DAY 1

08:00 - 08:15

08:15 - 9:15

09:15 - 09:30

09:30 - 10:00

10:00 - 10:15

10:15 - 12:00

1200 —12:45

12:45 - 13:45

13:45 - 14:00

14:45-16:00
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Facilitators 4 DAY A

Welcoming comments

* Training Branch to speak

* OIC from Aboriginal Policing to speak

ous Women and Girls
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Exhibit: National Inquiry into Missing anc

* Introductions of Candidates

* Discuss Pre and Post Training Survey (Assessment)

Opening Ceremony/Prayer- Aboriginal Elder — ( Phillip Campiou)

* After Elder speaks, group to go outside for smudge (weather permitting)

Purpose & Approach & Quick look at contenf (Slides) (Agenda) (XX X&)

Perceptions “Exercise A” (Nathan)

Break

Perceptual Screens (Slides) (kSim

Lunch

Aboriginal Concepts of Law & Justice (Slides & exercise) (Donny)

* Facilitator to introduce concept

* Exercise Vol. 1 page 24 — 61

* Break class into group of 5

* Have Group answer questions on last slide
* Allow 40 min for reading and discussion

* Allow 20 minutes for presentation

Break

Impact of the Justice System on Aboriginal people / Current Realities (Slides &

Exercise) (ﬁ)

* Facilitator to introduce concept

* Exercise Vol. 1 Appendix 1 (after page 144 in Binder)

* Break class into 4 groups
* Allow 45 min for reading and discussion
* Allow 30 min for presentation
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THOMEWORK - REFADIN EFOR TNV (VA a2 5
HOMEWORK - READING FOR CASF UDY (Volume 3 - Pages
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’DAYZl;

08:00-08:15

08:15 -10:00.

10:00 - 10:15
10:15- 11:15
11:15 - 12:00
12:00 - 13:00
13:00 - 14:30

14:30 - 16:30

DAY 3

08:00 - 08:15
08:15-09:00
09:00 - 09:15
09:15-10:30
10:30 - 12:00
12:00 - 13:00
13:00 — 15:00
15:00 - 15:15

15:15-16:30

“Review (Nathan) =~

* Introduce Lyndon Linklater

Aboriginal Rights (I§E0HE

- Initérnatiohal Thw
- Co’ns‘tifu’fié?’nal Framework
‘- Indian Act“ i

Break - me——

Lunch

The Inuit Experience (90 minute Kikkik video) (anny)

Case Study - Case Assignment/ Presentation/ Debriefing

Review (XXXX)
Education - the Past Experience / Introductory Remarks (XXXX)
Break

Video — We Were Children (XX XX)

Guest Speaker / Circle Sharing / Debriefing ({

Lunch

Break

Education - The Vision for the Future / Building the Future (Donny)

* Break into 4 Groups as per slide ( Ref: Volume 4 — page 25 — 38)

Valtrhie 6. Phicoc T <G
\\/ olume o £ages 195 - 09)

08:00 - 08:15

08:15 - 8:30

Review (Donny)

Personality Test (Drawing of the pig) (XXXX)



08:30 - 11:00

11:00 - 11:15

11:15-12:00

12:00 - 13:00
13:00 -13:20
13:20 - 14:00

14:00 - 15:00

The Necessity of Healing (XXXX)

* Break in to 3 Groups

* Exercice Vol 1 Pages 127 — 130, Pages 131 — 136, Pages 137 - 144
Blanket Exercise

Break

- Current Issues
- Conflict Management Strategies for Disputes in Aboriginal Communities (Nathan)

Lunch
Training Branch (1393’s) — Someone from Training will come in to class

Promising Practices (M)

Session Evaluations (ANSKz
* Circle Debriefing

* Certificate Presentations

Updated 2017-02-27
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atogistics

Breaks and Lunch Times
Punctuality 1s important
Washrooms, Break Rooms

Parking lot for Outstanding Questions



ttendance

Attendance at the entire session is mandatory...

