ltd.

Wélls, H. (1986). Comrades In Arms: A History of Newfoundlandersin Action, Second World
War. Vols. 1 & 2. St. John's, NL: Herb Wdlls.

Wélls, H. (1981, c1977). Under the White Ensign. &. John's, NL: Herb Wélls.

Wair, G. (1989). The Miners of Wabana: The Story of the Iron Miners of Bell Isand. St. John's,
NL: Breakwater Books.

White, M. F. (1994). Newfoundland and Labrador. (Discover Canada Series). Toronto, ON:
Grolier Ltd.

White, M. F. (1992). The Finest Kind: Voices of Newfoundland and Labrador Women. St.
John's, NL: Creative Publishers.
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White, W.C. (2003). Labrador: Getting Along On The Big Land! St. John's, NL: Flanker Press
Ltd.

Whitdly, W.H. (1985). Duckworth’s Newfoundland. . John’s, NL: Harry Cuff Publications.

Nove Tie-lns

Clark, J. (2002). The Word for Home. Toronto, ON: Penguin Canada.

Dorion, B. F. (1998). Bay Girl. Regina, SK: Coteau Books.

Dorion, B. F. (2001). Whose Sde Are You On? Regina, SK: Coteau Books.
Hanrahan, M. (2003). The Doryman. St. John’'s, NL: Flankers Press Ltd.

Major, K. (1994). Blood Red Ochre. (Soft cover) Mississauga, ON: Doubleday Canada.
McKay, S.E. (2000). Charlie Wilcox. Toronto, ON: Stoddart Kids.

McNaughton, J. (1994). Catch Me Once, Catch Me Twice. &t. John’s, NL: Tuckamore Books.
McNaughton, J. (1998). Make or Break Spring. St. John’s, NL: Tuckamore Books.
Manud, E. (1995). That Fine Summer. St. John's, NL: Breakwater Books.

Sdlars, W. (1991). Hard Aground. St. John's, NL: Breakwater Books.

Sheppard, M. C. (2001). Seven For A Secret. Toronto, ON: Groundwood Books.

Videos
Abram Mullett. (1984). Pathways Series (Available A. C. Hunter Video Collection. P0210).

Atlantic Crossroads. (1945). National Film Board of Canada
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The Baymen. (1965). Nationd Film Board of Canada.

Bell ISand Mines: Parts 1 and 2. (1984). Thousand Y ears Will Come Again Series. (Available A. C.
Hunter Video Collection, P0200).

The Beothuk. (1984). Thousand Y ears Will Come Again Series. (Available A. C. Hunter Video
Collection. P0197-0198).

Beothuks: Report by Azzo Rezori. (1988). (Available A. C. Hunter Video Collection. P0281).
Better Than Best. (1977) (Available A. C. Hunter Video Collection. P0269).
Billy Crane Moves Away. (1967). Nationa Film Board of Canada.

Bless the Flesh. (1984). Thousand Y ears Will Come Again Series. (Available A. C. Hunter Video
Collection. P0263).

The Blue Puttees. Royal Newfoundland Regiment 1914-1918. (1992). Ottawa, ON: The War
Amputations of Canada.

The Brothers Byrne. (1975). National Film Board of Canada.

Captain Abram Kane. (1981) Y esterday’ s Heroes Series. (Available A. C. Hunter Video Collection.
P0185,P0196)

Canada / France Dispute: A Here and Now Report.(1988?). St. John's, NL: CBC.

Canada / France - Our Fish, Our Boundaries. (1987). St. John's, NL: NTV.

The Cartwright, Labrador. (1998). &. John's, NL: ETV, Memorid University of Newfoundland.
The Children of Fogo Island. (1967). Nationa Film Board of Canada.

Chinese Community in Newfoundland. (1995). Land and Sea Program, CBC, St. John's, NL.
Coaker. (1979) Land and Sea Series. (Available A. C. Hunter Video Collection, PO006).

The Danger Tree. (1995). National Film Board of Canada.
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East of Canada.(1997). CBC. (Available from CBC Home Video).

Exploits. (1979). Where Once They Stood Series. (Available A. C. Hunter Video Collection. P0215,
P0220).

Family of Labrador. (1978). Nationa Film Board of Canada.

Grenfell of Labrador: The Great Adventure. (1977). Nationa Film Board of Canada.
Gulf Fishery. (1982). Land and Sea Program, CBC, St. John's, NL.

Happy Union. (1966). (Available A. C. Hunter Video Collection, P0326-0327).

Harry Martin’s Labrador. (1998). Land and Sea Program, CBC, St. John’s, NL.
Heart's Content. (1980). (Available A. C. Hunter Video Collection, P0219).

Hibernia: Sanding Tall. (1988). (Available A. C. Hunter Video Collection, PO325, P0O336)
High Tide In Newfoundland. (1955). Nationa Film Board of Canada.

“1 Just Didn't Want to Die” (1991). Nationa Film Board of Canada.

| Remain, Your Loving Son. (1999). An Intimate Story of Beaumont Hamel. CBC and Springwater
Productions, St. John's, NL.

It Comes from the Heart. CBC Video.

J. R Smallwood. (1991). (Available A. C. Hunter Video Callection. PO323)

Joey Smallwood: Between Scoundrels and Saints. (1999). Nationd Film Board of Canada.
Labrador North. (1999). Nationa Film Board of Canada.

Labrador. (1964). (Available A. C. Hunter Video Collection, P0320).

The Last Days of Okak (1985). Nationa Film Board of Canada.
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A Little Fellow from Gambo - The Joey Smallwood Sory. (1970). Nationa Film Board of Canada.

Mining in Newfoundland and Labrador. (1989). (Available A. C. Hunter Video Callection, PO315-
316, P0330).

Moratorium Music. (1995). Land and Sea Series. (Available A. C. Hunter Video Collection, PO086-
PO087).

Mushvau Innu. (1984). Land and Sea Program, CBC, S. John's, NL.

Nation Called Newfoundland. (1989). (Available A. C. Hunter Video Collection, PO347).
Newfoundland: Atlantic Province. (1949). Nationa Film Board of Canada.

Newfoundland Sealing Disaster. (1977). (Available A. C. Hunter Video Collection, PO059-0060).
Newfoundland: Voices From the Sea. (1975). (Available A. C. Hunter Video Callection._P0317).

Newfoundland’ s Progress Report: Part One. (1949). (Available A. C. Hunter Video Collection,
P0579-0580).

Newfoundland' s Progress Report: Part Two. (1951). (Available A. C. Hunter Video Collection,
P0579-0580).

Newfoundland’ s Progress Report: Part Three. (1953). (Available A. C. Hunter Video Collection,
P0579-0580).

Old Timers. (1974). Land and Sea Program, CBC, St. John's, NL.
Outports on the Move. (1962). Nationa Film Board of Canada.

People of the Sea. (1997). Internationd Wildlife Films Production for BBC in association with
Nationa Geographic Televison. Bristol, England: BBC.

Peopling of Newfoundland: Ireland. (Available A. C. Hunter Video Collection. P0573-0575).

Place of the Boss. Utshimassits.(1996). Nationd Film Board of Canada.
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Port Union. (1980). Where Once They Stood Series. (A. C. Hunter Video Collection, P0214).
Power From Labrador. (1973). (Available A. C. Hunter Video Collection, P0577-0578).

The Revenge of Mina Hubbard. (1985). CHCH-TV, My Country Productions Inc., Oakville, ON:
Magic Lantern Communications.

Rigs, Jigs, and Songs from the Heart: A Musical Journey from Port aux Basquesto S.
John's,(1988).With host Dermot O'Rellly. Piper Stock Productions and CBC with assistance
from Tdefilm Canada and the Government of Newfoundland and Labrador.

Seven Brides for Uncle Sam. (1997). Nationa Film Board of Canada

Sr Richard Squires. (1981). Y esterday’' s Heroes Series. (Available A. C. Hunter Video
Collection, P0186, P0262).

Sr Robert Reid. (1981). Y esterday’ s Heroes Series. (Available A. C. Hunter Video Collection.
P0190-0191).

Tail of the Banks. (1984). Land and Sea Program, CBC, St. John’s, NL.
Taking Stock. (1994). National Film Board of Canada.

10 days - 48 hours. (1986). Nationa Film Board of Canada.

The Tenth Frontier. (1956). National Film Board of Canada.

This Land of Fish. (1984). Land and Sea Program, CBC, St. John's, NL. (Available A. C. Hunter
Video Collection. PO638, P0644).

Tommy Ricketts. (1981). Yesterday's Heroes Series. (Available A. C. Hunter Video Collection.
P0192-0193)

Topsail Sar. (1987).Land and Sea Series. St. John's, NL: CBC.
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The Untold Story of the Suffragists of Newfoundland. (1999). Video produced by Marian Frances
White. Codlessco, 1999. Teacher’ s Guide by Marian Frances White & Victoria Penndll,
Women's Policy Office, Government of Newfoundland and Labrador, 2000. (Distributed to al
Junior and Senior High Schools in the province)

Two Voyagesto the Ice: Sealing Past and Present. (1983). Land and Sea Series, (Available A. C.
Hunter Video Collection, P0181-0182).

Unitas Fratrum: The Moravians of Labrador. (1983). Nationa Film Board of Canada.
Unpeopled Shores. (1994). (Available A. C. Hunter Video Collection, PO587).

An Untidy Package: Women and the Newfoundland Cod Moratorium. (1997). Nationa Flm
Board of Canada.

Wabana: Bell 1dand. (1980). Where Once They Stood Series. (A. C. Hunter Video Collection,
P0221, P0261).

War Brides. (1966). Land and Sea Program, CBC, St. John's, NL.

Whisper In The Air. (1995). (Available A. C. Hunter Video Collection. P0594).

A Woman'’s Place. (1967). Nationa Film Board of Canada.

(NOTE: For descriptions of and information on how to borrow the videos located in the A. C. Hunter
Video Callection see the web site at hitp://mww.publib.nf.ca/VVIDEOS/index.html. Many NFB videos
are dso available for borrowing from this location.)

Websites

Association of Newfoundland and Labrador Archives. This Site provides detailed information on the

archiva repositories located throughout the Province including detailed contact information.
http://www.anal .nf.ca

Newfoundland and Labrador History - A Curriculum Guide 111



Section 4: Resources

Appleton-Glenwood. http: //mwww.central newfoundland.com/appl etonglenwood.php3
Archives of the Roman Catholic Archdioceses of . John's. http: //www. delweb/rcec/ar chives
Atlantic Oil and Gas Magazine. http://www.publishingworld.com/oilstories/june03.html

Bae Verte. http://www.emeral d-zone.nf.ca/industrysector municipalities/baievert.htm
Buchans. http://home.thezone.net/~buchang/introframe.htm

CBC Archive. http://archives.cbc.ca

Canada-Newfoundland Offshore Petroleum Board. http://www.cnopb.nfnet.conv

Canadian History Grassroots Project Website. http: //www.hhm.k12.nf.ca/chistory/

Census and Parish Records by Region. Newfoundland and Labrador Genealogy Project.
http: //www.hur onweb.com/genweb/nfdata/main_n.htm

Center for Newfoundland Studies. http: //imww.mun.ca/library/cns/cns.html

Changes in Place Names in Newfoundland. http: //mmw3.nf.sympatico.ca/nlgs/nfld_nam.htm
Churchill Fdls- The Largest Underground Powerhouse in the World.
http://imww.ieee.ca/millennium/churchill/cf_home.html

City of St. John’s Archives. http://www.stjohns.ca/cityservices/ar chives/index.jsp
Colony of Avdon. http://www.heritage.nf.ca/avalon/default.html
Confederation Website. http://www.heritage.nf.ca/confed_crb/default.html

The Confederation Debate: 50 Y ears and Counting.
http://www.her itage.nf.ca/confeder ation/introduction.html

Confederation With Canada.
http: //mmw.geocities.com/Yosemite/Rapi ds/3330/constitution/conf.htm
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Desperate Measures. The Great Depression in Newfoundland and Labrador. Newfoundland and
Labrador Adult Basic Education Socid History Series.
http://mwww.nal d.ca/clr/social/book4/cover .htm

Diocesan Synod of Eastern Newfoundland and Labrador Archives, Anglican Diocesan Center, S
John's.

Federation of Francophones de Terre-Neuve et du Labrador. http://www.francophonie.nfld.net

Fisherman’s Union Trading Company. [On-Line] Avallable:
http: //www.k12.nf.ca/discovery/grassr oots/acdrormyportunion/uniontrade.htm

The Firgt Five Hundred. http://www.chebucto.ns.ca/Heritage/NGB/NFREG/cover p.htm

The Firgt Y ear of the Newfoundland Railway: A Selected Chronology by Randy P. Noseworthy
http://www3.nf.sympati co.ca/gazebo.hill/nrs.html/page3.html

Glenwood. http://mmw.k12.nf.ca/marysimms/glenwood.htm

Grenfdl Higtoric Properties. http: //www.grenfell-properties.conv

Grenfel Historic Society. http://mww3.nf.sympatico.ca/grenfell

A Higtory of Botwood. http://www3.nf.sympatico.ca/botwood/history.htm

Higtorica. An organization that promotes the teaching and learning of Canadian History and sponsors
the National Heritage Fair. http://wwwhistorica/

Higtory of the Baie Verte Peninsula, Newfoundland.
http://www.emer ald-zone.nf.ca/Profiles/hist_bvp.htm

Higtory Trail: How to do History - BBC OnLine.
http://www.bbc.co.uk/history/lj/how_to_do_historylj/index.shtml

If These Walls Could Tak: A Brief History of the Colonia Building.
http://www.heritage.nf.ca/law/col onial/defaul t.ntml

Labrador Inuit Association Website. http://www.nunatsiavut.conv
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L abrador West. http: //mwwww.labradorwest.conv

Lifelines. Canadd s East Coast Fisheries - Key Issuesin Atlantic Fishery Management.
http://www.civilization.ca/hist/lifelines'goughle.htmi

Logging Communities. http: //www.k12.nf.ca/marysimms/logtown.htm
Maritime Higtory Archives. http://www.mun.ca/mha
Marine Ingtitute - Networked Educationd Topics. http: //www.ifmt.nf.ca/mi-net/topics.htm

Melvin Baker's Homepage. (A collection of various Newfoundland and Labrador History Resources.)
http: //www.ucs.mun.ca/~mel baker/

Military Records of the Roya Newfoundland Regiment.
http://imww.chebucto.ns.ca/Heritage/NGB/NFREG/index1.html

Museum Association of Newfoundland and Labrador. http://mww.manl.nf.ca
Nationd Archives of Canada. http://www.ar chives.ca/

Nationd Library of Canada. http://www.nlc.gc.ca

Newfoundland and Labrador Heritage Fairs. http://www.heritage.k12nf.ca/
Newfoundland Enters Confederation. CBC Archives. http://archives.cbc.ca.
Newfoundland Higtoric Society. http://www.infonet.st-johns.nf.ca/provider s/nfldhist

The Newfoundland Sdlt Fisheries: A Digitd Exhibit. (Various Partners)
http://collections.ic.gc.cal/fisheries/

Newfoundland and Labrador Department of Fisheries and Aquaculture.
http://www.gov.nf.ca/fishag/I ndustry/industry.htm

Newfoundland and the Great War Website. http://www.heritage.nf.ca/greatwar/default.ntml

Newfoundland and Labrador Gen Web.  http: //mawww.huronweb.com/genweb/nf.htm
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Newfoundland and Labrador Heritage Website. http://www.heritage.nf.ca/

Newfoundland and Labrador Web Sites by Subject. (Wide Assortment of Topics). Centre for
Newfoundland Studies (CNS), Memorid University of Newfoundland.
http: //mamw.mun.ca/library/cng/links.html

The Newfoundland Museum : Museums and related Links - Historic Sites.
http: //www.nfmuseum.comymuslinksites.htm

The Newfoundland Museum: Museums and Rdlated Links - Museums
http: //www.nfmuseum.convmuslinkmus.htm

Newfoundland War Memorids Galery.
http://mavww.har rypal mer gallery.ab.ca/gal war nfl d/gal war nfld.html

North Atlantic Aviation Museum, Gander.
http: //aeroweb.br ookl yn.cuny.edu/museums/nf/naamnf.htm

Ocean Resources Online.  http: //www.ocean-resour ces.comvissues/articles

Off Shore Technology: The Website for the Offshore Oil & Gas Indusdtry.
http: //mww.offshor e-technol ogy.comvindex.html

Ord History Society. http://www.oralhistory.org.uk/
Parks Canada Website. http://parkscanada.pch.gc.ca/parks/main_e.htm

Paces in Newfoundland and Labrador, Canada. Prepared by Centre for Newfoundland Studies.
http: //www.mun.ca/library/cns/comm.html

Provincid Archives of Newfoundland and Labrador. This Site provides detailed information on holdings
and sarvices to the public. http://www.gov.nf.ca/panl/

Recollections of Tsunami.  http://www.heritage.nf.ca/society/mtpear|/tsunami.html

Registered Heritage Structures.  http://www.heritage.nf.ca/soci ety/rhs/rs-listing.html
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Rdigion, Society and Culture in Newfoundland and Labrador: The Newfoundland and Labrador Pages
of Dr. Hans Rollmann, Department of Religious Studies, Memorid Universty of
Newfoundland. http://mmww.ucs.mun.ca/~hrollman/

Roya Canadian Legion of Newfoundland and Labrador Website. http: //www.legion.ca/nf/home.htm

RNC Historic Society Museun/Archives, . John's. www.rnca.ca

Sir William Ford Coaker.
http://www.k12.nf.ca/discover y/grassr oots/acdronvportunion/coaker .htm

Town of Grand Fals - Windsor, Newfoundland. http://www.grandfall swindsor .conv
United Church Archives, Nfld. & Labrador Conference. http://www.newlabconf.com

U.S. Basesin Newfoundland. http://www.mirror.org/wayne.ray/fulltext.html

Veterans Affairs Canada. http://www.vac-acc.gc.ca/general

Waking Tour of St. John's. http: //www.cs.mun.ca/~brown/multi/wel come.html
Wedcometo Bell Idand. http://www.bellisland.net/
Welcome to the City of Corner Brook. http://mww.cor ner brook.com/

Whitbourne and the Newfoundland Railway: A Sdlected Chronology by Randy P. Nosaworthy
http: //mww3.nf.sympati co.ca/gazebo.hill/nrs.html/page2.html

Periodicals

Decks Awash

The Downhomer

The Newfoundland Quarterly
Them Days
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Professional Resour ces

Teaching and L earning

Arnold, P. A. (2001). Toolsfor Learning. Edmonton, Alberta: Arnold Publishing (available
from Thomas Nelson Learning).

Budgd, R. & M. Staveley. (1987). The Labrador Boundary. Happy Valey-Goose Bay:
Labrador Ingtitute of Northern Studies, Memorid University of Newfoundland.

Fitzgerdd, J. E. (Ed) (2002). Newfoundland at the Crossroads: Documents on
Confederation with Canada. St. John's, NL: Terra Nova Publishing

Fizzard, G. (Ed). (2001). Amulree’s Legacy: Truth, Lies and Consquences Symposium. St.
John’s, NL: Newfoundland Historica Society.

