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information available.and shared their rich experience in‘the' reéi~

dential school administration. The help of BReverend F. Guy Voisin,

O.M.I,, Executive Seeretary, Indiar and Eskimo Welfare Commission

of the Oblate Fathers and Canon Trever E. Jones, Director, Residential

The staff of the Education Serviees; Indian Affairs Branch,
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INTR OhD UCTION

- y

A cenbennial year is an excellent occasion fer
.baklng stock of our accomplishments of the past and developing
new forward thrusbs to meet old problems. It is most . |
‘ approprlate therefore that ‘the Department of i;éiéﬁhhffairs.
and Norﬁhern.Develapmént should have commissionéd‘gféﬁudy or.ff
our native Canadian children who are served in residertial |

schools, in time for a report early in 1967.

'The Canadiaﬁ'Welfare Council was inviféd by'théi
Deparbment to undertake this study and agreed to do so, . The -
Council is the nabional'volunbary social planning body in .
Canada and has a fcrby—seven year history of leaderghlp and

service iﬁ the‘ﬁélfare field.

In the history ofiCanada,,tﬁe igteraction between
the native population and the explorers and settlefs whé camg}
from across:the seas is a fascinating and at times a diéturbing
story. The dependency of the mew race on ‘the old for sﬁrf;qal..

has turned full cycle to the present when the old raeé Ts a’

disadvantaged minority dependent on the new.

The story of this report deals with ome part of the”
. services established by the new race to help the old. The

central characters are Canadian Indian children.



po—

The discussion concerns bhe effect on them of residenbial

schools esbabllshed for bhelr edncablon.

The history of bhe missionaries who wenh forth te '
preach and beach'to ‘the Canadlan Indlan natxons is a sblrrlng
account of dedlcablon and self sacrlflce under cond;blons of

severe nardsh;p, not the least of which was the cald and’

isolation of the.Canadian‘winber.

The development of the responsibility of ‘the
federal goverament and the establishment of-a branch devoted
to the interest and concern of Indian peeple is a furnheyb
area rlch in hlsborlcal importance. It is of parblcular '
1nberest to record that leglslation prior to- 1867 lald the
basis for the development of provincial rgquns;blllbylln
areas such as Indian education. However,'imnediatély a?tnr
Confederation, in 1868, a series of acts were passed that

established the gramework for a federal Indian Affalrs
1

. Administration. One hundred years later the parliament of -

Canada has enacted ‘the Canada Assistance Act which contains
specific provisions to enable the provinces to:develop

services to Indiaus.

Residential schools are regarded, depending on ﬁhe
point of ¥iéw, as mission centres or education centres, or

child welfare centres.

1) R, F. Davey — The Establishment and Growth of Indian School
Administration - 'The Canadian Superintendent 1965,

-

| i
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To a degree theﬁ.aré al? tﬁrég and Hereiq,lieé much of.thé
curre§b cqﬁtrovérsy over théir rbles, - It 1§ from this
;- multi-centred approachjﬁhaﬁ’fwbﬁge soiqbiené éust Smerge.
_There is perhaps no other afba‘ofibgdédiangiiﬁe'in'which .
‘the Chpréh gnd State come se directly inbé coﬁbact as in -
phefrésidential school field, Ten hhoﬁsand:children are
served by sixtyasix‘residéntial schdols,.owne@ almost
" entirely by the federal éovefnmenb buﬁ.managéd 5& the
Churches,  (There are.twq or ﬁhree ééhqols which are still

owned:by ‘the Churches),

As late -as 1910, one half of the Indian pupil

' poﬁulabion, approxi@étely 9,0oorsbude@té; wefe ip fesidenﬁ
-‘bial schools. Tn 1963 -6l oni&'1845% of thé‘lddian pupil
populabion‘we;e in residential Schools but'fﬁefe'were,

lO;Blb students, . In 1e§sithah 25 yearS'bhen'ﬁhe Indian pupil
pépulatiqn‘has trebled. This refiects the dramatic increase
in thé Canadian Indian population and explains why new
approaches to meeb.the_eaucabicn ngedg_of‘bhe'childrenibave

had ' to be developed,

" The policy which has developed has been one of
integration: integration of the Indian child into the
' educabiopal system of the province, In many areas and.

’ J
particularly in parts of Saskabchewan the word integration

has become an emotionally charged word.