If you cannot attend this entire course, please
discuss with one of the Trainers

Please put all cell phones and pagers on silent or
vibrate.

Please return calls during breaks and not during
class time — remember you should only be
contacted in case of an emergency during training.



Qntrcoductions

Who are you ?

Where are you from / current position?

What do you hope to learn this week?

What do you value most in life?



the history that influences how they feel about police.
RCMP are still resented by Aboriginal people for the
police force's role in carrying out government policies,




Purpose and Approach
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» To provide participants with an understanding of
Aboriginal Perceptions / attitudes towards the
Canadian Justice system:;

e To enable participants to recognize the factors which
have influenced these perceptions; and

e To examine our relationship with Aboriginal people
and understand how tensions between us have
emerged and why they are so hard to resolve.
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Agenda - Day 1

» Opening Ceremony

» Welcome and Introductions

» Purpose and Approach

» Perceptions

» Aboriginal Concepts of Law & Justice

» Impact of Justice System on Aboriginal
people / Current Realities
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Agenda - Day 2

» Aboriginal Title
International Law
Constitutional Framework
Indian Act

> Treaty Process

» Court Interpretations
» Land Claims

» The Métis
» The Inuit Experience
» Case Study and Debriefing




Agenda - Day 3

» Education the Past Experience
. Video: The Mission School Syndrome

. » Guest Speaker / Circle Sharing / Debriefing

» The Necessity of Healing

. > Vision for the Future
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Agenda - Day 4

» Aboriginal Visions of Self-Government

» Aboriginal Right to Self-Government
» Current Issues / Promising Practices
» Video: No Turning Back

» Conflict Management Strategies

» Training Branch (1393’s)

» Conflict Management Strategies

» Evaluations / Certificate Presentations



Perceptions “Exercise A”’

Take 5 minutes to answer these questions to yourself.

1. Where did you live while you were growing up and how
did that influence who you are now?

2. As a child, what adult had a major influence in your
life?

3. What do you remember about your favorite holiday as
you were growing up?

4. How would you describe the influence of education on
your life?

5. What experience(s) have had a significant influence on
the way you see things?






Chinese Proverb
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ABORIGINAL CONCEPTS

OF LAW AND JUSTICE



Objectives

 To introduce several traditional
Aboriginal concepts of law and justice.

e To define the differences and similarities
of these perceptions.

e To point out the major differences
between them and the current Canadian
concepts of law and justice.



TRADITIONAL JUSTICE

Micmac

Ojibway or Chippewa
Iroquois

Huron

Blackfoot

Cree

Carrier

Thingit

Southern Coastal Tribes



TRADITIONAL JUSTICE

Group#1 -Micmac (Migmaw) Pg 24-26
-Ojibway or Chippewa Pg 29-31
Group #2 -Iroquois Pg 33-37
-Huron Pg 40-42
Group #3 -Blackfoot Pg 44-46
-Cree Pg 48-50
Group #4 -Carrier Pg 52-54
- Tlingit Pg 56-58

Group #5 -Southern Coastal Tribes Pg 59-61

VOLUME #1  SESSION #3



TRADITIONAL JUSTICE
GROUP PRESENTATIONS

* Please prepare a presentation for the class and answer the

following questions for each tribe: (located after page 62 Vol 1)

e 1. History of the tribes.

e 2. Who makes the laws?

e 3. Who enforces the laws?

* 4. Who judges infractions?

S.  What are the consequences?

6. List similarities with today’s justice system



Impact of the Canadian Justice
System on Aboriginal People

e To examine the term ‘“Justice”

e To review the four corners of Justice.