Gwynn, R. (1968). Smallwood: The Unlikely Revolutionary. Toronto, ON: McCldland and
Stewart.

Hiller, J. K. (1998). Confederation: Deciding Newfoundland’s Future 1934 to 1949. St.
John's, NL: Newfoundland Historica Society.

Hiller, J. K. (1993). Newfoundland Confronts Canada, 1867-1949. In E.R. Forbesand
D.A. Muise (Eds.) The Atlantic Provinces in Confederation. Toronto, ON: Universty of
Toronto Press. Pp. 349-381.

Hiller, J. and Neary, P. (Eds.) (1980). Newfoundland in the Nineteenth and Twentieth
Centuries. Essaysin Interpretation. Toronto, ON: Universty of Toronto Press.

Hiller, J. and Neary, P. (Eds.) (1993). Twentieth-Century Newfoundland: Explorations. St
John's, NL: Breakwater Books.

Higtoricd Atlas of Canada Online Learning Project
http://mer cator .geog.utor onto.ca/hacddp/pagel.htm

Kedley, L. (Ed). (1993). Pursuing Equality: Historical Perspectives on Women in
Newfoundland and Labrador. Economic Social and Economic Papers No. 20. Ingtitute of
Socia and Economic Research, St. John's, NL: Memorid University of Newfoundland.
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Marty Levine, Professor Emeritus of Secondary Education, California State University,
Northridge (CSUN), has gathered lesson plans and resources from the Internet which socia
gtudies teachers may find useful.

http://wwww.csun.edu/~hcedu013/

Matthews, K. (1988). Lectures on the History of Newfoundland, 1500-1830. St. John's,
NL: Breakwater Books.

Middleweb: Exploring Middle School Reform Website.

Supported by the Edna McConnell Clark Foundation resources on the jigsaw method,
differentiated ingtruction, inquiry-based teaching, project-based learning and many others.
http: //Amww.middleweb.com/Curr Strategies.html

Neary, P. (1996. c1988). Newfoundland in the North Atlantic World 1929-1949. Montred,
QC: McGill-Queen’s University Press.

Newfoundland and Labrador section of the Teaching and Learning About Canada website.
Includes awide range of resources and links.  http://www.canadainfolink.ca/nfldmap.htm

Oshborne, Ken. (2000). Our History Syllabus Has Us Gasping: History in Canadian
Schools-Past, Present and Future. The Canadian Historical Review, 81 (3), September,
2000: 404 - 433.

Rowe, F. (1977). Extension: The Beothuks of Newfoundland. Toronto, ON: McGraw-Hill
Ryerson Ltd.

Rowe, F.W. (1980). A History of Newfoundland and Labrador. Toronto, ON: McGraw
Hill.

Royd Commission on Renewing and Strengthening our Place in Canada. (2003). Our Placein
Canada. S. John’'s. NL: Government of Newfoundland and Labrador.

Ryan, S. (1986). Fish Out of Water: The Newfoundland Saltfish Trade 1814 - 1914.
(Newfoundland History Series# 2). St. John's, NL: Breakwater Books.

Ryan, S. & L. Smdl. (1978). Haulin’ Rope & Gaff: Songs and Poetry in the History of the
Newfoundland Seal Fishery. St. John's, NL: Breakwater Books.
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Ryan, S.(1994). The Ice Hunters: A History of Newfoundland Sealing to 1914.
(Newfoundland History Series#8). St. John’s, NL: Breakwater Books.

Ryan, S.(1990). Newfoundland: Fishery to Canadian Province. In E. Boyde Beck et al.,
(eds.) Atlantic Canada: at the Dawn of a New Nation, an Illustrated History. Burlington,
ON: Windsor Publications.

Summers, V. (1994). Regime Change in a Resource Economy: The Poalitics of
Underdevel opment in Newfoundland Since 1825. St. John's, NL: Breakwater Books.

Teaching and Learning About Canada website. http://www.canadai nfolink.ca/history.htm
Thoms, J. R. (Ed) (1990). Call Me Joey. St. John's, NL: Harry Cuff Publishing.

University of Arizona Teaching and Learning Strategies. Resources on awide range of topics
including collaborative learning, cooperative learning, discovery-based learning and others.

http://www.u.arizona.edu/i c/edtech/strategy.html

Universty of Victoria Teaching Canadian History webste.
http://web.uvic.ca/hrd/history.lear n-teach/teaching.html

Zimmerly, D.W. (1975). Cain’'s Land Revisited: Culture Changein Central Labrador,
1775-1972. S. John's, NL: Indtitute of Socid and Economic Research, Memorid University
of Newfoundland.

Assessment

Principles for Fair Student Assessment Practices for Education in Canada. (1993). Edmonton,
Alberta: Joint Advisory Committee. Available from: http://mww.asba.ab.ca/pdf/principles.

Rubrics

A number of excellent rubrics on current events, collaborative work, research papers, how to

design arubric, and others are available from the Salina Public Schools website at:
http: //www.usd305.convstaffdev/hg/ss/ssrubrics.htm

A large sdlection of rubrics by subject and grade are available from the Staffroom for Ontario’s
Teachers website. Historical Research Rubrics, Timeline Evaluation and other suitable rubrics
are avallable from:

http://mmw.odyssey.on.ca/~€l aine.coxon/rubrics.htm
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Appendix 1

Specific Curriculum Outcomes

Unit 1. Introduction: History asalLensto the Past

SCO 1.1 Thestudent will be expected to demonstrate an under standing and appr eciation
of history:

1.1.1 Identify historical sources (e.g., art, documents, photos, stories, artifacts, and music) in their own
community. (K)

1.1.2 Examine how historical sources (e.g., art, documents, photos, stories, artifacts, and music) are
windows into the past. (A)

1.1.3 Develop aworking definition of history. (A)

1.1.4 Distinguish between individual past and collective history. (K)
1.1.5 Explain that history is open to interpretation. (K)

1.1.6 Explain that historians are guided by rules of evidence. (K)

1.1.7 Infer an historical condition (e.g., economic role, social more, lifestyle, living conditions) from
an historical source. (1)

1.1.8 Account for the differences among viewpoints on an issue. ()
1.1.9 Examinetherole of historic sites, archives, and museums in interpreting and preserving history.

(A)

SCO 1.2: The student will be expected to demonstrate an under standing of how to find out
about the past:

1.2.1 Distinguish between a primary source and a secondary source. (K)
1.2.2 Distinguish between archival material and artifacts. (K)

1.2.3 Formulate a key question that is supported by a given source. (A)

1.2.4 ldentify other sources that relate to the key question. (A)

1.2.5 Gather information that is significant for the question. (A)
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1.2.6 Find patterns and trends in the information. (A)
1.2.7 Draw conclusions based on the patterns and trends in the information.(A)

1.2.8 Present explanations or arguments in support of the key question. (1)
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Unit 2. Newfoundland and Labrador from the Turn of the 19" Century
through the Early 20th Century: History asa Story of People

SCO 2.1: Thestudent will be expected to demonstrate an under standing of the Aboriginal
peoples who lived in Newfoundland and L abrador in the 19" century:

2.1.1 Definethe terms Innu, Inuit, Labrador Métis, and Mi” kmag. (K)
2.1.2 ldentify the areas settled by the Aboriginal groups. (K)

2.1.3 Discover reasons for the extinction of the Beothuk. (A)

2.1.4 Compare the life style of aboriginal peoples. (K)

SCO 2.2: Thestudent will be expected to demonstrate an under standing of the groups who
cameto settlein Newfoundland and Labrador in the 19" century:

2.2.1 Define the terms push factor and pull factor. (K)
2.2.2 Define the term migratory fishery. (K)
2.2.3 ldentify the areas of origin of groups who chose to settle in Newfoundland and Labrador. (K)

2.2.4 ldentify the areas of destination for groups who chose to settle in Newfoundland and Labrador.
(K)

2.2.5 Examine conditions in areas of origin that acted as push factors for each group. (A)

2.2.6 Summarize the conditions in areas of destination that acted as pull factors for each group. (K)
2.2.7 Develop generaizations about patterns of settlement established by the newcomers. (A)

2.2.8 Evauate how natural environment was afactor in this settlement pattern. ()

2.2.9 Examine how international relations affected settlement patterns and economic growth (e.g., the
‘French Shore’). (A)

2.2.10 Anayse how people of a particular ethnic group tended to settle in particular areas. (A)
2.2.11 Define the term “internal migration”. (K)

2.2.12 Describe how the predominantly coastal settlement pattern began to change during the late 19"
century. (K)
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SCO 2.3: Thestudent will be expected to demonstrate an under standing of the economic

231

2.3.2

2.3.3

234

2.35

2.3.6

2.3.7

2.3.8

239

2.3.10

2311

2312

2.3.13

2314

2.3.15

2.3.16

2317

2.3.18

2.3.19

context of lifestyles of Newfoundland and Labrador peoplesin the 19" century:
Describe the impact of the physical environment and climate on how people made a living.. (K)
Define the term “ subsistence economy”. (K)
Analyse the main features of a subsistence economy as they related to a traditional household. (A)
Compare the main features of the inshore fishery and the bank fishery. (A)
List the main features of the Labrador fishery. (K)
Define the term “truck system”. (K)
Summarize how the truck system worked. (K)
Explain how the truck system affected the lifestyle of peoples who were part of it. (A)
Describe the importance of the seal fishery to the household economy. (K)
Describe the knowledge and skills that were needed to conduct the seal fishery. (K)
Assess the risks associated with the seal fishery. (1)
Show that certain occupations (e.g., boat building) tended to be located in key centres. (K)
Infer how commercial trapping affected the lifestyles of peoplesin Labrador. (A)

Examine the impact of European organizations (e.g., the Moravian Mission, Hudson Bay
Company) on Labrador communities. (A)

List Newfoundland’s main trading partners and the goods exchanged. (K)
Identify other occupations available in Newfoundland and Labrador in the 19" century. (K)
Relate selected family groups to selected economic activities. (A)

Draw conclusions about the role of women in terms of their involvement in economic activity.

(A)

Evaluate how economic activities found socia and cultural expression in Newfoundland and
Labrador. (1)

SCO 2.4 The student will be expected to demonstrate an under standing of the political

context and challengesin Newfoundland and Labrador in the 19" century:

2.4.1 ldentify the factors that led to the establishment of colonia statusin 1824. (K)
2.4.2 Define the term “representative government”.  (K)
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2.4.3 Anayse the conditions that led to representative government. (A)

2.4.4 Compare representative government and responsible government. (A)

2.45 Summarize the conditions that led to the establishment of responsible government. (K)
2.4.6 Determine the means by which law and order was kept in the 19" century. (A)

2.4.7 Summarize the challenges that arose from relations among church groups during responsible
government. (K)

2.4.8 Assess the debate in Newfoundland during the 1860s over whether or not to join the Dominion of
Canada. (1)

2.4.9 Examine the position of the Newfoundland Government on the construction of the trans-island
ral line. (A)

2.4.10 List the factors that led to the 1894 bank crash and some of its effects. (K)
2.4.11 Describe Coaker’srole in giving greater economic power to the working-class people. (K)

2.4.12 Draw conclusions about the response of the Newfoundland government to emerging crises of the
1890s. (A)

2.4.13 Assess the contribution of key individuals to the constitutional development of Newfoundland in
the 19" century. (1)

SCO 2.5 The student will be expected to demonstrate an under standing of lifestyles of
peoplesin Newfoundland and Labrador in the 19" century:

2.5.1 Show how housing reflected how the owner earned a living. (K)

2.5.2 Examine the food ways of the 19" century. (A)

2.5.3 Definethe term “mummering”. (K)

2.5.4 Anayse activities people engaged in for entertainment and recreation. (A)

2.5.,5 Summarize the impact that churches had on community life in the 19" century. (K)

2.5.6 Describe the health care services (e.g., the Grenfell Mission) provided in Newfoundland and
Labrador. (K)

2.5.7 Draw conclusions about the role of women in the life and economy of the family. (A)
2.5.8 Relate socia and economic activity to times of the year. (A)

2.5.9 Explain therole of technology in communications and transportation in the 19" century. (K)
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2.5.10 Compare lifestyles of the 19" century with lifestyles today. (K)

25.11 Assesstherisks of living in larger centres, such as St. John's. (1)
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Unit 3: Newfoundland and Labrador from 1914 through 1949: History as a
Story of Significant Events

SCO 3.1 The student will be expected to demonstrate an under standing and appr eciation of
therolethat Newfoundland and Labrador played in World War 1:

3.1.1 Summarize the reasons for the involvement of Newfoundland and Labrador in World War I. (K)
3.1.2 Examine the purpose of propaganda at wartime. (A)

3.1.3 List the branches of military service in which Newfoundlanders and L abradorians were enlisted
during World War 1. (K)

3.1.4 Demonstrate the impact of new technology used during World War 1. (K)

3.1.5 Analyse the significance of the battles of World War | in which Newfoundlanders and
Labradorians played a significant role. (A)

3.1.6  Discover the role of a Newfoundlander or Labradorian in the war effort. (A)

3.1.7 Examinetherole of the Roya Navy Reserve and the Roya Newfoundland Regiment in the war
effort. (A)

3.1.8 Define the term “conscription”. (K)

3.1.9 Assessone's position on the issue of conscription. (1)

3.1.10 Define the term “patriotism”. (K)

3.1.11 Describe efforts on the Home Front to support the war effort. (K)
3.1.12 Assess the impact of World War | on Newfoundland and Labrador. (1)
3.1.13 Define the term “suffrage”. (K)

3.1.14 Draw conclusions about the strategies used by suffragettes. (A)

SCO 3.2 The student will be expected to demonstrate an under standing of the impact of the
growth of aland-based economy on Newfoundland and L abrador:

3.2.1 Define the term “economic diversification”. (K)
3.2.2 ldentify the land-based industries that began to develop during the early 1900s. (K)

3.2.3 Tracethe growth of the new land-based industries. (K)
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3.2.4  Summarize the working conditions of underground miners during the first half of the 20" century.

(K)
3.2.5 Trace the construction of the Newfoundland railway. (K)
3.2.6 Examine the relationship between the railway and the development of the forest industry. (A)
3.2.7 Examine the relationship between transportation and the development of the mining industry. (A)
3.2.8 Describe the working conditions of loggers during the first half of the 20" century. (K)
3.2.9 Show that the growth of land-based economy affected population distribution. (K)
3.2.10 Examine the impact of the land-based economy on family life. (A)
3.2.11 Examine the impact of land-based industries on the economy. (A)

3.2.12 Describe the impact of land-based activities on the traditional role of women. (K)

SCO 3.3 The student will be expected to demonstrate an under standing and appr eciation of
how Newfoundlanders and L abradorians have had to cope with crisesand
disasters:

3.3.1 Summarize the conditions that led to the 1914 Newfoundland Sealing Disaster. (K)
3.3.2 Describe the impact of the disaster on Newfoundland communities. (K)
3.3.3  Explain how the Spanish Flu affected Labrador. (K)

3.3.4 Infer how the outbreak of the Spanish Flu reflected Newfoundland and Labrador’s global ties. (A)

3.3.5 Demonstrate the effects of the 1929 tidal wave (tsunami) on southern Burin Peninsula
communities. (K)

3.3.6 Examine the response of people in these communities and people elsewhere to the tidal wave
disaster. (A)

3.3.7 Draw conclusions from the resolution of the Quebec-Labrador boundary dispute. (A)
3.3.8 Define the term “depression”. (K)
3.3.9 Describe the conditions that brought on the Great Depression. (K)

3.3.10 Describe the impact of the Great Depression on working-class Newfoundlanders and
Labradorians. (K)

3.3.11 Assess the effectiveness of government attempts to deal with the Great Depression. (1)
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SCO 3.4: The student will be expected to demonstrate an under standing of the impact of
political events of the 1930s:

3.4.1 Summarize the conditions that resulted in the St. John’sriot of 1932. (K)
3.4.2 Examine the conditions and events that led to the suspension of self-government. (A)

3.4.3 Assessyour position on whether the Commission of Government should have been established.

Q)
3.4.4 Describe the impact of the loss of responsible government on Newfoundland society. (K)

3.4.5 Identify the main initiatives that Commission of Government undertook to improve conditions in
Newfoundland and Labrador. (K)

3.4.6 Describe a Commission of Government strategy to encourage agriculture. (K)
3.4.7 Compare educational conditions during this period with those that exist today. (A)
3.4.8 Explain why good health care services were a challenge for the Commission of Government. (K)

3.4.9 Describe the role of selected organizations in improving the quality of life (e.g., Newfoundland
Organization of Nurses Industry Association (NONIA); Grenfell Mission). (K)

3.4.10 Examine why a public servant (e.g., a school teacher, a Ranger) often had to perform a variety of
roles in a community. (A)

SCO 3.5 Thestudent will be expected to demonstrate an under standing of the impact of
World War 11 on Newfoundland and Labrador:

3.5.1 Explain why Newfoundland's location made it important to the war effort. (K)
3.5.2 Identify the magjor World War Il military installations in Newfoundland and Labrador. (K)
3.5.3 Anayse the motivation of Newfoundlanders and Labradorians to enlist in the services. (A)

3.5.4 Examine the military and non-military involvement of Newfoundlanders and Labradorians in the
war effort. (A)

3.5.5 Summarize the ways in which women were involved in the war effort. (K)

3.5.6 Describe selected war activities that occurred in Newfoundland and Labrador. (K)

3.5.7 Examine the impact of military service in World War 11 on families and communities. (A)
3.5.8 Assess theimpact of World War 11 on the economy of Newfoundland and Labrador. (1)

3.5.9 Describe the impact of World War 11 on travel patterns of Newfoundlanders and Labradorians.

(K)
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3.5.10 Examine the impact of World War Il on attitudes and social relationships. (A)

3.5.11 Show how Newfoundland and Labrador culture was influenced by the American and Canadian
presence during World War 11. (K)
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Unit 4 Newfoundland and Labrador through the 2nd Half of the 20"

Century: History asa Story of Change

SCO 4.1:The student will be expected to demonstrate an under standing of the process

411

412

4.1.3

414

4.15

4.1.6

4.1.7

4.1.8

wher eby Newfoundland and L abrador entered into confederation with Canada, :
Define the term “referendum”. (K)
Describe the role of the National Convention. (K)
Identify the position of key political figures on union with Canada. (K)
Analyse the strategies used by confederates and anti-confederates to promote their agenda. (A)

Evaluate arguments in the debate for and against confederation with Canada. (1)

Describe the two referenda processes whereby Newfoundlanders and Labradorians chose
confederation with Canada. (K)

Describe voting patterns across electoral districts. (K)

Analyze the Terms of Union with Canada. (A)

SCO 4.2:The student will be expected to demonstrate an under standing of economic

421

4.2.2

4.2.3

424

4.2.5

4.2.6

4.2.7

4.2.8

4.2.9

changesin post-confeder ation Newfoundland and L abrador up to 1971:
Distinguish among the terms “primary”, “secondary”, and “tertiary” activity. (K)
Describe changes in fish harvesting and processing technology since Confederation. (K)

Analyze the impact of new harvesting technologies on the Newfoundland and Labrador fishery.