'Fortunately ‘the dlfferences over the issue are nob it prlnclple
" bub -in the method and speed w:Lth which it can occur, There
has been ben81on bebwaen bhe Churches and bhe Indlan Affafirs 2
Branch on bhis issuen However, a recent announcement by the
. Oblate Indlan - Eskimo Commiss;on uf ibs endnrsement under _
certain condztions, of an integrat;an pciicy wheréby Indlan -

students woul& be educabed in prov1ncial schools, separate or

public, should. go far to. resolve the issueg

.Flnally, as the conclu51ons and reccmmendabions_-
‘clearly indlcate, it is impossihle to deal effectively with
an 1solated part of ‘the’ sbrucbureq Whab occurs in the
re51deuh1a1 school must be. related to'whah has gone on. before i
in the lives of children in bheir own homes and musb be |
' sensitive to bhe special needs of the Indian chlld as he -

"grows and. develops into an adult Indian in Canadian socleby.
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© CHAPTER'I

DESIGN AND MNETHOD

" The aimzéf the study was defined broadly as the examination

of the residential schoels relative to their effect on the adaptétien

}l(present and projggted) and adjustment of the %ndian”student. It

_remained to specify the components within the general definition and

té'operatianalizeithese through the design of quesﬁionnaires and data

“collection sheats.

e

1, Speecification of the Research Variables-
.A,_‘TheiInstitution: was defined as the independent
variasble for ;he;ﬁature'of its impéct on the children. The eoncept

'institution' was thus factored inte areas of investigation such as

physical conditions, methods of Qisqipline¢ program (edﬁcatiomal and
. social) and administration which would have a daily and direct bearing

. on the children's behaviour and attitudes. Admission requirements and

procedurgs were included as relevant to the present.relationship between

4

“school and children,

' “"B.aAdagiaiioni was defined in termé:of~educétional and
édcuﬁatiohal éépifaﬁioﬁé.and attitudes which could be chafacterized
as édépfatien to the ﬁalues bf the majorit& culture or lack of

adaptaiioﬁ'tbnthése values. .



" An attempt to add credibility te this analysis.efméggpmatien
was made by inéorpcrating a study of graduates of the residential
schoelﬁsystem'ever the past five years. The present adaptatiegﬁpf
these graduates would be eompared to the adaptatien of the residéntial
students to prévide’seﬁé insight into the possible long-range effects
of the. institutions en their students. .- : ‘

- The design and sample for the graduates will be discussed

in Chapter VII.

C. A&justment: was defined in termé of the persqpality
adjustment of the children relative to their attitudes and ASpira—
tiens; and glse in terms of a mere general'éecial ﬁdjustment or
adaptatien level cempareﬁ to that of the majority eulture.

To specify the factors involved in the:édaptation and%i
adjustment ‘of the Indian children, it was decided te employ a
personality test. These highly systematized but easily administered’
tests are valuable as imstruments capable of reveéling psychological
factors or tendeneies difficult to elicit exeept through intensive
and prolonged interviewing. Tt is ackﬁewledééd that thé cresa;
cuitural apblicatien of psychelegical tests has had uﬁpredietable
results at best, bubt it was nevertheless felt that a personality
test could centribute pp our main research queséiep concerning the
level of adaptation of the Indian students relative té the white
pepulation. (The test nerms reflect the values of the dominant

culture.)

-




'Our'fobus'ié.of‘oouréé ohotha tobal groubiécore as
opposed to the cusbomary usg Gf ihdiV1dual scores’ which allows
‘a greaber'margin of &rror w1bhin hha test resulbs,. This in
itself provides some Justlfication‘fqr the use and rellabllity
of“such tests, = t'[:‘ AU o -

) 3 e *'.. .
2. Design and Selectlon of Instrumenbs'

Because bine limibations had been necessarily imposed .
on ‘the sbudy, bhere were certaln prior resbrlcbions concernlng bﬁe
albernablve 1nsbrumenbs aVallable‘- A longltudinal study based on
more intensive interviews with bobh the chlldren and their families
and the school personnel might have been more effectlve in
investigating the effect of the re51dentlal schools on the students,
but hhe questionnaire form was adopbed with bhe compensatlng factor
‘of a more comp;ghensivo sampl;ng.of the 1mm§d1abe_problemsAex1st1ng : |

for ‘these institutions and their students.