Group Assignments

Group 1 - Legislation Vol. 1- App “1” Read page 12 and
13 then answer questions on page 27 of appendix 1

Group 2 — Enforcement Vol. 1- App “1” Read pages 13-
15 then answer questions on page 27 of appendix 1

Group 3 - Prosecution Vol. 1- App “1” Read pages 15-
17 then answer questions on page 27 of appendix 1

Group 4 — Punishment Vol. 1- App “1”’ Read pages 17-
18 then answer questions on page 28 of appendix 1



HOMEWORK

Reading — Prep for Case Study

Volume 3 Pg 57-84



Aboriginal Title
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Background Information

Presentation divided into five parts:

- International Law

. Constitutional Framework
- Indian Act (Origin and Intent)

. Treaty Process

- The courts interpretation




International LLaw

- Indian Rights were not an invention by the
North American Indians

- Indian Rights are based in International Law
(Conquest by Spanish and Portuguese of
Central and South America)
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Constitutional Framework

The Royal Proclamation 1763

= Passed to regulate the relationship between Indians
and the European settlers.

* Prior to the Proclamation, European settlers would
do what they wanted to acquire land.

= Aboriginal lands can only be purchased from the
Crown and the intent was to protect the Indian
population.

= This declaration confirmed that Indians had rights.




Constitutional Framework

Constitution Act 1867

= Divided legislative jurisdiction between Parliament
and provincial legislatures.

= 91(24) - Parliament has exclusive legislative
jurisdiction over "Indians and lands reserved for the

Indians"
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Constitutional Framework

The Indian Act 1876

m An Act to govern the relationship between the Federal
Government and the Indians

. This Act established a parent / child relationship

= This Act identified Indians as wards of the Government
and not citizens of the new nation of Canada.




The Indian Act

s Historically, Indian policy and legislation was
devised largely without Indian consent or

participation.

s Both Indian policy and Indian Act legislation
were developed by members of the dominant

society, and;
s They reflected the views and values of t

nat

society, at that time, 1n regard to the pro
place and role of aboriginal people.

Der




The Indian Act

s Set down a policy and procedure for the
Crown to acquire, in an orderly fashion, Indian
lands.

s Also affirmed the first major principle of
British Indian Policy: that Indian people on
Indian lands were to be protected from
unscrupulous land speculators and traders.




The Indian Act

m Objectives of the Indian Act

= place Indian people temporarily on reserved lands;
s convert them to Christianity;
= dress them in European clothes;

= Jeach them to become self-sustaining British
citizens by becoming productive farmers




The Indian Act

= To achieve objectives, the act would identify
three systemic cornerstones:
= A system of land cession treaties;

= A system of Indian reserves and supervisory
Indian agents; and

m A system of schools to educate Indians first at day
and 1ndustrial schools, and later at residential
schools




The Indian Act

s Old Indian ways persisted, and the policy of
Indian assimilation was not showing tangible
results.

s Government again revised the Indian Act to
give more powers to local Indian agents and to
heavily penalize Indian people for persisting in
the old ways.

m Act amended 17 times since 1876
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The Indian Act

s ‘The Pass” system was instituted during the
Northwest Resistance years. It was to be a temporary
measure during the events of 1885 to control and
monitor Indian people and keep them from joining
the Resistance against the government.

s Indian people were restricted to their Reserves. If
they wanted to leave, they had to get permission from
the Indian Agent. An Indian person who was absent
from the Reserve without a pass was classified a
criminal.




Pass to L.eave Reserve
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The Indian Act

s The Department of Indian Affairs had control
over the financial transactions of Indian
people. Sales and purchase transactions were
strictly monitored under the permit system.

s Examples of when a permit was required:

= Sell cattle and grain;
= Sell a load of hay, firewood, lime, charcoal

= Sell produce grown on the Reserve; and
= Buy groceries or clothes.




Pass to sell Oats
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The Indian Act

s The 1894 Act gave the Minister of Indian
Aftairs the power to direct industrial and
residential schools and made attendance
compulsory, with strict truancy penalties.

m 1927, section 141 Indian Act was inserted into
the act, banning the pursuit of land claims.