(A)
Identify changes in the technology of harvesting timber in Newfoundland and Labrador. (K)
Examine the impact of new technologies on the logging industry. (A)

Show that mining in Labrador (e.g., iron ore in Labrador City and Wabush and nickel in Voisey's
Bay) affected employment opportunities in Newfoundland and Labrador. (K)

Anayse changes in the processing of marine resources. (A)
Evaluate the impact of the Churchill Falls hydro development. (1)

Analyse the importance of the tertiary sector to the Newfoundland and Labrador economy. (A)

4.2.10 Demonstrate the importance of tourism to our economy. (K)
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SCO 4.3:The student will be expected to demonstrate an under standing of social changesin

431

4.3.2

4.3.3

434

4.3.5

4.3.6

post-confederation Newfoundland and L abrador:

Describe the impact of key economic decisions (e.g., Churchill Falls agreement). (K)

Describe the factors that led to the resettlement program that began in the 1950s. (K)
Evaluate a position on the resettlement program. (1)

Analyse how changes in transportation and communications affected lifestyle and attitudes. (A)
Draw conclusions about how cultural activity contributes to the economy. (A)

Draw contributions about how working conditions and modernization in industry brought
changes in relations among workers, government and employers. (A)

SCO 4.4 The student will be expected to demonstrate an under standing of the economic

developments and issues that Newfoundland and L abrador experienced at the close
of the 20" century:

4.4.1 Summarize the factors that led to the decline in codfish stocks. (K)

4.4.2 Evaluate the impact of the cod moratorium on Newfoundland and Labrador society. (1)

4.4.3 Examine the economic impact of off-shore oil development on the economy of Newfoundland
and Labrador. (A)

4.4.4  Analyse the risks of off-shore oil recovery. (A)

4.4.,5 Evauate Newfoundland and Labrador’s position on federal-provincial off-shore revenue-sharing.
Q)

4.4.6 Analyse improvements in transportation and communication since Confederation. (A)

4.4.7 Examine theissues (e.g., Aborigina rights and land claims, environmental concerns) around the
development of the Voisey’s Bay mine. (A)

4.4.8 Describe the economic potential of the tourism industry. (K)

4.49 Describe some of the new technology-based industries that have been established in
Newfoundland and Labrador since Confederation. (K)

4.4.10 Describe the growth of technology-based industries. (K)
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SCO 4.5 The student will be expected to demonstrate an under standing of social changes
and issuesthat Newfoundland and L abrador experienced at the close of the 20"
century:

4.5.1 Describe how people and organizations can contribute to environmental protection. (K)

4.5.2 Define the term “urbanization”. (K)

4.5.3 Describe conditions that contribute to rural de-population in Newfoundland and Labrador. (K)
4.5.4 Analyse the impact of de-population on rural aress. (A)

45,5 Compare the education system of today with that of the system during the 1950s. (A)

4.5.6 ldentify improvements made in our health care system. (K)

4.5.7 Infer the degree to which gender issues are being addressed in our province. (A)

4.5.8 Summarize recent changesin family structures. (K)

4.5.9 Examine the evolution of Aboriginal organizations, struggles and progress in the province. (K)
4.5.10 Identify the basic issues related to aboriginal land claimsin the province. (K)

4.5.11 Evauate the impact of non-Aboriginal activities on Aborigina peoples. (1)

4,5.12 Summarize the growing identities of francophones and Labradorians. (K)

4.5.13 Describe the contributions made by newcomers to our economy and culture. (K)

45.14 Evauate what is meant by a Newfoundland and Labrador identity. (1)

4.5.15 Describe the cultura revival that occurred in the province during the 1970s. (K)

45.16 Examine the formsin which Newfoundland and Labrador culture is being expressed. (A)
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Unit 5: History asa Story of the Past in the Present

SCO 5.1: The student will be expected to demonstrate an under standing of therole of
history in shaping our current circumstances.

5.1.1 Evauate the ways in which history affects the development of various aspects of society (1)
5.1.2 Evauate the possible significance of history on current issues and events (1)

5.1.3 Determine the historical roots of current events, issues, and problems (A)
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Appendix 2

Major Processes and Skills Matrix

The socid studies curriculum conssts of three mgor process areas:.  communicaion, inquiry,
and participation. Communication requires that students listen to, read, interpret, trandate, and
express ideas and information.  Inquiry requires that students formulate and clarify questions,
invedtigate problems, anayse rdevant informaion, and develop rational conclusons supported by
evidence. Participation requires that students act both independently and collaboratively in order
to solve problems, make decisons, and negoatiate and enact plans for action in ways that respect and
vaue the customs, beliefs, and practices of others.

These processes are reflected in the sample suggestions for learning and teaching and for
assessment drategies that are elaborated in the curriculum guide. These processes condtitute a
number of skills, some of which are shared responghilities across curriculum areas and some of

which are criticd to socid sudies.
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Process:. Communication

« distinguish fact from fiction

« detect cause and effect relationships
« detect biasin visua materia

Skill Critical Responsibilities for Social Shared Responsibilities
Studies
Reed critically * detect bias in historical accounts ¢ use picture clues and picture captions to

aid comprehension

« differentiate main and subordinate

ideas

» use literature to enrich meaning

Communicate

» argue acase clearly, logically and

» write reports and research papers

information and
interpretations

ideas and convincingly

information to a

specific

audience

Employ active (see shared responsibilities) * listen critically to others ideas or

listening opinions and points of view

techniques * participation in conversation,
small groups, and whole group
discussion

Use maps, (see shared responsibilities) * Use appropriate technology in

globes and presentations

graphicsto

present

Express and
support a point
of view

« form opinion based on critical
examination of relevant material

« restate major ideas of a complex
topic in concise form

» differentiate main and subordinate
ideas
» respond critically to texts

Select media (see shared responsibilities) » demonstrate an awareness of purpose
and styles and audience
appropriate to a
purpose
Use arange of * use maps, globes and geo- » present information and ideas using
media and styles technologies oral, visual, material, print or
to present  produce and display models, murals, electronic media
information, collages, dioramas, art work,
arguments and cartoons, multi-media
conclusions « interpret/use graphs and other
visuals
Present a * Uuse appropriate maps, globes and  create outline of topic
summary report graphics . prepare summaries
or argument + take notes
« prepare a bibliography
138 Newfoundland and Labrador History - A Curriculum Guide




Appendices

Use various
forms of group
and inter-
personal
communications
such as
debating,
negotiating,
establishing a
consensus,
classifying and
mediating
conflict

participate in persuading,
compromising, debating, and
negotiating in the resolution of
conflicts and differences.

participate in delegating duties,
organizing, planning, making

decisions, and taking action in group

settings
contribute to the development of a
supportive climate in groups

Develop
mapping skills

use a variety of maps for a variety
of purposes

use cardina and intermediate
directions to locate and describe
places on maps and globes
construct and interpret maps that
include atitle, alegend, a compass
rose, scale

express relative and absolute
location

use a variety of information
sources and technologies in the
preparation of maps

express orientation by observing
the landscape, by using traditional
knowledge or by using a compass
or other technology
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Process. Inquiry

Skill Critical Responsibilities Shared Responsibilities
for Social Studies
Frame « identify relevant primary and o identify relevant factual material
guestions or secondary sources * identify relationship between items of
hypotheses * identify relationships between items factual information
that give clear of historical, geographic and « group data in categories according to
focus to an economic information appropriate criteria
inquiry  combine critical social studies « combine critical concepts into statement
concepts into statements of of conclusions based on information
conclusions based on information « restate mgjor ideas in concise form
« form opinion based on critical
examination of relevant information
» state hypothesis for further study
Solve (see shared responsihilities) * identify a situation in which a decision
problems isrequired
creatively and * secure needed factual information
criticaly relevant to making the decision
* recognize the values implicit in the
situation and the issues that flow from
them
* identify alternative courses of action
and predict likely consequences of each
» make decision based on data obtained
« select an appropriate strategy to solve a
problem
« self-monitor one's decision-making
process
Apply a « determine the accuracy and reliability « determine the accuracy and reliability of
variety of of primary and secondary sources and data
thinking geographic data » make inferences from factual material
skills and » make inferences from primary and » recognize inconsistenciesin aline of
strategies secondary materials argument
« arrange related events and ideas in « determine whether or not the
chronological order information is pertinent to the subject
Recognize « research to determine the multiple « review an interpretation from various
significant perspectives on an issue perspectives
issues and » examine criticaly relationships
perspectives between and among elements of an
in an area of issue/topic
inquiry  examine and assess a variety of
viewpoints on issues before forming an
opinion
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Identify « identify an inclusive range of sources identify and evaluate sources of print
sources of use card catalogues to locate sources
information use search engine to
relevant locate sources on www
to the inquiry use periodical index
Gather, e interpret history through artifacts use a variety of information sources
record, o use sources of information in the conduct interviews of individuals
evaluate, and community analyse evidence by selecting,
synthesize « accessoral history, including comparing and categorizing
information interviews information
e use map and globe reading skills
e interpret pictures, charts, graphs,
photographs, tables and other visuals
e organize and record information
using time lines
« distinguish between primary and
secondary sources
e identify the limitations of primary
and secondary sources
e detect biasin primary and secondary
sources
Interpret « interpret the socio-economic and
meaning politi ca_\l messages of cartoons and identify ambiguities and
and the other visuals . . .
L . . . inconsistencies in an argument
significance * interpret the socio-economic and

of information
and arguments

political messages of artistic
expressions, e.g., poetry, literature,
folk songs, plays

identify stated and unstated
assumptions

« distinguish between hypothesis, .
Analyse and 'S gul ween'! yp. estimate the adequacy of the
evauate evidence and generdizations information
i ' « distinguish between fact and fiction, o
mformgtlon 'Sngul - een fact and fiction distinguish between relevant and
for logic and fact and opinion ) : i
biss irrelevant information
Test data, e compare and contrast credibility of test the validity of information using
inter- differing accounts of same event such criteria as source, objectivity,
pretations, * recognize the value and dimension of technical correctness, currency
conclusions interpreting factual materia apply appropriate models such as

and arguments
for accuracy

recognize the effect of changing
societal values on the interpretation of

diagramming, webbing, concept maps,
flowcharts to analyse

and validity historical events data
state rel ationships between categories
of information
Draw (see shared responsibilities) recognize the tentative nature of
conclusions conclusions
that are recognize their values may have
supported by influenced their conclusions/
the evidence interpretations
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Make « access, gather, synthesize, and provide
effective relevant information and ideas about
decisions as €conomic issues
consumers, * generate new ideas, approaches and
producers, possihilities in making economic
savers, decisions
investors, and | ¢ identify what they gain and what they
citizens give up when then make economic
choices
« Uuse economic data to make predictions
about the future
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Process. Participation

Skill Critical Responsibilities Shared Responsibilities
for Social Studies
Engagein a  express personal convictions
variety of (see shared responsihilities) « communicate own beliefs, feelings, and
learning convictions
experiences that * adjust own behaviour to fit the
include both dynamics of various groups and
independent situations
study and * recognize the mutua relationship
collaboration between human beings in satisfying one
another’s needs
« reflect upon, assess and enrich their
learning process
Functionin a « contribute to the development of a
variety of (see shared responsibilities) supportive climate in groups

groupings, using
collaborative and
cooperative skills
and strategies

serve as aleader or follower

assist in setting goals for the group
participate in making rules and
guidelines for group life

participate in delegating duties,
organizing, planning, making decisions,
and taking actions in group settings
participate in persuading,
compromising, debating, and
negotiating in the resolution of
conflicts and differences

use appropriate conflict resolution and
mediation skills

relate to others in peaceful, respectful
and non-discriminating ways
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Respond to keep informed on issues that affect
class, society
school, identify situations in which social
community or action is required
national work individually or with others to
public issues decide on an appropriate course of
action
accept and fulfill responsibilities
associated with citizenship
articulate personal beliefs, values
and world views with respect to
given issues
debate differing points of view
regarding an issue
clarify preferred futures as a guide
to present actions
Relate to develop the personal commitment
ecosystemsin necessary for responsible
sustainable community involvement
ways and employ decision-making skills
promote contribute to community service
sustainable and/or environmental projectsin
practices on a schools and communities
locdl, regiondl, promote sustainable practices in
national and families, schools and communities
global level monitor contributions
144 Newfoundland and Labrador History - A Curriculum Guide




Appendices

Appendix 3
Grade 8 History Pacing Chart

The following guide for the dlocation of ingructiond time gpproximates the weighting in the course
table of gpecifications. Unit 1 is weighted at 10% of the course; a comparable teaching block is
about 9 hours of indruction. Unit 2, weighted at 33%, will require about 30 hours.  Units 3 and 4
will require about 28 hours and 23 hours respectively. Given the school caendar, the completion
dates may be determined locally before the beginning of the school year as targets for the pacing of
ingruction.

Unit Per centage of Ingtructional Completion
I ngtructional Periods Date
Time

1. Introduction: History asalens
to the Past 10 9

2.  Newfoundland and Labrador
from the Turn of the 19" Century
through the Early 20" Century: 33 30
History as a Story of People

3. Newfoundland and Labrador
from 1914 through 1949: History 31 28
asa Sory of Significant Events

4. Newfoundland and Labrador
through the 2" Hdlf of the 20"

Century: Higtory as a Story of 26 23
Change
Totds 100 90

* For this calculation, 90 hours of instruction are used.

Newfoundland and Labrador History - A Curriculum Guide 145



Appendices

146 Newfoundland and Labrador History - A Curriculum Guide



Appendices

Appendix 4

Studying Local History

The study of local history provides areal opportunity for students to apply concepts and skills they
acquire during their study of the history of the province. According to the grade 8 Newfoundland and
Labrador History Curriculum, students will be expected to demonstrate competencies in “thinking as an
historian, and using the tools of history in locating and accessing sources of information at a basic level”
(page 17). Locdl history is a legitimate avenue of research as students develop concepts and skillsin a
limited, but familiar context that can be inter-connected to those found in an expanded but more

unfamiliar context.

The following is a planning guide for preparing for a study of local history. References to specific

curriculum outcomes and delineations are made only as examples of processes and procedures.
1. Preparation for conducting a study of local history

1.1 Choose your area of study
There are many avenues for studying local history; it may be examined at a broad level, or in
amore specific and manageable way. Rather than take on a study of the community, for

example, it may be wise to focus on some aspects of it.

Resear ch themesfor local history

the school
aplace of worship

ahouse
the courthouse

the hospital

alocal business (e.g., fish plant, astore, craft shop)
cemetary study

family names

It is possible to combine individua local studies into a more comprehensive piece to make up
a community history and, hence, give the students' work more significance (refer to item 4.3

of this Appendix).
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1.2 Tiethe area of research or theme to the curriculum
Select the outcome and delineations which legitimize and give direction to the area of study
that the student selects.

Historical inquiry

SCO 1.1 with delineations 1.1.1 - 1.1.2 and SCO 1.2 with delineations 1.2.1 - 1.2.8
nicely demonstrate the directions or processes for studying local history. Basically they
identify the steps essential to historical inquiry:

* ldentify aninitial source(s) of information

*  Formulate akey question

» ldentify other sourcesto ensure reliability of information

*  Gather information

»  Find patternsin theinformation gathered

e Draw generalization from the patterns

e Present explanations or argumentsin support of the key question

1.3 Become familiar with the sources of information

It is important to help the student prepare for the study by becoming familiar with the
historical source(s) before the research actually begins.

Familiarization with the sour ces of infor mation

« Visitthesite (in case ahistory of astructure isbeing studied)

* Visit thearchive, museum, or library (in case relevant primary sources are
found there)

e Visitthelocal person (to familiarize him or her with what is being studied and
to assess his or her comfort with the process)

¢ Examine photos

* Develop alist of materials and equipment needed

« Develop aquestionnaire (where applicable) and identify other formats for
recording the information.

2. Introduce the study of local history

2.1 Fully brief students of the purpose of a study of local history

Purpose (example)

To find out how the fish plant got started and became important in our community.
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2.2 Assign tasks to the student

It is advisable for more than one student to engage in the study of the same theme, but each
student does not necessarily have to be engaged in the same processes. For example,
different steps in historical inquiry (see item 1.2 above) may be assigned to different students.

The teacher may assign these tasks according to their interests and abilities.

2.3 Assign out-of-class activities to the student

Ensure that students know what they have to do and that they are prepared in advance.

3. Out-of-Class Tasks

3.1 Engage students in the assigned tasks

Field tasks

Note-taking

Field sketching

Taking photos
Interviewing

Researching text materials

Recording in appropriate A/V formats
Photo-copying, or scanning text information

It is important to assign atask that is compatible with a skill a student may have. For
example, some students may be more skilled at interviewing than note-taking, or at taking

photos than sketching.

3.2 Monitor student activities
As students engage in their field activities, ensure that they exercise good time on task, that
clarification of ideas and tasks are given them, and that tasks are even modelled for them, if

necessary.
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4. In-class Synthesis
4.1 Students prepare and present field data
Back in the classroom, students will analyse their data according to the methods of
historical inquiry outlined in item 1.2. The format of the final presentation of their
findings may vary.

Presentation for mats

Written report (or essay)

Photo-essay

Oral presentation

A/V Presentation

Posture board display

Published article (e.g., on the school website, in a school or community
newspaper

4.2 Use of methodologies most suited to the task
2. Independent work as students organize the information and/or materials collected during
the field research.
3. Teacher questioning to (1) help students review what happened during the research
phase, and (2) guide them through the process of historical inquiry initem 1.2.
4. Cooperative learning as students in a group compare their findings and prepare reports,

displays, or articles.

4.3 Attributing significance to the project
It is important to give an opportunity for the different pieces of work to be assembled
collectively into a more comprehensive school-based project. For example, a school web-
site could be an avenue to “publish” a narrative around a school project and, in it, to
display examples from individual projects. Parents could be invited to view a school
display in the gymnasium. Aswell, individual projects may be submitted to a
Newfoundland and Labrador Heritage Fair.

150 Newfoundland and Labrador History - A Curriculum Guide



Appendices

Appendix 5
Using Primary Sour ces in the Classroom

Suggested Uses

Primary sources provide students with opportunities to have a more direct encounter with past events and
people. Students can be linked to the human emotions, aspirations, and values that prevailed in another
time. Key to these learning opportunities is the use of such primary sources as written government
documents, press releases, newspaper articles, journals, diaries, letters, songs, poetry, video and sound
recordings, photos, drawings, posters, cartoons, advertisements, tables of statistics, charts, and maps. The

following chart illustrates instructional approaches that primary source documents can support.

Suggested Uses of Primary Documentsin the Classroom

Instructional Approach Commentary

Visualizetion Create a visualy rich classroom by setting up a mini-
museum of local history to include not only artifacts, but
photos, posters, letters, and other original documents.
These documents may be changed as units change.

Focusing At the beginning of each unit, or a SCO within a unit,
reference may be made to a document as a “window” into
the theme.

Reading and Viewing Students may be provided a graphic organizer for the

analysis of an origina document.

Listening Students may be provided a graphic organizer for the
analysis of an original document.