A, The Anﬁi&%icf@utliﬁeffor'the School: was a conceptual

framework désigned to sys%émgtizeVboe'observaﬁidhsfof the project

director and interviews with school personnel related to the factors

el

selected as important fof the analysis of the'schools.

B, .The Children's Questionnaire: operationalized the . ' ;j

variables related to personal and family background aspirations : ':i
and -attitudes. ‘The questions abouf educational_a%piratioﬁs

included the students! inbenbioos to rinioh high school, supplemented by 'a '7{

# See Appendix for examnlas nf tha dnebmimanda con-a



questien offering different levels of eduqétiehal'aspirations and
one asking: the chlldren tc evaluate thelr fatherst educatzenal level
relative to thelr OWR. needsw eecupatlenal asplrations and attxtudes
were spee¢ified thgéuéh quéstlcns about the tyﬁa of Job desired, the
students? expectatiens about the p6851b111t1es for realizing this
cheice, the nature ef the factors determining sudcess eor fallure

in their chosen occupatlon, the deszred location of thelr future

Job and the people they-weﬁid l}ke to work with. These guestions, -
with others, were carefnlly:c@npeﬁtualized and'werded to proevide a
eompesite pietﬁre of the Indian children®s values in relation te¢ the

expected values of the majority ciiture.
Limitations of the Questiopnaire

It was necessary to limit ihe questionnaire to students in
Grade §-and above, if- tha selfqéQmigisteped qnestioﬁnairé was tg be’
used, Even at the Grade 5 and 6 level the reliability of the answers
is questionable. However, the ﬁounger~students would have provided
additional insight into the initiéi'adaptatiex} of the Indian child to
the residential school$ | | .

As has been noted, the questjonnaire form itself has B
limitations as a method éf'exploriqg thé-ccmplexities of aspirations
and attitudes, and particularly these of'lndian ehildren. In the
Leb%ét school a group discussion was held.with'the‘élder students

which previded information on a different level on ﬁhe eutlook,

anxieties, aspirations and gemeral attitudes of the:sﬁudentsa




During the ihifial testing, it became apparent that some
of the qﬁésﬁibné were no£~appropfiaﬁely worded for the Indian children
and the staff were required to give verbal clarification on some

questions which resulted in incomsistent’ inteérpretation.

| C The Children's Data Sheet' was basically desigﬁed to
‘_record from the offlce records data on famlly background adm1531on :
';status, health and behav1oural problems; however, it became apparent
. that 1n the maJorlty of cases, the school records did not prov1de
this. type of datgf ‘A part of the orlglnal data sheet concerned with
‘ family‘backgrpunleas subsequently added to. the questlonnalre form.
z‘The investigation of heélth and Behaviour prbbléms became largely
impreésionistie fdr tﬁe'school aé'a whole, rather than being recorded
' _for each individual child. As well,‘the admissien forms were avail-
able enly for those childrén 1iving in.the residential school - making
it -impessible to define“the.reasons for attendance of the Day students
atténding.the schqol._ fhe~rea$on most often éuoted for Day étudents

atﬁénding.was that there was no other school available for them.

D, The Califbrnié Test of Personality: was selected from
among'séveral'possible festé because of its.relefance to dur paf£icular
needs. " The cdﬁtent areas of the test, with its bélaﬁce between
personal-and social adjustmen$,sfocussed on precisely the characteristics
that are most impdrfant in probing thé attitudes and behaviour of a

culturslly disadvantaged group from a welfare perspeetive.

.y



The examigatioﬁ of *self—reliance!, !génse of péréoﬁal
— worth!, *sense 6f:persona% freedom?, 'feeliﬁg éf beloﬁging?, '
*withdrawing tendenciest énd 3nervous.symptom§' are all areas
appropriate to the study of cﬁildren with.the deuble burden of ;
cultural tradltlons and behavioural tendencies 1ncon815tent with
success in the twhite culture?, and family instability and sub~

- sééuent persanai.dlsruptiensa The sectlen on seelal adgustment

A8

contributes both to the pleture ef tetal persenality adgustment and
to our awareness of the functlenlng of these chlldren in the social
units o which they belong (family,'éehool community) . It was felt -
that such a persanallty test could supplement amplify and aid 1n |

— the 1nterpretatlon of the main body of data collected through the

4

children'g questionnaire.