The Indian Act

=~ Our objective 1s to continue until there is not
a single Indian in Canada that has not been
absorbed into the body politic and there is no
Indian question, and no Indian Department,
that 1s the object of this Bill”* (Superintendent-
General Duncan Campbell Scott .1920)
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The Indian Act

m [n 1960, the Federal Elections Act was
amended to allow Indian people to vote.

m In 1961, section 112 concerning compulsory
Indian enfranchisement provisions, was
deleted from the Indian Act.
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The Indian Act

s But after 247 years of
formal Indian
administration, living
conditions on Indian
reserves are still
comparable to third
world countries in many
instances.




Constitutional Framework

The Constitution Act, 1982

The Act was repatriated and Canada became a true
country.
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Constitutional Framework

The Constitution Act, 1982 — s.35

(1) The existing aboriginal and treaty rights of the aboriginal
peoples of Canada are hereby recognized and affirmed.

*(2) In this Act, "aboriginal peoples of Canada" includes the Indian,
Inuit and Métis peoples of Canada.

*(3) For greater certainty, in subsection (1) "treaty rights" includes
rights that now exist by way of land claims agreements or may be
SO acquired.

*(4) Notwithstanding any other provision of this Act, the aboriginal
and treaty rights referred to in subsection (1) are guaranteed
equally to male and female persons.




Aboriginal People of Canada

s First Nation s Inuit
= Native s MAEtis
= Treaty
= Status

= Non-status
= Bill C-31 (198)5)
= Band member

= Non-band member

{ I
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The Treaty Process

= Government to Government

=Crown to Nation (First Peoples)
=Nation to Nation (First Peoples)

=Part of the Treaty Process was to compensate the Nations for
surrendered lands.




The Treaty Process

s In Eastern Canada, prior to Confederation, Treaties of
friendship and economic cooperation were signed,
thus recognizing each other as separate, distinct
peoples with responsibility over their own affairs.

s In Western Canada, after Confederation, numbered
treaties were signed with no consultation for the most
part, and exerted control from Crown.
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The Treaty Process

m Treaties form integral part of the relationship
between the Crown and Aboriginal People

m Treaties gave rise to inherent rights recognized
by the courts

s Modern Land claims agreements attempt to
complete unfinished business / broken
promises




The Treaty Process

m - || Treaties in Canada. First Nation people
were promised the following;:

s - Health Care

s - Educaton

s - Right of the Land

s - Hunting, Trapping and fishing rights

= - ammunition and other staples such as
farming equipment
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Approach of the Courts

= Approach has evolved over time

= Prior to 1982 Aboriginal and treaty rights could be
limited by federal legislation

= After 1982, Government actions that adversely
affect these rights must be justified and as a result
more cases are evident in the courts.

= Developments in law occurring at an accelerated
pace




Approach of the Courts

= Approach of Govt’s and courts have changed largely
due to s. 35

= Decisions made by the courts have impacted:
* Equality between men and women
= How Aboriginal rights are established
* Federal fiduciary responsibility

= Ability to hunt and fish (for sustenance vs.
commercial)

* Treaty Interpretation

= Aboriginal right to self-government
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Approach of the Courts

s Guerin (1984)

n Sparrow (1990)

s Badger (1996)

s Van der Peet Trilogy (1996)
s Delgamuukw(1997)




Aboriginal Title

s Group #1 Reading One- Pg 17-20 Vol. 2
= - Answer the questions on Pg 20

s Group #2 Reading Two- Page 22-29 Vol. 2
% - Answer the questions on Pg 29

m Group #3 Reading Three Pg 32-33 Vol. 2

s Explain in detail what the Extinguishment of
Aboriginal Title entails.

s Explain to large group what reading 1s about
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Land Claims

* To provide participants with an
understanding that resolving
outstanding issues and Aboriginal land
claims has been exceedingly slow and
very limited indeed.

. To enable participants to differentiate
between comprehensive claims and
specific claims.




Land is absolutely
fundamental to Aboriginal
identity.