Writing A document may be used to prompt a writing activity;
provide students with a self-checklist.

Finding Connections Students can be given an opportunity to analyze two or
more documents to (1) see relationships and/or
differences between what they are saying, and (2) draw
conclusions from this analysis.

Reflection Students should be encouraged to make a journa entry, at
appropriate times, as they reflect upon the feelings and
values that may be evoked by certain documents (see
Student Response Journals, Appendix 7).
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Assessment The use of documents in constructed-response questions
in an assignment or an examination enhance the quality of
the assessment. Students can use the documents, not only
to recall previously learned knowledge, but to apply and
integrate that knowledge.

Anayzing Primary Sources

As stated previoudly, primary sources include other resources that may not come in the form of a written
document. The following suggests graphic organizers that the student may use to analyse such resources
as a family heirloom, tool/implement, historical document, photo, poster, sound recording, and cartoon.
Although the questions/exercises may differ dightly from one graphic organizer to another, the
underlying approach is the same: namely, 1) to identify facts relating to a specific situation, issue, or
problem 2) find relationships among the facts and patterns in these relationships and 3) give an

interpretation and draw a conclusion.

Analysing a Family Heirloom (Refer to assessment strategy for delineations 1.1.5 - 1.1.7)

Analysis Sheet: Family Heirloom

Question Observations

1. How may the object be described?

2. For what purpose was it created?

3. What does the object tell us about the
past?

4. Isthere aparticular point of view
portrayed by the object?

5. How would you find out if it isareliable
source?
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Analysing a Tool/l mplement (Refer to teaching/learning strategy for delineation 1.1.1, 1.1.2, 1.1.4,
1.1.6)

Analysis Sheet: Tool/lmplement

Question Information

1. How isthe object constructed?

2. Who constructed it?

3. Where was it kept on the owner’s
property?

4. How and when was it used?

5. Who mainly used it and why?

6. What does the object and use say about
living conditiond lifestyle?

Analysing a Photo (Refer to assessment strategy for delineations 2.5.2 - 2.5.8)

Analysis Sheet: Photo

Photo What | see...

(Identify the Photo) Describe the setting and time.
Identify the people and objects. How are they arranged?
What' s happening in the photo?

Weas there a purpose for taking the picture? Explain.

What would be a good caption for the photo?

From this photo, | have learned that ...
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Analysing a Propaganda Poster (Refer to assessment strategy for delineation 3.1.2)

Analysis Sheet: Propaganda Poster

Task Notes

1. Study the poster and note of all the
images, colors, dates, characters, references
to places, etc.

2. Describe the idea that the information
seems to point to; compare it to ideas others
may have.

3. Write a sentence to give the centra
purpose of the poster.

4. Do you think the poster would have been
an effective one? Explain.
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Analysing a Sound Recording (Refer to Teacher Notes for SCO 4.1)

Analysing a Sound Recording*

Question

Notes

1. Listen to the sound recording and tell who
the audience is.

2. Why was the broadcast made?
How do you know?

3. Summarize what it tells you about (insert
the topic).

4. |sthere something the broadcaster left
unanswered in this sound recording?

5. What information do you get from the
recording that you would not get from a
written transcript?

* Adapted from the U.S. National Archives and Records Administration, Washington, DC 20408
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Analysing a Cartoon (Refer to assessment strategy for delineations 4.1.4 and 4.1.5)

Analysis Sheet: Analysing a Cartoon

Question Response

1. What symbols are used in this cartoon?

2. What does each symbol represent?

3. What do the words (if any) mean?

4. What is the main message of the
cartoon?

5. Why is the cartoonist trying to get this
message across?
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Appendix 6

Examining Issuesin History

In socia studies, the examination of issues forms a critical part of learning. The same is particularly true
in the history classroom. For a current issue, the goa is to help the student to reach a point where he or
she can look at an issue from multiple viewpoints, take a position, and provide a supporting rationae. In a
history course, the issue to be analysed is likely one that has happened in the past and the outcome is part
of the historical record (refer to page 87 for an example). Nonetheless, some of the critical-thinking steps

that are used in any issues-based curriculum still pertain.

The following framework provides a template for examining issues in the Newfoundland and Labrador
history course. Like the documents-based question, the examination of an issue may also require students

to examine primary and secondary sources.

Examining Issuesin History

1. What was the main issue?

2. What positions did key players take at the time?

3. What arguments were used by one side to support their position?

4. What arguments were used by the opposing side to support their position?

5. What beliefs or values are at odds in this issue?

6. Looking back now, do you think the outcome was a good one? Explain.
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Appendix 7

Student Response Jour nals

A personal response journal requires the students to record their fedings, responses, and
reactions as they read text, encounter new concepts, and engage in learning. The use of this
device encourages students to criticaly anadyse and reflect upon what they are learning and how
they arelearningit. A journd is evidence of “red life” gpplication as they form opinions, make
judgements and persond observations, pose questions and speculations, and provide evidence of
sdf-awareness. Accordingly, entriesin aresponse journd are primarily at the application and
integration thinking levels. Students should be reminded that a response journd isnot a
catalogue of events.

It is useful for the teacher to give students cues (i.e., lead-ins) when the treatment of text (e.g., the student
resource, other print, visual, song, video, and so on), a discussion item, learning activity, or project
provides an opportunity for ajournal entry. The following chart illustrates that the cue, or lead-in, will
depend upon the kind of entry that the learning context provides. If necessary, students may be taught the
key words to use to start their entries. The following chart provides samples of possible lead-ins, but the
list should be expanded as you work with students. Examples of opportunities for journal entries are cited

in column 1, the cueing question in column 2, and sample lead-insin column 3. The wording of
the lead-ins may be adapted by your students.

Student Response Journals

Possible Type of Entry Cuing Question for the Journal Sample Key Lead-ins
Response
Speculative What might happen because of this? | predict that ...
Itislikely that ...
Examples: As aresult, ...

Teaching/learning
strategies for delineations
3.31and4.1.5

Newfoundland and Labrador History - A Curriculum Guide 159



Appendices

Dialectical

Example:
Teaching/learning strategy
for delineation 2.4.8

Why is this quotation (event, action)
important or interesting?

What is significant about what
happened here?

Thisissimilar to ...
This event is important because it

Without this individud, the ...
This was a turning point because
it ...

When | read this (heard this), |
was reminded when ...

This helps me to understand why

Metacognitive

Example:
Teaching/learning strategy
for delineation 4.2.3

How did you learn this?
What did you experience as you were
learning this?

| was surprised ...

| don’t understand ...

| wonder why ...

| found it funny that ...

| think | have a handle on this
because ...

This helps me to understand why

Reflective

Examples:
Teaching/learning
strategies for delineations
2.3.8,25.11,3.2.8,3.5.10

What do you think of this?
What were your feelings when you
read (heard, experienced) that ...?

| find that ...

| think that ...

| like (don't) like ...

The most confusing part is when

My favourite part is when ...
| would change ...
| agree that ... beause ...

The following chart illustrates the format for ajourna page that the student can set up electronicaly or in

a separate notebook identified with the student’s name.
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Grade 8 Newfoundland and Labrador History:

Entry Date

L earning Event

My response ...
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Appendix 8

Portfolio Assessment

Portfolio assessment consists of a collection of student work products across a range of outcomes to give
evidence or tell astory of his or her growth in knowledge, skills, and attitudes throughout the school year.
It is more than afolder stuffed with pieces of student work. It isintentional and organized. As a portfolio

is assembled, the teacher should help the student to

»  establish criteriato guide what will be selected, when, and by whom;

»  show evidence of his or her progress in the achievement of course outcomes and delineations,
. reference the work pieces to these outcomes and delineations;

. keep in mind other audiences (i.e., teachers, administrators, and parents);

. understand the standards on which the portfolio will be assessed should be established.

A portfolio may have product-oriented and process-oriented dimensions. The purpose of a product-
oriented focus is to document the student’ s achievement of outcomes; the “artifacts’ tend to relate to the
concepts and skills of the course. The process-orientation focuses more on the “journey” of acquiring the
concepts and skills; the artifacts include student reflections on what he or she is learning, problems
encountered, and how solutions to them were found. For this orientation, journal entries form an

important part of the portfolio.

A portfolio should contain a wide range of learning artifacts. They may include, but not be restricted to:

written tests sketches

essay's art work

work samples checklists
research papers rating scales
surveys peer reviews
reflections class notes

photos graphic organizers

The following is a suggested approach for assembling a portfolio in the Newfoundland and Labrador
history course. It is not intended to be prescriptive, but to present a set of parameters for teacher and
student use. The chart provides a set of guidelines that represent the kind of information that students

need to know as they assemble their portfolio. The second column contains a rationale for the guidelines.
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Guiddinesfor the Student

Commentary for the Teacher

Task

One of the purposes of the Newfoundland and
Labrador history course is to help you examine how
Newfoundland and Labrador changed over time.
You are required to retain samples of your work that
relates to a theme you have chosen and arrange them
into a portfolio to show your progress toward the
goals set.

Explain to the student that the portfolio can
have arange of artifactsin it, but they have to
be carefully selected according to the purpose
set. Help each student to select a particular
theme as suggested by grouping selected
delineations. For example:

» How transportation changed in
Newfoundland and Labrador (delineations
25.9,3.25,35.9,4.33, 4.4.6)

» How settlement patterns changed over time
(delineations 2.1.2, 2.2.4, 2.2.6, 2.2.7, 2.2.8,
2.2.9,2210,2212,3.2.9,4.3.1,4.3.2,
4.4.2,45.4)

Learning Goals

After you have selected a theme for your portfolio,
we will meet to write down the goals that are worth
achieving. For example, what knowledge about your
theme should you learn? What skills will you need
to use along the way? What will be your reflections
on what you are learning and how you are learning?

In your conference with the student, you
should try to balance student interest with what
you deem to be essential SCOs in the course.

To help the student focus on the knowledge to
be learned, write the SCOs and delineations in
student language.

Then, identify the skills that you consider
essential in the acquisition of the knowledge.
For example, if “Identify the areas occupied by
Aboriginal groups’ (delineation 2.1.2) is part
of the settlement pattern theme, then
“Developing mapping skills’” will be a key

skill area as the student shades in and labels
the areas, on a sketch map, where the Innu,
Inuit, Labrador Metis, and Mi’kmaq live.

Tell the student that he or she will be required
to write about the process of learning -
reflections about what is learned and how it is
learned.

Develop a checklist of the knowledge, skills,
and attitudinal-related outcomes as a student
guide.
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Contents

Cover page (with your name and note to the viewer)
Table of contents

An explanation of why you chose this theme

A completed checklist you used to guide your work
Work products

Graphics with audio (can be in CD format)
Reflections journal

Self-assessment of your work

An assessment by a peer

A rubric used in the assessment

Explain that the portfolio is not a place to hold
al of hisor her work. In consultation with
you, he or she will select the kinds of work to
be included - work samples and other artifacts
that reflect his or her best effort and are tied to
the course outcomes.

Conferences

You and | will meet at least twice each semester to
review your progress and to solve problems you may
have. If you should be faced with an unexpected
problem that is blocking your work, you will be
responsible for bringing it to my attention so that we
can find a solution that will get you going again.

Provide the student with a conferencing
schedule.

Evaluation

In June, you are required to hand in your portfolio
for final evaluation.

It will be useful to give the student the
weighting or share of the percentage assigned
to the unit(s) of which the portfolio forms a
part.

Provide the criteria for how the portfolio will
be assessed. If arubric is going to be used, it
should also be provided for the student to use
in his or her self-assessment.

Communication

Who will be your audience and how will they get to
know about your portfolio? In our first conference
will have an opportunity to discuss this question.

One of the skillsin Newfoundland and
Labrador History is “appropriately using
language, statistics, written reports and other
forms of communication and presentation
techniques ... in avariety of situations’ (page
18 of the guide). To make this outcome more
specific, conference with the student about
how he or she would like to *publicize’ the
portfolio. Some students can make the
portfolio completely an electronic one. In such
an instance, the portfolio can be posted on the
school web site.
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Thereis now amove toward the development of eectronic portfolios; a the time of writing, an

excellent st of guiddinesfor building an dectronic version can be found & the following web

gte http://mwww.essdack.org/port/index.html

A suggested format for a standard non-electronic portfolio is provided below.

Sample Portfolio For mat ) )
9YL" 94" Q)" Insdeview
+A. B.
(pockets)
fold
6%"
Student's Name
This Portfolio
contains:
Samples of my best
A.
B.
C.
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Appendix 9

Rubricsin Assessment

One of the more common approaches to alternate assessment is the use of an assessment rubric, often
called the scoring rubric. A rubric is amatrix that has a number of traits that indicate student

achievement. Each trait is defined and, in some instances, accompanied by student work samples, i.e.,
exemplars, to illustrate the achievement level. Finally, levels with numerical values or descriptive labdls,

are assigned to each trait to indicate levels of achievement.

To build arubric, a structure or framework is needed to relate levels of achievement with criteria for
achievement for the traits the teacher deems important. Levels of achievement may be graduated at four
or five levels; the criteria for achievement may be expressed in terms of quality, quantity, and frequency.
The following chart provides a structure to illustrate the relationship between criteria and levels of
achievement. It should be noted that for a given trait, the same criteria should be used across the levels of
achievement; it is unacceptable to switch from quality to quantity for the same trait. Aswell, paralel
structures should be used across the levels for a given trait so that the gradation in the level of

achievement is easily discernible.

The following chart identifies quality, quantity, and frequency as three criteria that may be used to

develop indicators of levels of achievement.

L evels of Achievement
Criteria
1 2 3 4 5
Quality very limited/ limited/ poor/ adequate/ strong outstanding/
very poor/ weak average/ excellent/ rich
very weak pedestrian
Quantity afew some most amogt al al
Frequency rarely sometimes usualy often always
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The following five-trait rubric is provided to illustrate the structure described above. In this example, five
levels are used, with quality as the criterion; each level has five traits. The rubric, as written, is an
instrument the teacher may use to assess a student’ s participation in a cooperative learning group, but it
may be re-written in student language for use as a self-assessment tool. It should be noted that this rubric
mirrors the self-checklist provided in the assessment column for delineations 3.3.1 and 3.3.2. The
reference to the 1914 Newfoundland Sealing Disaster may be replaced by the concept promoted by any
delineation or set of delineations.

Assessing Collaborative Group Participation

Proficiency
Level Traits
5 « Outstanding ability to contribute toward achievement of the group task

» OQutstanding appreciation for the feelings and learning needs of group members.

Outstanding | * Very eager to carry out his’her assigned task(s) in the group.

« Brings outstanding knowledge and skills about the 1914 Newfoundland Sealing
Disaster.

» Very eager to encourage others to contribute to the group tasks.

4 » Strong ability to contribute toward achievement of the group task

» Strong appreciation for the feelings and learning needs of group members.

Strong » Eager to carry out his’her assigned task(s) in the group.

* Brings strong knowledge and skills about the 1914 Newfoundland Sealing Disaster.
» Eager to encourage others to contribute to the group tasks.

3 » Adeguate ahility to contribute toward achievement of the group task

« Adeguate appreciation for the feelings and learning needs of group members.

* Inclined to carry out hisher assigned task(s) in the group.

Adequate « Brings adequate knowledge and skills about the 1914 Newfoundland Sealing
Disaster.

« Inclined to encourage others to contribute to the group tasks.

2 « Limited ability to contribute toward achievement of the group task

« Limited appreciation for the feelings and learning needs of group members.
Limited « Inclined, when prompted, to carry out his/her assigned task(s) in the group.

» Brings limited knowledge and skills about the 1914 Newfoundland Sealing Disaster.
« Inclined, when prompted, to encourage others to contribute to the group tasks

1 » Very limited ability to contribute toward achievement of the group task
* Very limited appreciation for the feelings and learning needs of group members.
Very » Reluctant to carry out his/her assigned task(s) in the group.
Limited » Brings very limited knowledge and skills about the 1914 Newfoundland Sealing
Disaster.
» Reluctant to encourage others to contribute to the group tasks.
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Appendix 10

Holistic Scoring Rubrics

The Newfoundland and Labrador Department of Education has developed a set of holistic scoring rubrics
to assess student achievement in writing, reading/viewing, listening, and speaking. These devices are
very critical for assessing these competencies in the content areas such as social studies.

A.
Holistic Writing Rubric
Proficiency
Level Traits
5 «  Outstanding content which is clear and strongly focused

e Compdling and seamless organization

Outstanding | « Easy flow and rhythm with complex and varied sentence construction

» Expressive, sincere, engaging voice which always brings the subject to life

« Consistent use of words and expressions that are powerful, vivid, and precise
e OQutstanding grasp of standard writing conventions

4 «  Strong content which is clear and focused
«  Purposeful and coherent organization
Strong « Consistent flow and rhythm with varied sentence construction

« Expressive, sincere, engaging voice which often brings the subject to life
»  Frequent use of words and expressions that are often vivid and precise
« Strong grasp of standard writing conventions

3 « Adequate content which is generally clear and focused

«  Predictable organization which is generally coherent and purposeful

Adequate «  Some flow, rhythm, and variation in sentence construction which tends to be
mechanical

« A sincere voice which occasionally brings the subject to life

«  Predominant use of words and expressions that are general and functional

« Good grasp of standard writing conventions, with few errors that do not affect

readability
2 « Limited content which is somewhat unclear, but does have a discernible focus
«  Weak and inconsistent organization
Limited « Little flow, rhythm, and variation in sentence construction

« Limited ability to use an expressive voice that brings the subject to life

o Use of words that are rarely clear and precise
« Frequent errors in standard writing conventions which are beginning to affect

readability
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1

Very
Limited

Very limited content which lacks clarity and focus

Awkward and disjointed organization

Lack of flow and rhythm with awkward, incomplete sentences which makes the
writing difficult to follow

Lack of an apparent voice to bring the subject to life

Words and expressions that lack clarity and are ineffective

Frequent errors in standard writing that seriously affect readability
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B.
Holistic Reading/Viewing Rubric
Proficiency
L evel Traits
5 « Outstanding ability to understand text critically, comments insightful and always
supported from the text

Outstanding | « Outstanding ability to analyse and evaluate text

« Outstanding ability to connect personally with and among texts, with responses that
extend on text

« Outstanding ahility to detect purpose and point of view (i.e., bias, stereotyping,
prejudice, propaganda)

« Outstanding ability to interpret figurative language (e.g., similes, metaphors,
personification)

« Outstanding ability to identify features of text (e.g., punctuation, capitalization,
titles, subheadings, glossary, index) and types of text (e.g., literature genres)

«  OQutstanding ability to read oraly (i.e., with phrasing, fluency, and expression)

4 « Strong ability to understand text critically, comments often insightful and usualy

supported from the text

Strong «  Strong ability to analyse and eval uate text

« Strong ahility to connect personally with and among texts, with responses that
extend on text

«  Strong ability to detect purpose and point of view (i.e., bias, stereotyping,
prejudice, propaganda)

« Strong ability to interpret figurative language (e.g., similes, metaphors,
personification)

« Strong ability to identify features of text (e.g., punctuation, capitalization, titles,
subheadings, glossary, index) and types of text (e.g., literature genres)

« Strong ability to read orally (i.e., with phrasing, fluency and expression). Miscues
do not affect meaning.