‘ The. California Test is also valuéﬁle.because it is‘tﬂe
iny test of this klnd to be adapted ta several grade ranges, It
was p0551ble to choose a test (The Elementary Test) to match our
— ‘ . sample of chlldren drawn prlmarlly fr@m;Grades 5 to 3,

Finally, the test is noted for its high eperational

validity. For example, although one ecamnot with any certainty

state that the sectien on 'withdrawing tendencies! is actuall&

-

measuring this pﬁenomenon,lthe score for this item will correléte
— T with -ether variables in the anticipated-wéy for withdrawing
tendencies. The questions have beenvexiensivgly tested on many

samples, including the eulturally disadvantaged (Mexicans) .and

have been subsequently revised.




- and age.

The aubhors now cat stabe bhab for- t,he stamsbmal hreatmen"b of
Y

experimental data there is, no varlatlpn shown for bha.median soares

‘w1bh1n grades excepb for a sllghb tendency‘for females bo score

higher than males, o - .
' Limitatidﬁé

The group focus of thé.study made'ib poséible‘for us ‘to

absorb such limitations, whlch might have had a cribical importance

for bhe study of 1ndIV1duals from dlffgrenb culbures._-
As mentioned above, 11mibabigns could- perbaln onLy to bhe
appllcablllty of the test bo bhe Indian culture,

 E. Other Sources'of Informéﬁioa i

- ..‘;.

“.a) inﬁerviews'wibh échoql ﬁgrsonnélﬁflTé cqéplete the'
administrative analysis of the Résidential Séhools, the primary
séurce af:infOrmatién was ‘the pringipgl. Thé‘prpjecb Qirector spent
over one hupdyed hours_in.dirédt'iﬁhefvieying with the principals.
Gtﬁer Staff ﬁere intérviewed during tburslof the phféical plant-
and in obbainlng sp301f1c information on the children¢ A quesblonnalre
vas develcped and clrculabed to a11 staff teo obtain basic data on

type of employment, hours of work, age, 1engbh of seﬁVice, edncatlon

i

- The other staff members of the vesearch team reéported
regularly on their contacts in the residential school and, in -

particular, discussions with staff members.
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. Prior bo the field work the pro,ject dlrect.or had meb with

'all ‘the prmncmpale on twc prevmous ptcasions. and seven of bhe principals

" ata third meebmg. Bas1c data on *bhe admlmsbrabion of bhe instibuv-

b:r.ons was prepared by each prlnc:.pel in January of 1966, which proved

extremely. valuable in preparing for 'the sbudy Fcllowing the field
work phase; ‘the prc:;ecb dz,rec’cer participated ‘in ‘the Staff Training -

Cotrse in.Pringe Albert for 150 staff members of residential schools.,

- D) O‘Easerv}a'bions of the Priricipal In'vestié‘a%r. The major . -
commenb of the project director in respect. ‘to ‘the design and method

oi‘ bhe sbudy mst . relate be the absence of recorded. date. sbout bhe

- ¢hild, -his background and behaviour :m the pee;denbia.lﬂschool. .This

lack 'of data forced 'bh'e.‘beam to use: the chiid- as ‘the major source oi‘
mformablon about. himself and his background.

The other observabion thab shov.ld be ‘made 1.s in respect to .

-timing -of" the study The pr:i.ncipals apparently ‘had reached a s’cage :

in t.heir own bhinking in respect to the rdle of the residenbiﬂ

' schools 5 where bhey welcomed the s’cudy and parblclpated fully in it,.

There was no resmtance to full disclosure on bhen.r part in respect

. to any parb of the operat:.ono This made ‘the work. of the project

N director immensely eas:t.er and- a.llowed for the frankness necessary

in discuss:mg the issues ralsed. -
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3, The Sample

. A purposive sample.of Indian children was selected from
thOSe in the nlne r531dent1al schools in Saskatchewan. The selectlon