Land is reflected in the
Languages, Cultures and
Spiritual values of all
Aboriginal peoples
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- Aboriginal peoples have legitimate concerns
about the progress in resolving specific
claims. (i.e. oil and gas industry)

- Commitment and mutual understanding is
essential on both sides.

 Treaty rights must be interpreted in a
evolutionary manner.




Resolution of Land Claims

* Indigenous people were the sole original
owners and occupants of what is now known
as Canada.

» British Common Law recognizes the validity
of Aboriginal title.

* Recognizing this title leads to the necessity
of purchasing/resolving this interest.
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Those Aboriginal people who have signed
Treaties are not without complaints.

Many promises made In the Treaties have not
been kept or were never initially fulfilled.

Federal/Provincial legislation has affected
hunting and fishing rights.




 Indian Reserve lands have been expropriated
without adequate compensation, illegally
sold, and lost through moving boundaries or
by redefinition or sold below fair market
value and have been mismanaged by Indian
agents.
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Types of Claims

« Comprehensive Claims — term used to
desugnate clalms WhICh are based on
traditional Aboriginal use and occupancy of
land.

- Land, hunting, fishing, trapping rights



ic Claims — term used to designate
claims which relate to the administration of
lands and other First Nations Assets and to
the fulfillment of Treaties
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Following Confederation, 13 Treaties were
concluded between the Indians and the
Government of Canada.

Eleven of these treaties extended from the
Quebec border to Northeastern British
Columbia.







The Métis Nation
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Presentation Overview

M¢étis History & Culture
Present Day Community

Definition of Métis
M¢étis Population

M¢étis Homeland
The Powley Case/ Métis Rights




Meétis History & Culture

» Traditionally Métis people were those who
had First Nations and European parents.

» Early in Canadian history many of these
people worked as interpreters and guides
tfor the different Forts and trading
companies.

» The MEétis being of “mixed blood’” had
unique ability to live in both cultures.




Meétis History & Culture

» Due to their unique way of life the Métis
also developed their own political and
legal culture with strong democratic
traditions early on such as the elected
buffalo councils to organize the buffalo
hunts.

» By 1816 the Métis had began to develop
a distinct National consciousness such
that they started to challenge the

monopoly the Hudson Bay Company had
in the fur trade.




Métis History & Culture

» By 1870 the Métis population in the
Red River Colony began to grow and
the provisional government under
Louis Riel had negotiated the entry of
Manitoba into Canadian Confederation.

» However, federal promises of land
under the Manitoba Act went unfilled
which eventually lead to the now-
notorious Scrip system.

» These certificates for land or money
replace the direct land grants.




Meétis History & Culture

» Unfortunately in many cases Speculators who
followed the scrip were able to defraud Métis
families of their scrip leaving many
communities impoverished and frustrated.

» Although the Royal Proclamation of 1763
made the Crown responsible for the well
being of all Aboriginal peoples and forbid the
dismembering of their lands, the government
continued to ignore the abuse and refused to
recognize the Métis as a sovereign people
thus refusing to acknowledge their
responsibility for the Métis.




Meétis History & Culture

> This lack of recognition of MEtis rights soon
lead to the North-West resistance of 1885 lead
by Louis Riel.

» Despite the support of many First Nations,
Riel’s Provincial government was quickly
stopped and Riel arrested, tried, and executed in
Regina on November 16,1885.




Present Day Community

» Today the Métis are still known as one of
three distinct Aboriginal Peoples in Canada.
Although recognized under section 35 in the
1982 Constitution, the Federal government
has yet to recognize a definition of Métis
citizenship. |

»> A self determining people, in September of
2002 the Métis National Council adopted a
national definition of “Métis” for citizenship
within the Métis Nation.




Present Day Community

Definition:

“Métis means a person who seli-
1dentifies as a Métis, 1s distinct from
other Aboriginal peoples, 1s of
historic Métis Nation ancestry, and
1s accepted by the Métis Nation.”