3 « Good ability to understand text critically, comments predictable and sometimes

supported from the text

Adequate « Good ahility to analyse and evaluate text

« Adeqguate ability to connect personally with and among texts, with responses that
extend on text

« Fair ability to detect purpose and point of view (i.e., bias, stereotyping, prejudice,
propaganda)

« Adequate ability to interpret figurative language (e.g., similes, metaphors,
personification)

« Good ability to identify features of text (e.g., punctuation, capitalization, titles,
subheadings, glossary, index) and types of text (e.g., literature genres)

« Good ahility to read orally (i.e., with phrasing, fluency, and expression). Miscues
occasionally affect meaning.
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2 « Insufficient ability to understand text critically, comments rarely supported from

the text

Limited « Limited ability to analyse and evaluate text

« Insufficient ability to connect personally with and among texts, with responses that
rarely extend on text

« Limited ability to detect purpose and point of view (i.e., bias, stereotyping,
prejudice, propaganda)

« Limited ability to interpret figurative language (e.g., similes, metaphors,
personification)

« Limited ability to identify features of text (e.g., punctuation, capitalization, titles,
subheadings, glossary, index) and types of text (e.g., literature genres)

« Limited ability to read oraly (with minimal phrasing, fluency, and expression).
Miscues frequently affect meaning.

1 « No demonstrated ability to understand text critically, comments not supported from

text

Very « Very limited ability to analyse and evaluate text

Limited «  No demonstrated ability to connect personally with and among texts, with
responses that do not extend on text

« Very limited ability to detect purpose and point of view (i.e., bias, pregjudice,
stereotyping, propaganda)

« Very limited ability to interpret figurative language (e.g., sSimiles, metaphors,
personification)

« Very limited ability to identify features of text(e.g., punctuation, capitalization,
titles, subheadings, glossary, index) and types of text (e.g., literature genres)

« Very limited ability to read oraly (i.e., phrasing, fluency and expression not
evident). Miscues significantly affect meaning.
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C.
Holistic Listening Rubric
Proficiency
Level Traits
5 Complex understanding of orally presented text, comments and other
representations insightful and always supported from the text
Outstanding Outstanding ability to connect personally with and extend on orally presented text,
with responses that consistently extend beyond the literal
Outstanding ability to detect point of view (i.e., bias, stereotyping, prejudice,
propaganda).
Outstanding ability to listen attentively and courteously
4 Strong understanding of orally presented text, comments and other representations
often insightful and usually supported from the text
Strong Strong ability to connect personally with and extend on orally presented text, with
responses that often extend beyond the literal
Strong ability to detect point of view (i.e., bias, stereotyping, prejudice,
propaganda)
Strong ability to listen attentively and courteously
3 Good understanding of orally presented text, comments and other representations
predictable and sometimes supported from the text
Adequate Adequate ability to connect personally with and extend on orally presented text,
with responses that sometimes extend beyond the literal
Fair ability to detect point of view (i.e., bias, stereotyping, prejudice, propaganda)
Fair ability to listen attentively and courteously
2 Insufficient understanding of orally presented text, comments and other
representations rarely supported from the text
Limited Insufficient ability to connect personally with and extend on orally presented text,
with responses that are always literal
Limited ability to detect point of view (i.e., bias, stereotyping, prejudice,
propaganda)
Limited ability to listen attentively and courteously
1 No demonstrated understanding of orally presented text, comments and other
representations not supported from text
Very No demonstrated ability to connect personally with and extend on orally presented
Limited text, with responses that are digointed or irrelevant

Very limited ability to detect point of view (i.e., bias, prejudice, stereotyping,

propaganda)
Very limited ability to listen attentively and courteoudy
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Holistic Speaking Rubric

Proficiency
Level

Traits

5

Outstanding

Outstanding ability to listen, reflect, and respond critically to clarify information
and explore solutions (i.e., communicating information)

Outstanding ability to connect ideas (i.e., with clarity and supporting details)
Consistent use of language appropriate to the task (i.e., word choice)
Consistent use of basic courtesies and conventions of conversation (e.g., tone,
intonation, expression, voice)

Strong

Outstanding ability to listen, reflect, and respond critically to clarify information
and explore solutions (i.e., communicating information)

Outstanding ability to connect ideas (i.e., with clarity and supporting details)
Consistent use of language appropriate to the task (i.e., word choice)
Consistent use of basic courtesies and conventions of conversation (e.g., tone,
intonation, expression, voice)

Adequate

Sufficient ability to listen, reflect, and respond critically to clarify information and
explore solutions (i.e., communicating information)

Sufficient ability to connect ideas (i.e., with clarity and supporting details)
Frequent use of language appropriate to the task (i.e., word choice)

Freguent use of basic courtesies and conventions of conversation (e.g., tone,
intonation, expression, voice)

2

Limited

Insufficient ability to listen, reflect, and respond to clarify information and explore
solutions (i.e., communicating information)

Limited ability to connect idesas (i.e., with clarity and supporting details)

Limited use of language appropriate to the task (i.e., word choice)

Limited use of basic courtesies and conventions of conversation (e.g., tone,
intonation, expression, voice)

1

Very
Limited

No demonstrated ability to listen, reflect, or respond to clarify information and
explore solutions (i.e., communicating information)

Very limited ability to connect ideas (i.e., with clarity and supporting details)
Language not appropriate to the task (i.e., word choice)

Very limited use of basic courtesies and conventions of conversation (e.g., tone,
intonation, expression, voice)
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Appendix 11

Planning a Unit Assessment

Newfoundland and Labrador from the Turn of the 19" Century through the early 20" Century:
History as a Story of People

This appendix illustrates an approach to the planning for the assessment of student achievement of

outcomes for a unit; in this instance, Unit 2 is used.

Key Attributes of aValid Assessment

o It should reflect what was taught.
The curriculum reguires that al five SCOs are to be taught; accordingly, the assessment should
collect achievement data for al of them. Although it is not possible to complete al delineations, the
teacher is to use his or her professional judgement about whether the number of delineations

completed represents a reasonable student achievement of the related SCO.

» It should reflect the cognitive-weightings assigned to the theme.
According to the table of specifications, page 21 of this guide, Unit 2 is weighted at 33% of the
course. Within this theme, 12% consists of the recall of knowledge; 15%, application; and 6%,
integration. As aresult, the total assessment for the unit should make up 33% of the course, and this

weighting should be proportioned across the cognitive levels as indicated.

» It should use sources of data most appropriate for the delineations sampled.
Some item formats are inappropriate for a given delineation. Although a constructed response and
scoring rubric can indicate the recall of discrete pieces of knowledge, for example, it would be
inefficient to do so, given the time needed to construct these data sources. A sentence completion,
matching, or selected response would be more appropriate, since they are easy to develop and more
delineations may be sampled. Conversaly, these item formats would not provide the kind of data
needed to assess student achievement of high-order delineations, i.e., integrating, where creative and

reflective thinking are required.

Newfoundland and Labrador History - A Curriculum Guide 175



Appendices

Planning a Unit Assessment: Selecting the Types of Data Sour ces
Cognitive Most Appropriate Sources of Procedures
Leve Assessment Data
Knowing » sentence completion o Select anumber of knowing-level delineations

e truefalse to adequately represent all SCOsin Unit 2.

e matching » Decideif the delineations may be tested

 selected response individualy; or if some delineations may be

» constructed response grouped and tested together.

« work sample « Select the most appropriate data source. For
individual delineations, sentence-completion,
true-fal se, matching, and/or selected response
items may be used. For grouped delineations,
aconstructed response and/or work sample
(from the assessment strategy column) may be
used.

Applying » selected response » Select anumber of applying-level delineations

« constructed response to adequately represent all SCOsin Unit 2.

o work sample « Decideif the delineations may be tested

 scoring rubric individualy; or if some delineations may be

» observation grouped and tested at one time.

o checklist « Select the most appropriate data source. For

« rating scale individual delineations, selected response

 anecdotal report and/or constructed response items may be
used. For grouped delineations, a constructed
response and/or work sample (from the
assessment strategy column) may be used. At
this cognitive level, observations and other
aternate form of assessment begin to have a
greater place.

Integrating » constructed response » Select anumber of integrating-level

« work sample delineations to adequately represent all SCOs

 scoring rubric inUnit 2.

» observation « Decideif the delineations may be tested

» checklist individually; or if some delineations may be

e rating scale grouped and tested at one time.

e anecdotal report e Select the data source. For individual

« open-ended question delineations and for grouped delineations

e journa entry constructed response and/or work sample

« student-teacher conference (from the assessment strategy column) may be
used. Observations and other forms of
aternate assessment will have asignificant
place in the assessment of integration level
thinking.

« |t should include a balanced use of pencil-and-paper and alternate sources of assessment data.

Such pencil-and-paper devices as sentence completion, true-false, matching, selected response, and

constructed response items are quite appropriate for measuring student achievement of knowing-level

and, to some extent, applying-level delineations. There is a place for aternate forms of assessment
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(e.g., observations, checklists, rating scales, anecdotal reports, open-ended questions, and journal
entries), particularly for measuring high-order thinking required by some applying-level and by most
all integrating level delineations. The following chart illustrates a range of possibilities that may be

made in selecting types of data sources.

Sample Approaches for Planning a Unit Assessment

Cognitive Level/
Scenario | Approach Weighting (%) Commentary

K A I

Pencil-and-paper testing 12 | 15 6 | Thisscenario involves the sole use
of pencil-and-paper testing to the
exclusion of alternate forms of

1 assessment, such as a portfolio

o | andlor project where some of the
process of learning may be
incorporated. This is not a balanced
approach.

Alternate Assessment 0 0

Pencil-and-paper testing 12 7 0 | Inthisscenario, thereis a balanced
approach. Pencil-and-paper testing
may be used to assess achievement
of knowing-level and, to some
extent, applying-level delineations.

2 The achievement of some applying-
Alternate Assessment 0 | 8 | 6 | leve delinestionsand al of the
integrating-level delineations may be
assessment through use of a
portfolio and/or project.

Pencil-and-paper testing 0 0 0 | Inthis scenario, the approach is not
3 a balanced one, since it relies
exclusively on the use of alternate
Alternate Assessment 12 | 15 6 forms of amnmt affordqd by the
use of a portfolio and/or project.
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Appendix 12

Writing an Historical Essay

The collection of evidence that indicates students have achieved the outcomes of a course is dependent
upon their ability to demonstrate their achievement. Opportunities for demonstration of learning are

dependent largely upon their ability to speak, write, and represent.

The historical essay is one of many venues for demonstrating the achievement of outcomes. Itisnot a
language arts essay, although language arts skills speak to effective essay writing. The historical essay at
the grade 8 level is not intended to be a highly academic research paper, although some of the rigor of
research of the historian still apply. The following model is intended as a guide in the writing of a
response to a significant but specific question in history. The teacher is aso referred to SCO 1.2 and
delineations 1.2.1 - 1.2.8 in this curriculum guide.

1. Identify a topic
At this beginning point, the student identifies a general area of interest that he or she thinksis

significant. The teacher should help the student to think about whether the topic is defined well

enough so that it can be researched, particularly if it is a study of local history.

Examples
Newfoundland and Labrador’s entry into Confederation
Local house types

2. Develop a specific direction or focus question
To ensure that the essay is coherent and has a focus, the student needs to develop akey question,
or thesis statement. The student needs to identify what is worth investigating about this genera
area. A part of the process is to explore the general area for research with others in the class.
From the student’s reflection and discussion with his or her peers, the student may wish to
develop a concept web to explore possible specific ideas that may flow from the general area of
research. One of the specific directions may be framed into a statement that expresses a position

that can be supported by historical sources.
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Examples:
Smallwood' s views on Confederation were not the same as those of Cashin. (Delineations 4.1.4

and 4.1.5)
Fishers lived in houses that were quite different from the local doctor’s house. (Local study for

delineations 1.2.1 - 1.2.8; delineation 2.5.1)

3.  Locate sources of information

To locate sources of information, the thesis statement should be broken into its key words or

parts. These serve as headings for information on the topic. The next step is to identify the

sources of information on each key word. The range of information sources will vary with the

topic:
reference books photos
periodicals poems
pamphlets songs
brochures stories
newspaper clippings documents
local oral sources CD-DOMS
posters cartoons
letters diaries
autobiographies artifacts
toolsimplements films
art tombstones

The student needs to be cautioned, of course, against getting drowned in a sea of materials. Only

the resources that are most essentia to the thesis statement should be selected.

4. Take notes

Students should read carefully and make sure that the information recorded is relevant to the topic
and thesis statement. The sources of information should be reliable and accurate; facts should be
distinguished from opinions. The notes should record the source of information and the page

numbers in the case of printed text. Notes should be brief as possible - key words and phrases
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rather than total sentences. If an item is used as a direct quote in the paper, it should be copied as

it isin the source and enclosed in quotation marks.

5. Wrkite the working outline
The notes should be organized into alogical order so that they can be used to construct a working

outline or framework for the essay. The outline will help the writer to detect any gaps in the
information collected out of class. These gaps should be filled in and, if necessary, the outline

may be revised.

6. Write thefirst draft
When students are satisfied that they have enough information, they should begin to write the

first draft of their essay. At thistime, al they need is the outline, the notes and a dictionary or

thesaurus.

The essay will consist of an introductory paragraph in which the topic is introduced and the thesis
statement is established. This should be followed by a number of middle paragraphs to focus on
the main arguments of the paper and the supporting evidence that has been found to reinforce

them. A concluding paragraph should summarize the findings and restate the thesis statement.

Students should also prepare the title page and, if the teacher requires it, footnotes and
bibliography.

7. Revisethefirst draft
The essay should be proofread to improve the content, organization, word choice, voice, sentence
fluency, and conventions. The student may wish to ask a classmate to read the essay and offer

suggestions for improvement. The teacher may also wish to give some feedback.

8.  Write the final paper
The student is now in a position to write the final draft. Attention should be given to the

suggestions that others made. The paper should be thoroughly checked for any errors.
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Appendix 13

Primary Documentsin Newfoundland and Labrador History

Bdow isalig of examples of Primary Source Documents that can be found a the Libraries and
Archives of Canada and the Provincia Archives of Newfoundland and Labrador, St. John's,
Newfoundland. Many of these can be found a www.heritage.nf.ca or

http: //mmw.collectionscanada. ca/confeder ation/h18-2600-e.html

1. Inuit woman and children, Labrador. (PANL B10-148).
http://mwww.heritage.nf.ca/aboriginal/family.htmi

2. William Carson (1770-1843), n.d. Carson, a 19th century Newfoundland reformer and
politician, campaigned for representative government. Artist unknown. (PANL A23-91), S.
John's, Newfoundland. http://www.heritage.nf.ca/law/car son.html

3. American schooner, n.d. A schooner from Massachusetts off the coast of Newfoundland.
(PANL A17-96). http://www.heritage.nf.ca/law/american_schooner.html

4. Drying Fish, ca 1890. (PANL B4-39). Possibly the Croshie Premises, St. John's. For much of
its higtory, St. John's has been an important centre for the collection and export of fish from
around Newfoundland and Labrador. http://mww.heritage.nf.ca/society/croshie.html

5. Letter to the editor from C. F. Bennett], The Morning Chronicle (. John's), December 7,
1868. © Public Domain http://mmw.coll ectionscanada.ca/confeder ation/h18-630-e.html

6. "No Confederation,” The Morning Chronicle (St. John's), September 28, 1869, p. 1. © Public
Doman http://mwww.collectionscanada.ca/confeder ation/h18-624-e.html
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NEWFOUNDLAND AND LABRADOR IN THE 19™ AND 20™ CENTURIES:
A BRIEF NARRATIVE
I ntroduction and Background

In order to make the past intelligible, historians have to divide it into periods. Thiscan bea
somewhat artificid process, but historians usudly agree on the mgor dividing lines. With
reference to the history of Newfoundland and Labrador, it is accepted that such adividing line
can be drawn in the early 19" century. There is good reason for this.

In 1815, the French Revolutionary and Napoleonic wars findly came to an end after 22 years
of conflict. Thislong period of warfare had profound implications for Newfoundland which, as
one historian has put it, made the trangtion from fishery to colony. In short, the wars condtitute a
watershed in the history of Newfoundland and Labrador, and the country emerged from the wars
as arather different place from that which had existed in the late 18" century.

From the 16™ century, the idand of Newfoundland had been viewed as a place where
Europeans came to fish, not to settle. It was not seen as a colony in the same sense as New
England, New France or Nova Scotia, even though aresident population took root during the 17
century, and grew steedily, if dowly, during the years that followed. Most of the settlers came
from southwest England and southeast Irdland, gradualy expanding from the Avaon Peninsula
aong the south and northeast coasts. They were outnumbered every fishing season by the crews
of the migratory fishing vessdls which arrived from England, and which fished dong the coasts
and on the offshore banks.

The English were joined by the French fishing fleet which salled annudly to S. Fierre and
Miquelon, the Grand Banks, and to the French Treaty Shore - the part of the coastline where they
had atresty right to fish during the season. The French had established a colony at Plaisance

(now Placentia) in 1662, which they evacuated in 1713 when, by the Tregty of Utrecht, France
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recognized British sovereignty over the idand of Newfoundland (but not Labrador). The same
treaty established the Treaty Shore.!

Labrador was aso origindly a destination for migratory European fishers and whaers, and at
least the southern part of the Labrador peninsula became an integrd part of New France. The
areanorth of what is now caled Hamilton Inlet was until 1763 disputed territory between Britain
and France.? After that date L abrador was a British possession, though there was uncertainty
about its precise boundaries?

During the extended period of warfare which ended in 1815, the French temporarily stopped
coming to Newfoundland, and the English migratory fishery virtudly died out. In its place there
developed an expanded resident fishery, which for the most part took place inshore. The settlers
aso began to exploit the sedl fishery more actively than before, and schooners from Conception
Bay took to sailing out to the ice floes in the oring to find the herds. The population grew
ggnificantly, especidly towards the end of the war, when the demand for Newfoundland fish
drove up prices to unprecedented levels. Large numbers of immigrants, mainly from Irdland,

arived to take advantage of the work and wages generated by this boom.

! The French also abandoned S. Pierre and Miquelon in 1713. Britain returned the
idands to France by the Treaty of Parisin 1763. The French Treaty Shore, from 1783 to 1904,
extended from Cape St. John, on the Baie Verte Peninsula, around to Cape Ray. Before that, the
limits had been at Cape Bonavista and Pointe Riche.