Whs made by grade from the. 1966 ¢lass lists for the schools supplied

: —by~Ind1an Affalrs. The crlterla for the sample were, a 20% representa—

tion of all the residential students, a representative distribution

“of grades from 5 to 12 which would allow for edmparisors within and

N beiﬁeén'gFAaes of ‘the ‘three main pupil ‘types ~ (a) Residential For

.l;vipg and schooling ~ (b) Integraﬁed for ééhooling‘and Residential

for ggily:livingng_(q).Day ~.children living at home and aﬂﬁendihg

- residential for schooling. o T

The students under Grade 5 were excluded on the basis of

agé‘and“rélativé ability to participate in the‘Selféadministered

) '§e§ts;:-'
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Alghgagh tha grade was ﬁhe basac aahﬁch;bn unab fmr the
' .sample and the disbrlbutlon by sax nensasarlly randum, the tahie ,
below demonstrates the closer relationship bebwaen bhls purpnsive

sample and hhe bobal univarse of residenbial sohqo; sbudents$

i
Wk}

.:.a';“:@i. 3 4.A32.z — if"h‘:~
' The Sample” by Sex and. Pupil Type © - .. .
A Compared o the Universe - Table 2 o
'“f'_ I Total-i, . Total
: et .'ReS-':J Integf' bay Sample- _in Universe.’
‘warell 96 gl 3y g g
Female.. -~ -~ 113 30 - 35 . - 178 ... 1oh2
TOPAL ~;fj 209 . 73 . 70 35k
Pupll Types in“ : ,;..". . _— e _
the- Universe" By e Tses . 2137

o o _ meitatlons o
The bobal figure in the orzginal sample provided for hl}
studqnts o be 1ncluded4 Durlng bhe acbual field work, ‘this total o
-number was reduced ho 35&, due mainly bo s1ckae35tand drop«outs; bub _ |
- in spite of bhe logs of 59 sbudenbs, ‘the sample~remained representabxve%:

by pupll type @é@ ‘the tobal Indian residential school population by

grades and by schcols. This reducbmqn in number dld have a limited

A.z effect on the pobential value of some conclu31ons drawn from bhe

"spb~gr9up analysls vy coMbin&b19ns of age, sex and pupil bype4
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A1l three cabegories of children were included in the sample.l
In con31dering the effecb of the schools on the chlldren's adaustmenb
it would have been de31rable to 1nclude young children in bhe sample.
However, bhere was g practical problem of communlcabion. Very young
chlldren are unllkeLy to respond well bo the mebhods of data collecblon

used and more sensitive tests were nobt practicable. Therefore, it was

decided to take children only from Grade 5 and up, who would be able to take .

group paper*and~pencil tests.

Children from Grades 5 to 12 in the nine: schools who fell 1n—
to one of the three categories listed above were included. ' Rather than'
atbempt a random'sample of childrén.ib waé decided, fof reasons‘of
administrative bonvenience, to take a purposive sample.of claséeé and
schools that would include children in all three categories. Of 1612
children in the nine schools, approximabely 354 chlldren were 1nc1uded
in the sample by baklng a minimum of two grades from each school in

_ staggered order.
This did have the result of the 6ver—represenbati§nvof the
older student which could previde a mofe posiéive and less realisﬁié

picture of adaptation and adjustment.
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L. The Collectlon of the Data

A. The Fleld Staff. The research team for the field work

wa.s composed of four univer51ty students selected from Some two

~ hundred appllcatlons to a parallel Councll study on 'Indlans and

The Law' Two of the team, Miss Anlta Thelander and Er. chhael
Bennett were graduate social wurk students at the MbGlll School '
of Soc1al Work Montreal~ each had rlch background experlence in
Saskatchewan. The other two students, HlSS Elleen MacLeod and
MlSS Carol Storey were 1966 graduates at the Univer51ty of
Saskatchewan, Saskatoon. Miss MacLeod magored in Anthropology

and Miss Storey 1n Psychology.

B. The Tralnlng and 1Pre-Test?!. The project director

a551sted by Mr, Dav1d Woodsworth and Mrs. Suzanne Flndlay conducted

a tralnlng session for the project staff in Reglna beforse the actual
fleld work began. All seven participated in the Punninhy School
Study ta test out the approprlateness of the research instruments.
Follow1ng the Punnlchy School experlenoe, miner adaustments were
made in .the test 1nstruments and agreement was reached on the most
useful procedures to follow in adm;nlsterlng the tests and collecting

data in the schools.