Based on this new definition the Métis Nation is now in the process of
implementing this definition, as well as a consistent acceptance process

across the Homeland.




Present Day Community

» Although the Government of Canada neither
prepares or maintains lists of Métis individuals,
Stats Canada estimates that there are 350,000 —
400,000 Métis citizens in Canada, representing

approximately 26% of the Aboriginal population
in Canada.

> It is also reported that the Métis community is
growing at a rate 4 times that of the national
average, and with 1/3 of the population now

being under age 14 the Métis community is
exceptionally voung and growing fast.




Métis Governing Structure

THE METIS NATIONAL COUNCIL
RALLIEMENT NATIONAL DES METIS

» For generations the Métis Nations has
struggled for recognition and justice 1n
Canadian federation.

> In 1983, the Métis Nation formed the
Meétis National Council (MNC) as their
national representative body.

» The MINC receives it’s mandate and
direction from the democratically
elected leadership of the 5 governing

bodies Ontario westward.




Meétis Governing Structure

THE METIS NATIONAL COUNCIL
RALLIEMENT NATIONAL DES METIS

» Overall the MNC'’s goal is to secure a
place in Canada for the Métis Nation
which includes obtaining improved
social and economic conditions.

» Unlike the treaties there has been little
to no formal agreement between the
Federal Government and the Métis
Nation regarding such responsibilities.




;3 Meéti

THE METIS NATIONAL COUNCIL
RALLIEMENT NATIONAL DES METIS

S Govermng Structure




The Powley Case/ Métis Rights

In September of 2003 the Supreme Court

of Canada ruled 1n favor of the Powley
Case which in 1t’s decision found that the
M¢étis community 1in and around Sault Ste.
Marie, Ont. have an Aboriginal right to
hunt for food under Sec. 35 of the
Constitution Act, 1982.




The Powley Case/ Métis Rights

Why is the Powley decision important?

This decision marks the first time in
Canadian history that Métis rights were
atfirmed as all previous cases had
centered on First Nations or Inuit
peoples.




The Powley Case/ Métis Rights

Post Powley...

» The Métis Nation believes that the Powley
decision will help to pave the way for future
negotiation in terms of Métis Rights.

» This decision still faces much controversy
within Canada as very few provinces have
recognized this decision.

» In Alberta the Provincial Government has
implemented the “Interim Harvesting
Agreement” which the Métis Nation of Alberta
are challenging as they feel it is to restrictive
for 1t’s membership.




Meétis Nation of Alberta

» The Métis Nation of Alberta (MNA) is the
oldest of the Governing Members with MNC,
with roots dating back to 1928 when a small

group of Meétis from the Cold Lake area began
to meet.

» The Métis Nation of Alberta was then founded
in 1932 to represent the interests and concerns
of the Métis people of Alberta.
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» It’s primary objective was to secure an
autonomous land base for the Métis people.




> In November of 1938 the Métis Nation of

Alberta was successful in establishing the Métis
Betterment Act with the Provincial Government.

» Under this Act the Province of Alberta set aside
Settlement areas (colonies) for Métis people.

» This proved to be a most historic event, as to date
Alberta remains the only Province in Canada to
have an established Métis land base.




Métis Nation of Alberta

» The Métis Nation of Alberta

represents a very diverse
membership of over 65,000.

» This membership resides all across
the province with 5% of the M¢étis
population living on one of the 8
M¢étis Settlements.




Métis Nation of Alberta

Although the Métis people of the 8 Métis
Settlements are represented by the Métis
Nation of Alberta, they also have an
elected government which oversees the
direct needs of those people living on the
Settlements.

This elected body is referred to as the
Métis Settlements General Councill.
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oo This map shows

he Present day Meétis Nation

of Alberta geographically broken into six
Regions which include the eight Métis

Settlements are as follow;
- Paddle Prairie

- Peavine

- Gift Lake

- East Prairie

- Buffalo Lake

- Kikino

- Elizabeth

- Fishing Lake
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The Inuit Experience

Historical Differences:

— Until 1950’s most of the Arctic was unoccupied,
except for the Inuit and some Government
(RCMP), Military, and Hudson’s Bay employees.