2 That is, France claimed the whole Labrador peninsula, but Britain claimed the northern
part.

# From 1825, the southern boundary of Labrador was defined as aline extending due
north from the harbour of Blanc Sablon to meet the 52 parallel, where the line extended west to
the River St. John. The northern terminus was vaguely placed a the entrance to “Hudson’s
Streights’. The interior boundary was not defined.
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Newfoundland in the early 19" Century*

By 1815, the population of Newfoundland was approximately 40,000, and the place had
become a colony in al but name. There were courts, certainly, magidtrates, afew clergymen and
asmdl number of permanent officids. There was a customs house, and in . John's severd
fortifications and a military garrison. There was a governor, but he was aso the commodore of
the Royd Navy squadron which patrolled the coastline each year, and he did not remain for the
winter. There were no town councils and no legidature - not even aforma council to advise the
governor, who assumed he could rule by issuing proclamations. And there was a degree of
uncertainty about which laws were and were not gpplicable, and about the security of land tenure
and inheritance. In short, asubstantia colonid society based on the fisheries had become
established on the idand, but the British government had as yet to provide the adminigrative and
lega framework which that society needed, and which some of its members now vociferoudy
demanded.

The gap between the British theory of Newfoundland as afishery, and the redlity that existed,
was highlighted by the criss which engulfed the idand when the wars ended. The price of fish
collapsed, causing awave of bankruptcies and widespread poverty and destitution. There was
unrest and violence, aggravated by food shortages, severe winters, and in &. John’s by fires. Yet
immigrants continued to arrive, making the Stuation even worse.

The British government reacted dowly. Firg, the governor was ingtructed to stay year-round

to dedl with the crisis - though the first of these, Sir Francis Pickmore, died in the attempt during

* The name “Newfoundland” applied both to the idand and Labrador until 2001, when
the name of the province was changed to “Newfoundland and Labrador.”
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the hard winter of 1817-1818. Then, in 1824, Newfoundland became a Crown Colony. ® This
move recognized that Newfoundland was no longer just afishery, and rule by the Roya Navy
cameto an end. Thefirg civil governor, Sr Thomas Cochrane, took office in 1825, and the
present Government House began to rise on the barrens behind the ramshackle town of S
John'’s.

Cochrane and his successors were aso responsible for the “ Coast of Labrador”. On the
Labrador sde of the Strait of Belle I1de, firms based in England and Jersey (Channd Idands)
carried on extensive operations based on furring, and the sedl and cod fisheries. Permanent
European settlement in the areawas only beginning. In the interior, Innu bands carried on a
largely traditiond lifestyle, though they traded regularly at posts on the North Shore of the S
Lawrence and in central Labrador, where they dso met Roman Cathalic priests.® The Inuit (once
cdled “Eskimos’) lived dong the coast, mainly to the north of Hamilton Inlet, most of them
linked to the Moravian mission stations at Nain (1771), Okak (1776), and Hopedale (1782)." In
centra Labrador, amixed European and Inuit population was becoming established, now known
asthe Labrador Méetis.

The government in St. John's had little contact with Labrador, even though increasing
numbers of schooners went there each season to fish. It was aso remote from the sparsely

populated French Treaty Shore, where the French fishing fleet had returned after 1815, and from

®> A Crown Colony was administered by a governor and an appointed council, directly
respongble to the British government. There was no legidature.

® The Innu were known formerly as the Montagnais and Naskapi Indians.

" The Moravians later established other stations at Hebron (1830), Zoar (1864), Ramah
(1871), Makkovik (1896) and Killinek. (1905).
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the small number of settlers on the south coast to the west of Fortune Bay. Mi’kmaq Indians,
linked to bands in Nova Scotia, had their main settlement a Conne River. A Mi’kmag band dso
lived & St. George' s Bay on the west coast. The Mi’kmag aone knew theidand' sinterior,
except for the few remaining Beothuk, now on the verge of extinction.

The fate of the Beothuk has attracted a great dedl of attention, and a certain amount of
romantic myth-making. The encounter with Europeans traumatised Aborigina peoples
everywhere. All of them encountered new epidemic diseases, sometimes hogtile and
unsympathetic newcomers, and the stress of adjusting to different economic demands. In
Atlantic Canada, the Mi’kmag seem to have adjusted more readily to the new Stuation than
other Aborigina peoples. In contrast, the Beothuk withdrew from any contact with Europeans,
and did not try to develop atrade in furs or other articles. As British use of the northeast coast
increased during the 18" century, and asthe Mi’kmag expanded their use of the interior, the
Beothuk found themsalves increasingly hemmed in. Hoslile encounters between the Beothuk and
the English only made matters worse, and there can be no doubt thet, like dl Aborigina peoples,
the Beothuk were inflicted with European diseases. Shanawdithit, o far as we know the last
Beothuk, died of tuberculosisin 1829.

She spent her last daysin &. John's, by this time the acknowledged capita of the colony. Its
heartland was the Avaon Peninsula, but by the mid-1820s an effective year-round British
occupation had been established from Notre Dame Bay around to Fortune Bay, and even further
west. Mercantile and adminigrative centres such as Fogo, Twillingate, Bonavida, Trinity,
Harbour Grace, Carbonear, Ferryland, St. Mary’s, Burin and Harbour Breton, served as regiona
“capitals’. In such places, smdl dite groups of merchants, magistrates and clergymen dominated
local affairs, and linked outport Newfoundland to St. John’swhich by the 1870s had become the

dominant mercantile aswel as administrative centre.
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The Newfoundland Economy

The colonia economy was based on seds and codfish. At the locdl leved these fisheries were
supplemented by catching salmon and other fish and crustaceans, small-scae subsstence
agriculture, hunting for caribol? and birds, trapping fur-bearing animals and cutting wood for
fue and building - the exact nature of the seasond round depending on time and place. One of
the distinguishing fegtures of the economy was the abbsence of a sgnificant agricultural sector.
This made Newfoundland and Labrador avery different place from other British colonies, where
growing grain and other crops was centraly important. In most parts of the colony, soils were
(and are) thin and acidic, and the growing season short. Newfoundlanders and L abradorians had
to import basic foodstuffs, a redity which obvioudy influenced digtary patterns.’

Sedls were very important to the people of Labrador, who used the skins for clothing and
other purposes, and consumed both the mest, and oil rendered from the fat. Newfoundlanders
aso ate the meat, epecidly the landsmen who caught seals from smdll boats near the shore, but
they would usudly sdll the skins. The commercid sedling industry on the east coast of
Newfoundland, carried out in hundreds of schooners by thousands of men, made its money
mainly from the export of sedl ail, used for lighting and as a lubricant. Sedlers|eft carcasses on
theice, and brought back only the pelts with the fat attached. Thus the flippers, part of the pelt,
became a seasond culinary ddlicacy. Theindustry boomed during the first haf of the 19"
century, and then began to decline. There were two reasons for this. First, the harp seelswere

over-exploited, making them more difficult to find and hunt. The merchants' response was first

8Moose were introduced into Newfoundland in 1878, and then again in 1904.

° Root vegetables and cabbage were grown localy, and some livestock were kept - sheep,
goats, cows. But hay could bein short supply, grains were not grown, and there was a heavy
dependence on imported mesat (salted), flour, tea and molasses. Hard bread was imported during
thefirgt haf of the 19" century.
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to buy or build bigger salling vessels and then, in the 1860s, to buy steamers. This stabilised the
industry, but a areduced leve : fewer men and fewer vessals now went to the ice each spring,
and the high cost of steamers concentrated the industry in the hands of the merchants of S.
John’'s and Harbour Grace. A second factor in the decline was that seal oil no longer commanded
high prices. Overdl, the contraction of the seding industry was a serious economic blow to
outport Newfoundland.

The cod fishery was carried on inshore until the 1880s, when an offshore bank fishery began
to develop. Whether a crew fished near home or at Labrador - and the Labrador fishery expanded
dramaticaly during the 19" century - it was family-based and employed both men and women.
Men caught the fish and brought them to shore, where the catch was processed - plit and sdted
down. After timein sat bulk, the fish was washed and then dried on flakes or beaches. Looking
after the fish asit dried was largely women’ swork, and they aso had to ded with the house and
children, cook medls, wash and mend clothes, and tend the garden. The fishing season brought
long hours and immensdly hard work.

The Credit System

In the fdl, afisherman’s caich was sold to amerchant. Thiswas not usudly acash
transaction. The merchant culled (graded) the fish and assessed its value, which was credited to
the fisherman’ s account. However, the same merchant had probably advanced suppliesto the
fisherman earlier in the year, creating a debt which had to paid off by the year’ s catch. If a
fisherman had done well and prices were good, he could end up with his account in credit, and
use the surplus to buy food and other items needed for the winter. But if he ended up in debt, and
this was not unusud, then winter supply was a the merchant’ s discretion. And if the merchant
chose not to make further advances, afishing family could find itsdlf in difficulties, and might

have to seek relief from the government or a charity.
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Thislargdly cashless credit system (sometimes caled the truck system) has been the subject of
much debate. Traditionaly, it has been seen as unfair to the producers - the fishermen - because
merchants controlled both the price of supplies and the price of fish. Thus they could charge high
prices for such essentids as flour and molasses, and buy fish as chegply as possible. The system
dlegedly tied fishermen to merchants in an dmost feudd relationship, and merchants have been
seen as the exploiters, and fishing families as the oppressed. While thereistruth in this picture,
recent research has emphasized the essentid role of merchants in the Newfoundland economy,
the many risks involved in the fish business, thin profit margins and, importantly, the ability of
fishermen to use the system to their advantage. The credit system certainly had its problems and
disadvantages, but it did not lead inevitably to poverty and exploitation. Moreover, this stark
view of the past ignores the more complex society that existed in &. John's and other mgjor
towns, and the fact that upward socia mobility was certainly possiblein 19" century
Newfoundland.

Poverty existed, however, and was seen as amgor socia problem. The basic cause was that
Newfoundland had a vulnerable economy, narrowly- based, and wholly dependent on exports.
Givenits smdl internad market, Newfoundland exported virtualy dl it produced - dried cod fish,
sed ail, and some by-products. Given its resource base, it imported much of what it consumed,
especialy foodstuffs and manufactured goods. So if therewas afalure or aglut a home, or a
market collapse or oversupply abroad, virtualy everyone in the colony fdt the effects. And these
factors could be exacerbated by others - such as potato blight (asin the 18405), fires, shipwrecks
or illness and other persond misfortunes.

The government provided minima assistance to the worst off, organized make-work projects
such as road building, and emphasised the importance of developing agriculture - difficult ina

country where the extent of good soil was limited, the growing season short, and dl available
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hands were needed for the summer fishery. Some people Smply moved away - outmigration is
nothing new - but others managed to live in some comfort. Hard work year-round was a fact of
life, however, in both rurdl and urban areas, and for both women and men.

Politics and Religion

There were those who believed that the colony’ s problems could be dleviated if therewas a
locd legidature - if Newfoundlanders could have a more direct say in their own affairs. After a
prolonged campaign, the British government agreed in 1832 to indtitute representative
government, the same system that was in place in the mainland colonies. The first House of
Assembly was dected that year, with 15 members representing nine districts.™® The actud
government of the colony was not elected, but appointed by the Crown, and was known asthe
Executive Council. Mogt of its members dso sat in the Legidative Council, lso gppointed,
which was the upper house of the legidature. Members of the Assembly had little direct power,
other than the ability to impede or defesat legidation. This frustrated those who were ambitious,
and led to frequent fights between Assembly and the Council.

These sometimes hitter and prolonged disputes reflected the divisions that existed in
Newfoundland society. These were not only related to socid class or status, but aso to religion
and ethnicity. People of Irish birth or descent were members of the Roman Catholic Church, and
in1836 condtituted about 51 percent of the population. Those of English and Scottish descent
were mainly Protestant, and members of the Church of England (Anglican), or the Presbyterian

and Methodist churches™ Thiswas an age when religion was centrd to peoples’ lives, and when

1% No representation was provided for the south coast west of Fortune Bay, the French
Treaty Shore, and Labrador. The vote was redtricted to males resident in the colony for at least
one year, who owned or rented a dwelling.

"The Methodist Church in Newfoundland became part of the United Church of Canada
in 1925. There were dso afew Congregationa churches.
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there was a considerable amount of prejudice between Protestant and Catholic, and English and
Irish. These tensions became reflected in public life, snce by the mid-1830s the Councils were
composed of mainly upper-class Protestants, while the Assembly contained a mgjority of
Catholics who resented their exclusion from power and patronage - backed by their active and
outspoken bishop, Michagl Anthony Fleming, whose monument is the Roman Catholic cathedra
in St. John's*?

These problems came to a head during the middie years of the century. The centrd issue at
that time was the introduction of responsible government,*® which the Libera party supported
and the Conservatives opposed. The Liberds represented Roman Catholic digtricts, and in the
1850s were supported by many Methodists as well, since they also felt excluded from power.
After some very tense and stormy years, responsible government came into operation in 1855,
and the Liberds formed the first administration.** They soon ran into problems, though, and in
1861 Governor Bannerman dismissed the government (now led by John Kent) and indtalled the
Consarvatives, who very narrowly won the eection that followed. There was violencein
Harbour Grace and Harbour Main digtricts, and on the day the new Assembly met, therewas a

seriousriot in St. John'sin which three people were killed and 20 wounded.

12 Raised to the rank of Badlicain 1955.

13 Responsible government, in essence, isthe system that isin place today: The
government is formed by the political party with the largest number of seatsin the Assembly,
and remainsin power until it loses that mgority, usualy as aresult of agenerd eection.

14The firgt premier (the title Prime Minister was not used until 1909) was Phillip Francis
Little, alawyer who had come to Newfoundland from Prince Edward I1dand.
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Newfoundlanders were shocked by what had happened. Violence a dections, which had
happened frequently in some districts since 1832, now became rare.> The mgor Churches
largely withdrew from open politica involvement, and religious and politica leaders agreed on
an unwritten formula desgned to end denominationd rivaries. Each denomination would have,
according to its strength, the gppropriate number and seniority of seats in the Executive Council
(cabinet), the legidature and the public service.

The same principle was applied to the education system. In 1836 the legidature established a
non-denominationa public school system. However, it was widdly believed that rdigion and
education were inseparable, and an 1842 act created separate Roman Catholic and Protestant
schoals. Thisdid not satisfy Bishop Edward Feild of the Church of England, who felt that
members of his church should have their own schools. After a prolonged and at times bitter
debate, in 1874 the Protestant education grant was divided, giving Methodists and Anglicans
their own schools. This denominationa school system wasto last (mutatis mutandis) until 1997.
Confederation: the 1860s

The decade of the 1860s was dominated by two issues: poverty and confederation. Failuresin
the seal and cod fisheries, and difficult market conditions, caused widespread hardship. There
were increasing demands for relief payments, which the government did its best to limit while a
the same time looking for ways to strengthen the economy. The development of |and-based
resources was seen as the way to do this, and new legidation encouraged agriculture and the
divergfication of the rura economy. In order to find out about those resources, the government
established a Geological Survey in 1864 under the leadership of Alexander Murray, who was

succeeded by James P. Howley. The detailed exploration and mapping of the Newfoundland

15 Remember that the secret balot was not introduced until 1888. Until then voting was
open, each voter declaring his preference to the returning officer.
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interior now began, aswell as of parts of the coastline which seemed to have economic potential

- such asthe Baie Verte Peninsula and Notre Dame Bay, where an important copper mine
opened at Tilt Covein 1864. There was dso growing interest in the promise of theidand’ swest
coadt, where the population was beginning to grow sgnificantly. Many of the settlers came from
other parts of Newfoundland, but Scots from Cape Breton settled in the Codroy Valley, Acadians
in St. George' s Bay, and desarters from French fishing vessals on the Port-au-Port Peninsula.
However, the coast was part of the French Treaty Shore, and the French government objected to
economic development there on the grounds that it would interfere with their coagtd fishery,

smdl asthat was by the later 19" century.

For dl the enthusiasm about Newfoundland’ s economic potentia, there were those who
thought that the colony might be better off if it joined the confederation of the British North
American colonies that began to take shape in 1864. The Newfoundland government was invited
to send representatives to the Quebec Conference that year. Frederic Carter and Ambrose Shes,
who are now seen as Fathers of Confederation, signed the Quebec resolutions, and returned to S.
John's as supporters of the proposed confederation. But there was considerable opposition,
mainly from the merchants and the Roman Cathalic population. The former feared that their
usud trading patterns would be disrupted, and that taxation would rise sgnificantly, mainly to
benefit mainlanders. The laiter feared for the denominationa school system, and being of Irish
descent, associated confederation with the hated union of Ireland and England (1801). The
opposition was strong enough to prevent the colony from joining the confederation when it was
formed in 1867, and the issue was put to the vote in the 1869 general eection. The confederates,
led by Carter, were massvely defeated by the anti-confederates led by Charles Fox Bennett. The

result showed that Newfoundlanders believed that confederation held out few advantages for
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them, and that their country had al the human and natura resources that it needed to support a
viable independence.’®
Economic Development and the Railway

From the early 1870sto the late 1890s, the colony’ s economy faced some serious difficulties.
Fish and sed prices were fdling, and catches were not rdligble. There were few employment
opportunities outside the fisheries, and out-migration was becoming a serious problem in some
aress. Hence the controversia decision to build aralway which, it was hoped, would open up
land-based resources to devel opment, and stimulate mining, forest industries and agriculture -
quite gpart from dramaticaly improving communications. The contract was awarded to the New
Y ork-based Newfoundland Railway Company, and work on a narrow-gauge line to Hall’s Bay
beganin St. John’sin 1881.*" The company soon ran into difficulties, and in 1890 the Liberd
government of Sir William Whiteway made a new ded with the Scottish-Canadian contractor
Robert G. Reid. He agreed to complete the line - which had barely reached the Isthmus of
Avaon - for the price of $15,600 per mile. Three years later the route was changed. Instead of
going to Hal’ s Bay, the line would run from the Exploits Vdley across the Topsals to Deer
Lake and the Bay of Idands, and on to Port aux Basques. At the same time, Reid agreed to
operate the railway for ten yearsin return for land grants of 5,000 acres per mile. He finished the

linein 1897, and thefirgt train ran from St. John’s to Port aux Basques in June 1898. There were

16 |_abradorians and settlers on the French Treaty Shore till had no representation in the
legidature, and therefore did not vote.

"Narrow gauge (3.5 feet) was cheaper to build than standard gauge.
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aready branch lines to Harbour Grace and Placentia, and others were soon added.*® The railway
was Newfoundland' s first megaproject.

Another gtrategy to improve the economy focussed on the French Treaty Shore. Whiteway
wanted to see economic development there, in spite of the officid French view that Snce their
fishery was exclusive, settlement was drictly illega, and any land-based activities were an
interference with their rights. The British and Newfoundland governments contested such
assertions, and during the 1870s and 1880s the Shore was brought under the control of St.
John's. Settlers received political representation, magistrates were appointed, and monies were
available for schools and roads.*® Very few French vessds used the Shore by thistime - the
French fishery was now concentrated at St. Pierre and on the offshore banks - but so long asthe
ancient tregties existed, so did uncertainty.

The French Treaty Shore problem was eventually solved in 1904, as part of a generd
settlement of imperia and colonia disputes between Britain and France known as the entente
cordiale. France agreed to give up its rights under the tregtiesin return for financia
compensation for fishermen gill using the Shore, and territoria compensation in west Africa.