C. Field Worhf The project director took responsibility
for the collection of data for the analysis of the institutional
factors, distribution of the staff questionnaire and general

overseeing of the study.
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. . Mr. Bennett acted as suparvxser for the testing pregnam
.w1th the ehlldren and the collection of data frem the flles. The '
. other three staff members assisted in ﬁhe test supervismon and |
collectlon of data from the ohlld‘s records. Miss Thelander 1n
addltlon complled a. 1lst of recent graduates of each resmdentlal
schoel in preparatlon fer her study of the flVe*year gnaduates of .
the re31dent1al school system. ‘. .
App01nxments to v181t each of the nlne SGhOOlB had been“
set up and 2 rlgid tlme schedule agreed upon' The tlmlng of the )
study had to take 1nto aecount a two~month perlod when the children
would be 1n resmdence and graduate students from the unmversit;es

available to staff the- progecﬁ These two factors, plus the road

conditions for travel in Saskatchewan, made the EAquune perlod the -

. loglcal and in fact, the enly perlod inh the year When the study could-f

have been conducted.

With one exceptlon, because of a track meet scheduled for
one of the study days, the tlmlng and arrangements werked accerdlng
to plan with. the full co—operatlon of the school personnel and '

students.

mE mm aN W R T NN OO MWW N W W
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CHAPTER II
THE CHILDREN'S QUESTIONNATIRE

' The'purpése of thé questiomnaire was to provide information-

on the immediate attitudes and behaviour of the 354 children repre~

~Seﬁ£ing the residential school sjstsm. Personal characteristics were

;lsb asked for and although it had been”oriéinali&.ﬁlanned to obﬁain
aata on familY?ﬁackgrﬁund from the school records, this was also
%aihered through the children's responses.,

The information was thég systematically assigned‘to'cdde
jég@égorieé and tébqlaped by éoﬁputer at the UniVérsiﬁyléf‘Ottawa.‘
S “Although the preliminiry analysis begaﬁ with variables
repr;senﬁihg all the questions answered bj the éhildren, several of

these Variaﬁles‘wére;discardgd for analytic purboses ;fter cléée
observation of the.distributionfv In some cases, the purpose behind
the questioh was best achieved through another qugstion, in others
the respénses were too concentrated to provide any explanatory
value . Still others were discardeq bgcause the question seemed

to have mo mééniné for thé chi?dren (high percéntage of “don't

LN
%

knows") ,*

3* Alpfe-test'would have eliminated somé of these problems;

It had been hoped to see these variables related to the length of the
-children's stay ‘at the residential school, but our sample (beginning
" with Gr. 5) and the ihadequate records did not provide enough variation
along this variable. Most children appeared to -have been in the

school well over 2 years.
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In the fihal analysis, seieched variables were felt to be
essential ; covering the areas of aspirations and attitudes toward 3
education and oqcupation.

The following tables describe these reinaiping variables and

their distribution by and relationship to age, sex and pupil %ype;f

»

Total Saﬁple.by:Age,-Sex énd.Qupil~Ty§e=*«Table 3
Male . : - Fémalév
Ui+  Under Uy S 1h® . Under 1l
Ress . 66 30 96 - Res. . .65 .. L8 113
Intege ., 30 15 . b5 Inbege 17 13 - 3
Day 19 16 35 " Day 20 15 . 35
1115 ST 7S 102 767 178

1, Family Baékgroﬁnd

A. TEducational Level of Parents: more than 2/3 of the -
parents (67.8% or L1 parents) of -the children in the sample had Grade
8 education or less. '

B, School Type of Parents:

Total Sample by Schoel Type of Parents - Table Y .
.Schoel Type , 4 Number of Parents
' AN@ . %
Residential.School iy 48.6
Integrated School 88 12,5
' Indian Day School , 113 15,9
Don't Know or Not Applicable 4 163 - 23,0
708 100.0'
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‘The tradifiqn.aﬁlpgrenygiwho_aﬁtendgd residential school
themselves having their ¢hildren attend appéafs to be supported bj

thls flndlng on the school type ef parents. When thls flndlng is

..related to the reason for admisslon of the ehildren belng predomlnantly
L for chlld welfare causes, some serlous questions drise as to the impact

of the'resldentlal;school program on former pupils who are now parents,’

and the inadequacy of their home Llife,

‘The question must be raised éé to whether there has developed

a pattern of expec%ation on the part of some Indiaﬁ parents that the

'residéntiél scﬁooi system provides a cheap and to them a earefree way

of abrogating their responsibility as parents.

| | It also -raises Quesﬁiohs.conderning'the‘currént generaﬁion
of reSidential‘studenté.and their ability. to cope more adequately with
the'responsibilitiésfof parenthood than the prégeding generation, Does
dependency on the résidential schodl system, on the part of some Indian
parents$, emerge from a study of this factor?