— Lived a more traditional lifestyle for a longer
period of time.

Video: KIKKIK 51-172
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Aborlglnal Perceptio s%-"
ReS|dent|aI Schools

"n..‘




-~ Objectives -~

To help participants understand
the tragic consequences of the A_ | :
Residential School System for B T = ] |||‘"-":“;
‘generations.of Aboriginal children B W S P

and their communities and 1ndeed “
for all Canadians. '

To review the ethical implications
of removing children from their
“homes and communities for
‘purpose of “civilizing and -
aSSImllatmg them in the deminant
soc1ety

To enhance the cultivation of our
outlook which encourages a new B
- relationship between Aboriginal -

and non- aborlglnal Canadlans
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- “The Past Experience -

The Constitution Act in 1867
assigned responsibility-for
Indians and their lands to the °
Federal Government Indlans
‘became wards of the '
Government

“Federal Government adopted a
‘policy of assimilation —a policy
, de51gned t0 move communltles,
and eventually all Aboriginal
peoples from their helpless

‘““savage” state to one of self-
-reliant civilization —a Christian
Canada
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- The Past Experiencﬂel

This "civilizing'' and stern assimilative strategy was implemented
through education. . - >

.

, 1908,‘t»l}1e Minister of indiaﬁnn Affaifs; Frahk Olivehrﬁv-wrote,"we must
elevate the Indian fromhis condition of savagery and make him a -

self-supporting member of the state and eventually a citizen in
good standing."’

ke 3 =i 3 b

. The Davin Report "'Industrial Schools for Indiansiand Half- - !
. Breeds'', March 1879 called for the application of the principle of

industrial boarding schools - off reserve schools in civilizing Indian
children.

Children were removed from their homes and communitiés as the
"'influence of the wigwam is stronger’'than that of the day school."






+The Past Experience

‘The Davin Report received unqualified support of the Churches,
the Government, civil servants as well as that of priests and >
parsons. '

It was seén as the most prorhising approach to respond to the .-
constitutional and Christian obligation to the Indian people

This socializing power of education'was viewed as' indispensable to
an industrial society’s need for order; lawfulness, labor and
_'security of property

As Aborlglnal leader George Manuel bluntly wrote, ‘“Residential
‘Schools were the laboratory and productlon line of the colonlal
system.”



The Past Experience

* Residential school system was an attempt by successive
governments to determine the fate of Aboriginal people
in Canada by appropriating and reshaping their future

~1n the form of thousands of children who were removed
from their homes and communities and placed in the
care of strangers.

* - These strangers, teachers and staff; were to .employ
""every effort against anything calculated to keep fresh
in the memories of the children habits and associations
which it is one of the main objectives of industrial

education to obliterate.'' Reed report, Indian Affairs,
- 1889. | | |






The Past Experience _

* .School system's concerted campaign ''to
obliterate'’ Aborlglnal languages, traditions
“and beliefs, and its vision of radical re-
socialization were characterized by
mismanagement and under-funding.

* The system provided inferior educational
services and a woeful mistreatment, neglect and
abuse of many children - facts that were known
to the department and the churches throughout

“the history of the school system.






, The PaSt Experience‘

e 1943, Superintendent of Welfare and Training, Indian
Affairs, R. Hoey received from the principal of St. :
. George's School (in B.C.) A set of shackles that have
been used routinely ''to chain runaways to the bed"'
and reports of other abuses at the school.

* He wrote, "I can understand now why thére appears to
- be such,a widespread prejudice,on the part of the
Indians against residential schools.

e Such niemories do not fade Olltﬂ of the humah
~consciousness very rapidly''.
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The Past Experlence
*'The memory has not faded.