The French presence on the Treaty Shore had been amagjor cause of friction between the
Newfoundland and British governments. Many Newfoundlanders deeply resented the fact that

the treeties, and French pretensons, limited the colony’ s sovereignty in Sgnificant ways, and

18 A branch line programme between 1909 and 1914 added lines to Trepassey, Bonavista,
Grates Cove, and Heart’s Content. A start was made on lines to Bonne Bay and the Burin
Peninsula

19 Residents also had to pay taxes (customs duties) for the first time. There was a short-
lived tax revolt at Sandy Point, then the mgor centrein St. George' s Bay.

Newfoundland and Labrador History - A Curriculum Guide 201



Appendices

prevented the full development of the idand’ s resources®® Thus the French Treaty Shore dispute
became afocus for the Newfoundland nationaism which was emerging in this period. Its
termination in 1904 prompted popular celebrations.
Labrador and Grenfell

By the end of the 19" century, there was increasing interest in Labrador as well. Itsiron
deposits, water powers and forests had been identified, and only remoteness prevented their
exploitation - that, and the dispute between Newfoundland and Canada over the location of the
interior Labrador boundary. For most of the 19" century, though, Newfoundland treated
Labrador as aplace to fish, but provided very little in the way of government and adminigtration.
The population, both Aborigina and European, was l€ft largely to its own devices. The
Hudson's Bay Company [HBC] expanded its operations from North West River and Rigolet
aong the northern coast, competing in places with the trade stores run by the Moravian Mission,
which aso built new gations, extending its influence from Makkovik to Killinek (Port Burwell).

Another reason why L abrador was becoming better known was the publicity provided by Dr.
Wilfred Grenfdll. He arrived in & John’sin 1892 - to find the town in smouldering ruins after
the greet fire on July 8 - and sailed on to Labrador to art his lifetime of medica work among
Labradorians and visiting Newfoundland fishers. He eventualy established a chain of hospitals
and nursing stations stretching from North West River to the Northern Peninsula, with a
headquarters at St. Anthony. He spoke about Newfoundland and Labrador on the lecture circuit
in North America and Britain, and wrote many books and articles. He was often critical of the

colony’s leaders, and as aresult was not especidly popular in St. John's.

20 |t should be noted that, on the whole, settlers living on the Tresty Shore got on
reasonably well with the visting French fishers.
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Before Grenfel’ s arrivd, there were no hospitals outsde St. John's. Hedlth care for most
people was limited or non-existent, and they had often to rely on traditiona remedies.
Tuberculosis was rampant, and diseases linked to vitamin deficiencies widespread. Grenfel and
his gaff found numerous cases of beri-beri and rickets, for example, and they criticised alocd
diet which included - they thought - too much tea and sdlt, and too few vegetables. After 1900
hedlth care in both Newfoundland and Labrador gradualy improved, and there was a determined
effort to ded with the tuberculosis epidemic.

New Industries. Newsprint

The years before the outbreak of war in 1914 were relatively prosperous. Fish prices improved
from the late 1890s. The Bdl Idand iron mines provided much-needed employment, exporting
ore to the sted mills a Sydney, Cape Breton. The saw milling industry expanded significantly in
northeastern Newfoundland, with mills being established both on the coast (Botwood,
Campbellton) and aong the railway line (Benton, TerraNova, Glenwood). The best-
remembered entrepreneur is Lewis Miller, a Scot who founded Millertown and Lewisporte, and
was insrumenta in attracting the British newspaper magnates, the Harmsworth brothers, to
Newfound and.

The Harmsworths were looking for a secure supply of newsprint, and after lengthy
negotiations with the Newfoundland government and the Reid Newfoundland Company?,
decided to build amill a Grand Falls. The legidation introduced in 1905 by the Liberd

government of Sir Robert Bond gave the Harmsworths Anglo-Newfoundland Devel opment

% The company controlled the Grand Falls on the Exploits River, held extensive land
grantsin the area, and of course operated the railway which made centrd Newfoundland
accessble.
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Company [AND] a generous - some would say overly generous - ded.?? Aswith the railway
contracts, it is difficult to say when the justified concession becomes a sellout. In this case, the
agreement ensured that the colony had athird staple industry, and it effectively created the
centra Newfoundland region that we know today. The Grand Falls mill opened in 1909. The
English papermaker A.E. Reed built a pulp mill a Bishop's Falls, which opened in 1911.2%
The Fishermen’s Protective Union

These dedl's were not uncontroversial. One of the most voca critics was William Ford Coaker,
who founded the Fishermen’s Protective Union [FPU] at Herring Neck (Notre Dame Bay) in
1908. A charismatic populist, Coaker argued that it was time that the working people of rurd
Newfoundland received afair return for their labour - the union’s motto was Suum Cuique, “to
each hisown”. Coaker therefore demanded fisheries reform, and that fishermen and their
families should receive fair and consderate treatment from both merchants and the government.
He rapidly signed up members dong the idand’ s northeast coast, but the FPU was opposed by
the hierarchy of the Roman Catholic Church, with the result that the union gained few members
in
predominantly Catholic areas. Nor were there many members on the south and west coasts,
where Coaker never organized membership campaigns. Mercantile interests in &. John's
remained implacably opposed to his agenda.

Neverthdess, the FPU was for some time a force to be reckoned with. The union eected eight
members to the House of Assembly in 1913, published a newspaper, and even built its own town

at Port Union, Trinity Bay. The union’s successful trading company had its headquarters there,

22 AND held 2,700 square miles of forest land, with minera rights, on a 99-year, low-
rental lease. It did not have to pay stumpage on pul pwood, and received other tax concessions.

% The Bishop's Falls operation was later taken over by AND.
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and resdents had electricity long before most areas of rura Newfoundland. The FPU might have
achieved more, had it not been for the outbresk of war between Britain and Germany in 1914.
The First World War

Asamember of the British Empire, Newfoundland was automaticaly & war aswel. The
colony’s contribution to the war effort was remarkable. Newfoundlanders and L abradorians
served with digtinction in the Royal Nava Reserve, the Foresiry Corps, and most famoudy in the
Newfoundland Regiment.** L osses were heavy, however, and the Regiment was severdly
damaged at Beaumont Hamel on 1 July, 1916, when its soldiers were ordered to advance into
concentrated German machine gun fire. The anniversary of the bettle is commemorated
annudly. At home, there was an enthusiastic and effective volunteer movement, which involved
women throughout the country.? However, the government had to ded with the heavy financia
cogt of maintaining the Regiment, the increasing difficulty of finding enough volunteers to keep
it up to strength, and the strains which war placed upon society and the economy.
The Interwar Years

The need to win the war, high prices for the country’s exports, and pride in the success of the
war effort helped maintain stability, in spite of bitter arguments over conscription (introduced in
1918) and accusations of profiteering by merchants, shipowners and the Reid Newfoundland
Company, which operated the raillway and coasta steamers. When the war ended though, it did

not take long for serious problems to emerge. Fish prices began to fdl, markets became tight,

%4 The designation “Roya” was granted in 1917 - no other regiment received this
digtinction during the Great War.

2 A few Newfoundland women served oversess as nurses.
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banks restricted credit,?® and many businesses found themsdvesin difficulties. The cogt of the
war had driven up the public debt by alarge amount, and the government’ s ability to respond
congructively to poverty and unemployment was constrained by the cost of meeting interest
payments. Even so, the colony continued to borrow. Political life became increasingly bitter and
ungtable, leading some Newfoundlanders to question the viahility of responsible government.
The arriva of ableak period was dso signalled by the Spanish FHu epidemic which devastated
the Labrador coast, wiping out the Moravian mission settlement at Okak.

Neverthel ess, there were positive aspects to the postwar years. In the early 1920s, a second
large newsprint mill was built a Corner Brook, largely as aresult of the efforts of the Reid
Newfoundland Company. The project created thousands of new jobs, a new town, and
transformed the economy of western Newfoundland. In central Newfoundland, the mine at
Buchans opened in 1928. In 1927, the Labrador boundary dispute was settled in Newfoundland's
favour - and a number of unsuccessful attempts were then made to sdll the territory in order to
gtabilise the colony’ s finances. Canada thought the asking price was too high.

Women scored amgjor victory when, in 1925, the legidature agreed that they could both vote
and stand for eection to the Assembly. This was the culmination of along women's suffrage
campaign which had started in the late 19" century. There had been agreat dedl of resistance
from men to this reform on the grounds that politics was amae business, and women should
dtay in the domestic sphere. The first woman to be ected to the legidature was Lady Helena
Squiresin 1928, the wife of the prime minister, Sir Richard Squires, who had himsdf been an

opponent of women's suffrage.

% Thetwo loca private banks, the Union and the Commercid, failed in December 1894.
Canadian banksimmediately moved in, and Newfoundland currency becametied to the
Canadian dollar.
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The Great Depression and Palitical Crisis

It was the Squires government which had to face the ondaught of the Great Depression, which
began in 1929. The impact was devadtating everywhere in North America In Newfoundland and
L abrador it made a bad situation worse as prices for the colony’ s exports tumbled.
Unemployment rose, especidly in the towns, and there were increasing demands on the
government for relief and make-work projects. But the government found itself in afinancid
mess. Its revenues, largely derived from customs duties, were hard hit as trade contracted. Yet it
had to maintain payments on an ever-increasing public debt, aswell as carry on the everyday
business of the country. As the Depression degpened, borrowing money became more difficult,
and in the end impossible. So the government dashed expenditures, laid off employees, and in
thisway itsdlf contributed to the worsening criss.

In St. John's especidly, the unemployed became increasingly restive. When accusations of
corruption surfaced againgt Squires and some of his alies, amgor demonstration took place
outside the Colonid Building on April 5, 1932. It turned into aviolent riot, and Squires was
lucky to escape unharmed. He and his party were driven from power in the eection which
followed by the United Newfoundland Party led by Frederick Alderdice.

The Amulree Report

The new adminigtration rapidly concluded that its only option was to reduce payments on the
public debt (“partiad default”), which now stood at about $100 million. Worried at this prospect,
the British government intervened, and indgsted that Newfoundland accept aroya commission of
inquiry. Chaired by Lord Amulree, the royad commission reported in October 1933. In brif, it
blamed the financid criss on mismanagement, corruption, extravagance and irrespongihbility,

and recommended that the British government should provide financid assistance by
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rescheduling and guarantesing the public debt.?” Because such intervention was incompatible
with responsible government, the country should be governed by an appointed commission until
it was once again “ sdlf-supporting”. Such a“rest from politics” would aso provide the
opportunity for the reform and reorganization of the government.

These recommendations were accepted without protest. Most Newfoundlanders, it seems,
were S0 devadtated by the Depression, and had so little faith in their politicians, that they
welcomed and were thankful for help from Britain, even if it meant temporarily giving up
responsible government - and everyone assumed that once the country was financidly stable,
respons ble government would be restored. There seemed to be no other way out of the crisis.
Thus the Alderdice government rammed the royal commisson’s recommendations through the
legidature, dlowing aminimum of debate. In February 1934 the Commission of Government
took office. It consisted of three Newfoundlanders and three British civil servants, and was
chaired by the governor.?®

The analysis provided in the Amulree Report was not atogether fair. Newfoundland faced
default in the early 1930s because the public debt wastoo large, in the sense that the economy
was unable to generate the revenues to continue full payments. Two thirds of the debt was
represented by two items: building, maintaining and operating the railway, and the cost of
participation in the First World War. These expenditures cannot be called irresponsible. And if

the economy could not sustain the det, this was not for want of trying. Indeed, the railway debt

" This means that the debt was to be reorganized in such away as to reduce interest
payments, but investors recelved a British government guarantee on their principd.

28 |t should be noted that there was a genera trend towards authoritarian government
during the crisis-ridden years of the 1930s. Germany, Italy and Spain are prime examples. There
was aNationad Government in Britain, and the New Ded expanded presidentid powersin the
United States.
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was the result of amgjor, and to some extent successful effort to diversify the economy.
Moreover, the roya commission did not adequately take into account the cost of the First World
War, and the unfavourable economic situation which the country had faced since 1919, and
especialy since 1929.%
Commission of Government

Faulty though the Amulree report was, most people were confident that the Commission
government could, with British help, turn the situation around. In fact, it was as powerless as its
predecessors. The government certainly promoted cooperatives, reformed the public service, and
organized an expensive and controversa land settlement scheme designed to promote
agriculture. Eight new settlements were created under the programme.® It also created the
Newfoundland Ranger Force, modelled on the R.C.M.P. The Rangers were stationed throughout
rurd Newfoundland and Labrador, and in addition to police duties, had many other
responsi bilities as representatives of the central government. They saw at first hand the impact of
the Depresson, which continued to cause severe suffering in parts of the country throughout the
1930s. Perhaps the keenest memory of the period is the six-cent dole in rurd areas*! and the
indignity of being forced to est brown flour. Dissatisfaction with the Commission government

grew, and there was an explosion of anger when it dlowed Bowaters - the English firm which

#Thefinancid deficit run by the government between 1919 and 1934 gpproximately
equalled the cogt of servicing the debt accumulated during the First World War. The Amulree
Commission did not point this out.

®Markland, Haricot, Lourdes, Brown's Arm, Midland, Sandringham, Winterland, Point
auMal.

31 Relief paid at the rate six cents per person per day. This was similar to the rates paid in
some parts of the Maritime Provinces.

Newfoundland and Labrador History - A Curriculum Guide 209



Appendices

bought the Corner Brook mill in 1938 - to acquire extensve forest lands in the Gander River
areawithout having to build the mill there that everyone had expected.
The Second World War

The gtuation changed dramaticaly with the outbresk of the Second World War in 1939.
Newfoundland and Labrador suddenly became prosperous places. The main reason for thiswas
the enormous expenditures on defence ingalations, and the employment this generated. The
Canadian government, which had overdl responshbility for the defence of the region, took over
the airfield at Gander and the segplane base at Botwood, and built what isnow S. John's
Airport. The Canadians later built ahuge air base at Goose Bay (begun in 1941). When the
United States entered the war, mgjor bases were built at St. John's, Argentia and Stephenville,
and American detachments were also stationed at Goose Bay and Gander. By 1943 there were
some 10,000 American and 6,000 Canadian personnel in Newfoundland and Labrador. Base
construction provided some 20,000 jobs. Many Newfoundlanders and Labradorians enlisted in
the armed forces, and many found work on the mainland. There was virtudly full employment,
and the government accounts climbed into surplus.

The impact of the war on the people of Newfoundland and L abrador was profound. Household
incomes increased, and living standards and public health improved. The bases provided
showcases of the North American way of life, and relations between the military and civilians
were generdly good - there was a significant number of marriages between loca women and
servicemen, for instance. The building of the base at Goose Bay attracted people from centrd
and southern Labrador, who created the new town of Happy Valey which was to become
Labrador’s capitd. The creation of the base is seen, rightly, as marking the end of “Old

Labrador.”
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The National Convention

At the end of the war in 1945 there was no question that Newfoundland was “ self-supporting,”
and some voices began to demand the return of responsible government. However, the British
government decided that this should not happen before Newfoundlanders and Labradorians had a
chance carefully to consider their options - and there is no doubt that the British and Canadian
governments both hoped that Confederation would emerge as a vigble dternative to the
restoration of responsible government. Britain wanted to be free of responsbility for
Newfoundland, and during the war Canada had come to see that it had important permanent
interests on theidand and in Labrador, which would be best safeguarded by political union.

Thus the British government announced that Newfoundlanders and Labradorians (the latter
granted the franchise for the first time) would eect anationa convention which would study the
country’ s condition, and then recommend the congtitutional options to be placed on the ballot in
areferendum.

Elected in June 1946, the Convention began its sessions the following September and closed
in January 1948. Quite early on the members split into pro- and anti-confederate groups. Those
who favoured Newfoundland joining Canada were the minority, led by Joseph R. Smalwood
and F. Gordon Bradley. Those who favoured the county returning to responsible government had
no clear leader, but the dominant personality was Peter J. Cashin. The Convention sent
ddlegations to London and to Ottawa, and after long and emotiond debates, findly
recommended that the choice on the referendum ballot should be between responsible
government and continuation of Commission government. The mgority of Convention members
defested a motion by Smalwood to place confederation on the balot as well. To the fury of the
anti-confederates, the British government effectively rgjected the Convention’ s recommendation,

and did what the confederates wanted: confederation was on the ballot.
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The Referendums and Confederation

Two hard-fought and highly divisive referendums followed. The confederates argued that
joining Canada was the only way to safeguard the economic gains made during the war. If
people wanted to maintain and improve their sandard of living, then they should rely on the
Canadian wdfare state, which was then coming into existence and was more generous than
anything Newfoundland could afford. The anti-confederates appeded to nationalism, and argued
that the country could do just aswell on its own, preferably with a trade agreement with the
United States. There was no need to sdll out to the Canadians. At the very least, Newfoundland
should negotiate confederation as an independent country, and not while it was under direct
British rule.

In the firg referendum, held on June 3 ,1948, responsible government won, but failed to gain
an overdl mgority. Commission government was therefore dropped as a choice, and a second
referendum took place on July 22. Thistime, confederation won by a 4.6 per cent mgjority.*
Broadly speaking, the Avalon Peninsula voted against confederation (except for the digtricts of
Trinity South and Carbonear-Bay de Verde), and the rest of the idand and Labrador in favour.
After some hesitation because of the narrow mgority, the Canadian government agreed to
negotiate terms of union, which were settled in December. Newfoundland and L abrador®?
became a new province of Canada just before midnight on March 31, 1949.

It is sometimes aleged that there was a secret plan to bring Newfoundland and Labrador into

confederation, and that the second referendum was in some way rigged to produce a confederate

%2 Firgt referendum: responsible, 44.6%; confederation, 41.1%; commission, 14.3%.
Second referendum: responsible, 47.7%; confederation, 52.3%.

¥ The province s officid name from the year 2001. Before that time it was Smply
“Newfoundland”.
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majority. It istrue that both the British and Canadian governments favoured confederation, and
influenced the course of events, sometimes not very discreetly. But it has to be remembered that
in the end it was Newfoundlanders and L abradorians who made the decision, and thereis no
evidence to support the contention that the vote was “fixed” .3

The Smallwood Government and Economic Development

The victorious confederates founded the provincid Liberd party, won the first provincid
eection, and formed thefirg provincia government, with Smalwood as premier. The
demordized anti-confederates became Progressive Conservatives,* and did not form a
government until 1972. For over 20 years, Smalwood and the Liberals reigned supreme,
overseeing the integration of Newfoundland and Labrador into the Canadian federation, and
seeking to modernize and indudridize a province which had fallen behind.

In terms of economic development, there were great hopes for the potentia of the Labrador
interior - the huge iron ore deposits, and the hydro power which could be generated by the
Churchill Falls* Smalwood aso wanted a third newsprint mill, a cement mill near Corner
Brook, hydro-eectric developments, and any other industries that his government could attract
to the province. He promoted the continued modernization of the fisheries - as did the federd
government, which hasjurisdiction over this resource - and the move away from the production

of sdtfish to fresh frozen fish.®” The government’ s ambitious agenda a so included road building,

34 The theme of the movie “ Secret Nation”.

% The Commonwesalth Cooperative Federation (CCF, later the New Democratic Party)
was unable to establish afoothold in the new province,

36 |n 1949 these were known as the Hamilton or Grand Falls. The names Churchill Fals
and Churchill River were adopted in 1965.