* It has persisted, festered and become a
sorrowful monument, still'casting a deep
shadow over the lives of many Aboriginal

“people and communities and over: the
possibility of a new relationship between
Aboriginal and non-Aberiginal Canadians.



" Misconceptions

_ (1) - No one knew at the time about the
conditions of residential schools:

= .Ample evidence church and government -~ -
- worked together to keep known abuses from

‘public view.

* Canadians cou”
5 Cond1t10ns 1NC|

d read reports sinee 1920 -
luded 1nadequate nutr1t10n

health standards and staft trarnrng



‘Misconceptions

(2) - Aboriginal people asked for
residential schools:

* Gov’t'tunding of Aboriginal education is a
legal obligation negotiated in Treaty.

* In exchange for sharing territories,
~Aboriginal people wanted schools

* They wanted a system based upon consent,
not coercion |



Mlsconceptlon |

(3) The schools were well 1ntent10ned
- Everyone believed at-the time that
assimilation was a good policy: -
 Students experience of res1dent1a1 schools |
‘were net all bad "

. System des1gned to educate and colomze '
people against thelr W111 ‘



_ ‘Misconceptions
(4) Hardly any Indian children actually
attended the schools:

* Qver 130 residential schools ex1sted over the
period 1800 — 1900.

* The number peaked to 80 in 1931.

e About'1/6 of children between 6 and 15
attended schools!

* By 1940 approx 8000 Indian children were
enrolled in 76 residential.schools across the .
country.



~ Misconceptions

(5) -~ Residential Schools happened a long time
ago. It’s history now. Aberiginal people would
- be better, off if they, stopped dwelllng on the
- past and get on with their lives.

* "Approximately 80,000 students. alive today..
.« Akaitcho Hall in Yellowknife, Nt. Closed in.the 1990’s.

* Residential schools.introduced features to Abeoriginal = -
- Communities that have been passed on from generatlon
- to generatlon



Festimonies

Kidnapping

Sexual abuse

- Beatings

Needles pushed through tongues as punishment for
speaking their language.

Forced wearing of soiled underwear on the head
Wet bed sheets.on the body



Testimonies

Faces rubbed in human excrement .
| Forced eating of rotten/ maggot infested food _
- Stripped naked, ridiculed in front of other students
Stand upright for several hours
Immersion in ice water
" Hair ripped from heads
| Use of students‘in medical experiménts- '



Testimonies

Bondage ~3 -

Confinement in closets without food or water
Electric shocks

Foreed to sleep outside

Walk barefoot in winter

“Forced labor !

Could not speak their own language.



Hlstory of Canada S Re51dent1al
School System

it Kill the A - 7 band
ndian ; roac
qo Kot 5 ok Indian _ 80 Cr?:nges operated
opened and Save Order in Schools schoqls
\ the Man Council operating \ remain
1831 1857 1876 1883 1879 1880 1892 1914- 1931 1940 1950 1990 1993
- 1918
\ Building \ Indian Act \ Last federal
Gradual of Ongoing Amendments 8000 school is
Civilization Schools removal of ‘ children closed
Act children enrolled

1996

RCAP
report
released




Impact of Residential
Schools

Try to recall, in as much detail where

you had to make a huge adjustment in
your life.

j_,_-ﬁ'dn--—u-munﬂnn-:“
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The Necessity of Healing




Healing

* What is healing to you?

* To become well or whole again.

* How do you view your role in the healing of
the communities you work in?

* Dictionary meaning: To restore or be
restored to health.



o L, I
Healing

* Healing for each of us
e Is culturally based

e Carries many definitions in the context of
different languages

e Frequently used, but without common
definition



Three Aspects of Healing

 Starts from within, moves outward, starting with
individual, family and then the community

* It must address all parts of life concurrently and keep them
in balance

* It may start from a series of discreet programs. “Program”
to “Process”

e Treatment, therapy, counseling, etc



Healing

e Victims and families are often considered the
forgotten players in the criminal justice system

* In the healing model they are supported and
protected

* The healing aFfproach seeks<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>