3" There is no evidence that Smalwood told Newfoundlandersto “burn their boats’.
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electrification, and improved socia services - primarily health and education. Thiswas an
agenda of forced growth, in which the provinciad government was to take alead role, asssted by
federd money.

Impatient for results, Smalwood turned to the Latvian economist Alfred Vadmanis for
assigtance in attracting European - especidly German - indudridists to invest in the province.
Later, he became closdly associated with two promoters from the United States, John C. Doyle
and John Shaheen. To get Labrador developments off the ground, Smallwood courted British
investors, particularly the eminent merchant bankers N.M. Rothschild and Sons.

The achievement was mixed. Vadmanis was caught taking kickbacks in 1954 and imprisoned,
and many of the “new indudtries’ he helped sart ultimately failed, but gypsum and cement
plants on theidand’s west coast worked successfully for many years. Doyle - who later became
afugitive from judtice in Panama - successfully developed the iron ore mine at Wabush, and
later built alinerboard mill a Stephenville (early 1970s).3® Shaheen built the ail refinery a
Come by Chance (completed 1976), before becoming embroiled in bankruptcy and aflurry of
lawsuits. In many of these projects, however, the provincid government, and sometimes the
federal government as well, invested millions of dollars, and gave additiond incentives. This

was the case, for instance, with the phosphorous plant at Long Harbour (1968).

Churchill Falls
Labrador seemed a different story. The iron mining industry boomed in western Labrador,

where the Iron Ore Company of Canada opened amine at Carol Lake in 1962, followed by

% |ater sold to Abitibi-Price for conversion to a paper mill.
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Wabush in 1965.%° Two new towns - Labrador City and Wabush - were the result. There was dso
initid optimism when in 1969 the British Newfoundland Corporation (BRINCO), which
controlled Churchill Falls, signed along-term power sdes contract with Hydro-Québec.® Energy
prices were low at that time, the deal seemed reasonable, and construction created thousands of
short-term jobs. The dedl turned sour in the mid-1970s. Energy prices began to rise steeply, but
the price for Churchill Fals power isfixed until 2041. The result has been huge windfal profits
for Hydro-Québec, and an inadequate return for the province, which had placed great hopes on
this development. It should be noted that the project went ahead without consultation with the
Innu people, who lost well over 2,000 square miles of their trapping and hunting areas to
reservoirs.
Fisheries Modernization and Resettlement

The indugtridization of the fisheries was based on anew product: quick frozen fish fillets and
blocks produced in fish plants. The plant owners were aso the owners of the trawlers which
caught the fish to be processed, though they aso bought directly from inshore crews. The
traditiond sdt fishery declined rapidly, and the Newfoundland industry became dmost entirely
dependent on North American markets. Another mgjor change was that people employed in the
fishery, whether a seaor on land, were now paid in cash and the credit system disappeared. The
fishery expanded in terms of numbers of vessels and geographica range, and catching methods

became increasingly sophisticated and efficient. But the totd fishing effort - Canadian and

39 10OC had started operations at Knob Lake (Schefferville), on the Québec side of the
border, in 1954.

9 Québec refused to dlow Newfoundland to transmit power acrossits territory to other
markets. The federa government would not intervene, though power (and oil and gas) is fredy
transmitted across other provincial boundaries. Thus the province, through BRINCO, was forced
to ded with asingle purchaser.
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foreign - in Newfoundland and Labrador waters ultimately became so large that the fish stocks
were devastated. A moratorium on cod fishing was eventualy impaosed in 1992.

The modernization of the fishery was associated with the controversa decison to resettlea
large number of smal communities, snce part of the rationae was the provison of awork force
in designated growth centres. Another, equally important reason was the government’ saim to
provide ahigh level of servicesto as many people as possible - roads, schools, hospitals,
electricity, telephones and so on. This could be done more effectively if the population became
less scattered. Between 1954 and 1975, some 263 communities were abandoned, and their
inhabitants relocated.** The upheava was profound, and not al those who moved were able to
find steedy employment. However, many seem to have appreciated the services which they
found in their new communities.

Resettlement aso occurred in Labrador, the most famous example probably being the closure
of the Inuit village a Hebron in 1959, a joint decison of the provincid government and the
Moravian Church. The Inuit were moved to the more southerly settlements of Nain, Hopedale
and Makkovik where they adjusted only with difficulty. The stated reasons for the closure were
the shortage of firewood in the Hebron area, and the difficulty of providing services so far north.
During the same period, hitherto largely migratory Innu bands were encouraged to settle at
Sheshatshiu and Davis Inlet.*? This dramatic change in lifestyle brought with it serious socid

problems.

*1 The areas most affected were the southwest coadt, the idands of Placentia Bay, and
Bonavista and Notre Dame bays.

42 The Davis Inlet Innu have now moved to a new settlement named Natuashish.
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Social and Palitical Change

There can be no doubt though, that in general, and despite the stresses and strains caused by
resettlement, Newfoundlanders and L abradorians began to enjoy a higher standard of living and
abetter levd of services. Family alowances and unemployment insurance boosted family
incomes, the welfare safety net improved, and there was a massive investment in basic
infrastructure - roads,*® rurd dectrification,** schools and colleges, hedth facilities, water and
sewer projects. Such developments, and the opportunity to work in fish plants and the service
sector, had a dramatic impact on the lives of women. Their opportunities expanded, their lives
became less restricted and dominated by sheer hard work, and their families became much
smdler.

Smallwood's Liberd government enjoyed great popularity as aresult of the changesit
administered, and it was not until the late 1960s that its hold on power began to dip. After a
narrow defest in the 1971 dection, Smalwood resigned in 1972 to be replaced by the
Progressive Conservatives led by Frank Moores until 1979, when he was succeeded by Brian
Peckford. A mgor issue facing these adminigtrations was the development and ownership of
offshore ail. Exploration of the continenta shelf had been going on for some time before the
existence of the Hiberniafield was confirmed in 1979. There was widespread hope that this new
industry would end Newfoundland' s status as a “have-not province’, especidly if it owned and
controlled the resource. The government argued that Newfoundland had entered confederation as
an independent country, and brought with it natura resources offshore, which it had not given

up. Thus offshore oil and gas were the property of the province. The federa Liberad government

3 The Trans-Canada Highway was completed in 1965. This heralded the death of the
Newfoundland Railway.

4 Made possible by the huge hydro project at Bay d’ Espoir (1967).
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refused to accept this pogition, and the question of ownership was put to the courts, which ruled
in 1984 that the resource was federd. However, the federa-provincial Atlantic Accord (1985,
revised 2005) provided for joint management, and the continued devel opment of offshore oil has
brought considerable economic gains to some parts of theidand.
Reasserting | dentities

If the Smallwood years were a period when Newfoundland and Labrador became
“Canadianized”, the 70s and 80s saw a culturd reviva which asserted loca digtinctiveness. The
new provincid flag “*which replaced the Union Jack in 1980 was designed by Newfoundland
artist Christopher Pratt, perhaps the best known of a group of highly talented artists who
emerged in this period. The traditiona music of Newfoundland and Labrador was studied and
widdy performed, often on non-traditiond instruments, and there was an outpouring of writing
on loca subjects. Theleve of culturd activity in the province remains impressive, and it has
become linked with awidespread interest in, and appreciation of the province s history and
heritage. In turn, these developments have stimulated new economic sectors, and helped the
remarkable growth of the tourism industry.

The province s Aborigind peoples have dso developed a new sense of ther distinct identities,
a process that began in 1972 with the foundation of the Native Association of Newfoundland and
Labrador (NANL). The association included representation from the Mi’kmag, Innu, as well as
Inuit from communities of northern Labrador. The purpose of the NANL wasto achieve

recognition by the Federa government. Its creation marked an important turning point in the

> The Labrador flag was designed by Michad Martin of Cartwright in 1974.
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struggle for Aborigind rightsin the province*® The pursuit of Aborigind land daims on the
idand and in Labrador has cemented these identities, and has led to an impressive amount of
scientific, historical and archaeologica research. Thefirst claim to be settled was that of the
Labrador Inuit Association, which has Sgned a modern treety with the federal and provincid
governments alowing asgnificant degree of sdf-government within the territory called
Nunatsiavut.

At the same time, society in Newfoundland and Labrador has become more diverse. Certainly,
before confederation there were Jewish, Lebanese and Chinese communities, as well as French
settlementsin the St. George' s Bay and Port au Port area, but sSince 1949 the so-cdled “ethnic’
component of the population has expanded to include people from Asa and Europe, and people
of varied backgrounds from other Canadian provinces. Francophones have been particularly
active in defending their language and culture from assmilation, and there is a growing interest
in the province' s French heritege.

But while many people have chosen to come to live in Newfoundland and Labrador, many
others have found it necessary to leave, or at least to move from rura areas to urban centres. One
of the most striking developments of the recent past has been the urbanisation of Newfoundland
society. The bulk of the idand’ s population now lives in the northeast Avaon Peninsulaand
aong what has been cdled *the Trans-Canada Highway corridor,” making Newfoundland and
Labrador the most urbanised of dl the Atlantic provinces. This demographic shift reflectsthe

blow given to the rural economy by the cod moratorium, related fishery problems, and

%6 In 1975, the Innu and Inuit formed their own organizations and in 1976 NANL became
incorporated as the Federation of Newfoundland Indians (FNI). The Samigjij Miawpukek reserve
(Conne River) withdrew from the Federation in 1983.
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downsizing in the woods industry,*” and the fact that new job opportunities are largely urban, or
concentrated on the Avaon Peninsula

For al the transformations that have taken place since 1949, the province gtill facesa
economic and financid problems. Neverthdess, the oil and gasindustry holds greet promise, as
do Labrador’s minera resources and its hydro-electric potentid. In addition, “high tech”
industries, tourism and an expanding service sector, aswell as areconfigured fishery, are
ushering in anew period in the province s history. The human capitd is here dso, well-
educated, and firmly atached to a very distinctive place with a history that shows atdent for

adaptation, survival and credivity.

CHRONOLOGY
1805 First post office opens.
1806 Benevolent Irish Society founded in St. John's

1807 Newfoundland’ s first newspaper, The Royal Gazette and Newfoundland

Advertiser, established by John Ryan
1815 End of the Napoleonic wars
1816, 17 Firesin St. John’s.
1816 Gower Street Methodist Church opens
1816-17  Winter of the Rals (or Rowdies).
1817 Governor stays year-round for the first time.
1819 Demasduit (“Mary March”) captured and brought to St. John's

1822 William Cormack walks across Newfoundland.

7 Also damaging to rural Newfoundland and Labrador has been the sustained attack by
animd rights groups on sed harvesting.
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1823 Shanawdithit captured at Badger Bay with her mother and sister
1824 Newfoundland becomes a Crown Colony.
“Coast of Labrador” placed once again under Newfoundland jurisdiction.
1825 Sir Thomas Cochrane, first civil governor.
1825 First highway opened, from St. John’sto Portugal Cove
1829 Death of Shanawdithit.
1832 Representative government granted, first elections.
1833 House of Assembly opensfor the first time.
1834 Newfoundland Savings Bank established
1836 Cape Spear lighthouse lit for the first time.
1836 First Education Act.
1837 Land granted for Roman Catholic cathedrd in &. John's.
1845 Introduction of gasto . John's
1846 Great gale of 1846 causes widespread damage.
1846 Great firein St. John’'s leaves 12,000 homeless.
1847 Construction begins on present Anglican cathedral, St. John's.
1850 Colonial Building opens
1852 Harbour Grace streets illuminated by gas lights for the first time
1855 Responsible government indtituted. Liberd party forms government, led by P.F.
Little.
1857 Census puts population at 122,638.
1860 TerraNovamine opened a Baie Verte.
1861 Seriousriot in &. John's following generd eection.

1862 Steamers used in the sedl fishery for the first time.
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1864 Establishment of Newfoundland Geological Survey.
Tilt Cove copper mine opened

1866 Transatlantic cable links Ireland and Heart’ s Content .

1869 Pro-confederates badly defeated in general election.

1871 Newfoundland Constabulary formed, a year after the withdrawd of British

troops.
1872 Better sseam communication established with Nova Scotia and Britain.
1875 Betts Cove copper mine opened.

1876 Arrival of the Irish Christian Brothers.
1878 First telephone system in St. John’s.
1879 First successful daily newspaper: The Evening Telegram
1881 Construction of the Newfoundland railway begins.
1883 Orange-Catholic affray at Harbour Grace.
1884 St. John’s dry dock opens.
Census lists population at 197,589
1885 Flavin Lane station produces the first electricity in St. John's
1887 Secret ballot introduced.

1888 Municipal government in St. John’s.

1886 Electric lights on St. John's streets
1890 Railway congtruction contract with R.G. Reid.
1891 Newfoundland Teachers Association formed

1892 July 8: Great Fire destroys much of downtown St. John's.

1892 Wilfred Grenfell’ sfirst voyage to Newfoundland and Labrador.

1893 Railway operating contract with R.G. Reid.

222 Newfoundland and Labrador History - A Curriculum Guide



Appendices

1894

1895

1897

1898

1900

1901

1902

1904

1905

1908

“Black Monday” (December 10): Crash of the Union and Commercial banks.
Canadian banks set up in St. John's.

Confederation negotiations fail.

Iron ore mining begins on Bell Idand

Cornerstone of Cabot Tower laid.

First train runs from St. John’ s to Port aux Basques

First pulp mill at Black River, Placentia Bay

Inaugural run of St. John's Street Railway.

December 12/13: Marconi recelves the first transatlantic wireless signals at Signal
Hill.

Formation of the Reid Newfoundland Company.

Population approximately 220,000.

Governor Cavendish Boyle composes The Ode To Newfoundland

The Entente Cordiale ends French Treaty Shore dispute.

Agreement with Anglo-Newfoundland Development Co. to built newsprint mill at
Grand Falls.

Tieelection

Foundation of the Fishermen’s Protective Union
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1909 Branch line rallway programme begins.
Grand Fdls mill opens.
Old age pensions introduced
1914 Sedling disagters: the Southern Cross and the crew of the Newfoundland.
Outbreak of First World War, formation of the Newfoundland Regiment
1916 July 1, Newfoundland Regiment decimated at Beaumont Hamel.
1917 Prohibition introduced. Daylight Savings Time indtituted.
1918 Conscription introduced.
War ends
1919 Alcock and Brown make the first nonstop transatlantic flight from S. John’s.
Spanish flu epidemic
1923 Government takes over the railway and coastal steam service.
1925 Corner Brook pulp and paper mill begins production
L egidature passes the Women's Suffrage Bill.
Memorid Universty College opens.
1927 Privy Council defines the Labrador boundary in Newfoundland' s favour.
1928 Buchans mine opens.
1929 Onset of the Great Depression
Burin Peninsula tsunami.
1932 Riot outsde the Colonid Building
1932 Amelia Earhart departs from Harbour Grace on her flight across the Atlantic
1933 L ouise Saunders of Greenspond becomes Newfoundland’ s first woman lawyer
Royd Commission chaired by Lord Amulree examines condition of Newfoundland.

1934 Responsible government suspended. Commission of Government installed.
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1938

1939

1940

1941

1942

1945

1946

1947

1948

1949

1953

1955

1957

1959

1960

1961

1962

1964

Capt. Abraham Kean catches his one millionth sedl

Gander Airport opens

Outbreak of Second World War

Leased bases deal between Britain and the United States.
Atlantic Charter sgned in Placentia Bay

Construction of Goose Bay air base, Labrador.

German submarines sink ore carriers off Bell I1and and the SS Caribou.

End of war

Election of the National Convention.

Cars now drive on the right.

Confederation wins the second referendum.

Negotiation of terms of union with Canada

Newfoundland with Labrador becomes a Canadian province (31 March)

JR. Smdlwood premier of aLiberd provincid government.

Memorid University College becomes Memorid University of Newfoundland.

Start of the government-sponsored resettlement programme.
CJON television opens.

Unemployment programme for fishery workers established.
IWA strike in central Newfoundland.

Relocation of Inuit from Hebron.

Viking siteat L’ Anse aux Meadows discovered.
Holyrood oil refinery opens.
Mining begins at Labrador City.

Asbestos mining at Baie Verte.
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1965 Mining begins at Wabush.
Trans-Canada highway across Newfoundland compl eted.
1966 Bell Isand iron mines close.
Stephenville air base closed.
Agreement reached on development of Churchill Falls.
1967 Marystown shipyard opens.
Avdon Mdl opensin . John's
Baie d Espoir hydro development on stream.
1968 Phosphorus plant goes into production at Long Harbour, Placentia Bay
1969 Medicare indituted.

Passenger rail service closed.

1970 Formation of Fishermen’s Union (NFFAW)
1971 First teachers' strike
1972 Frank Moores heads the first PC provincial government.

First power from Churchill Fallsis delivered to Hydro-Quebec
1973 Come by Chance refinery opens.

Stephenville mill opens.
1975 Cable television comes to Newfoundland.

Sir Wilfred Grenfell College opens.

1976 Come by Chance refinery closes: bankruptcy.
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1977

1978

1978

1979

1980

1982

1983

1984

Linerboard mill in Stephenville closes

Fluorspar mines at St. Lawrence close

First McDondd' s franchise in Newfoundland opensin &. John's

Two hundred mile limit established.

Brigitte Bardot protests the sedl hunt.

L’ Anse aux Meadows is declared a UNESCO world heritage Site

Abitibi Price buys Stephenville linerboard miill.

Offshore oil discoveries confirmed.

First women gppointed to a provincid cabinet: Haze Newhook and Lynn Verge
New provincid flag is adopted

Newfoundland and Labrador Arts Council established.

Loss of the Ocean Ranger.

EEC bans import of seal pup pelts.

Publication of The Dictionary of Newfoundland English.

Construction of the Trans-Labrador Highway begins.

Mi’kmaq of Conne River recognized as status Indians.

Supreme Court of Canada rules that the Hibernia oilfield belongs to Canada, not
Newfoundland

The Pope visits Newfoundland

Kruger Inc. takes over the Corner Brook mill.

Formation of Fishery Products International.
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1985 Signature of the Atlantic Accord
Arrow Airlines crash at Gander.
Buchans mine closes.
1986 Officia end to the killing of seal pups or “whitecoats’
Spanish trawlers arrested on the Grand Banks.
1987 First plantings at the Sprung Greenhouse, Mount Pearl (closed 1989).
1988 Labrador becomes a separate federa riding.
Mount Pearl becomes a city.
Federd-Provincid agreement to close the Railway in return for $300 million for
roads
1989 Closure of phosphorus plant a Long Harbour.
1990 Agreement on Hibernia il field developmen.
1992 Cod moratorium imposed
1994 Argentia base closed.
1995 Arrest of the Spanish trawler Estai
Discovery of Voisey's Bay minerd deposit
1996 Agreement on TerraNovaoil field devel opment.
1997 John Cabot 500" anniversary celebrations.
Referendum approves end of denominationa school system.
Hibernia platform towed out.
2001 Name of province changed.
Agreement reached on Inuit land claim.
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2002 Agreement on development of Voysey's Bay.

Davis Inlet Innu begin move to Natuashish.
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