If the answer- is. positive then dependency will.require &

‘wide rangé-of family support~s¢rvice9 which are lacking'in theé Indian

communities of Saskatchewan. -



‘did or those whe had n04fathers~are.inelnded because it was: regarded as -
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C. Féther‘s Occupational Leyel: -

Totdl, Sample by Occupaﬂion.ef Father - Tabie 5
. Ocecupation L . .*No. . %
Unemployed o 1, 3.9
Unskilled " R 184 - - 51,8
Semi-skilled 25 A
Servige ‘ 3 - ~ 8
Professional b 1.l
Don't Know or L . .
Not. Applicable .12y . 35.1

354.  100,0. .

In this table the .children who didn't knéﬁ what their fathgrs.'

significant thaﬁ they represented mere than oné‘third-of the group,‘ The
four professional fathers are teachers in the residential_sghaol. The .
high representation (198 out of 230 replies) where the father's;oceupatién
was stated are in the unskilled'and ungmpléyéd group.. The vastvmajority

of. the mothers are net gainfully employed bﬂtlare at home. This occupational

picture supports the recent studies of the economically disadvantaged status

.of the Indian people.

The very high number of replies where the children do not know

their fathers! occupation illustrates a lack of knowledge by the pupils

~ of their family life and perhaﬁs the relative lack of effective parental/ .

child interaction.

- T W W ,_s,,,-%m-ﬁm&.wdm;@mé-\i
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‘ D, Chlldren’s Perceptlon of Parental Support

Total_Sample'by Parental Attitude to High School = Table 6
No. %

1., strongly. urge you to continue A 146 41,1 .
‘2, some encouragement . 102 28,7
3. never. say much . 29 8.2
L. go to work when 16 o 12 3.4
5. quit school before 16 : 2 .6
6. dontt know : 63 18,1

' ‘ 354 1000

The children's perception of parents support is quite strong
in cémparison to their knowledge of either their parents! education

or occupation. The replies indicaté that 69.8 (248) of the students

_feel,thax,ﬂhgir parents Wstrongly urge" or give "some encouragement!

to their completing high school. Again 59,7% (212) of the students
would be most concerned with their parents feelings if they "recelved
a bad reportf.

E, Children's Désife for Parents?! Visits
(No Day students included):

Residential Students, Desire for Parent53 Visits ~ Table 7
No. %

much more 4 149 58,6

a little more . 2k 9.4

no more’ , 78 30.7

never _ 3 1.2

' 251, 100,0




“ Among the resldenbial and 1nbegra$ed»bhudents 68,1%
(173) state that bhey de&ire "much maye" or Va L4416 more" -
. 1nteractlon with bhexr parenbs‘ These responses &ogether -
appear to. 1ndicabe bhe 1mporbanb place ‘the family'hblds for the |

pupll° Bub ik must be aCknowledged ‘that bhese quesbions ware

. . presented with prepared categorxes to be chegked off by the o

students and the possibility exxsbs that 1n bhelr respbnses

'~' the chlldren Were anbicipatlng ‘a COrrect or de81red answer.'

There is litble or. no mention in obher open»ended;
'~;questions af concern- for-parenbal support or bhe effecb of

parental background as Slgniflcaﬁt in their present or. future -

e

'plans.
SUMMARY
Two indications: 1. a lack of concrete knowledge

. of parents’ education éndf ‘

6céupa§10n~

2. an expréssed desire for more - |

' interadtion’ with paieubs -

suggesb very sbrongly bhab ‘there is much work to be dorie to aid

gnd a581sb Indian parents towards a deeper iavestment in programs

designed to care for their children,

| _ ] _- ] _1 1 Fr__mﬁ r_!kﬁmm A . ‘.“‘ 2;»';{?' e i : _"‘I:{;_.':,"f‘ v,“r‘":i'."if’f;v "‘v{q. - : ¥ "‘: .. ‘"
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2. Children's Aspirations . . |

A, Educational Aspirations.by Pupil Type:

Selected Séﬁple,'Eduéational Aspirétions - Téblé 8

129 100,0. 47 100.0 39  100.0

" Residential Integrated =~~~ Day Total
. Aspirations No. % : No. % No. %
Complete Grade 8 or
quit at age 16 .18, 13.9 2 k.3 5 12.8 25
Completé High School = - 25 - "19.,3 - S 5 R O i 11 28.2 L7
Attend College or obtain
extra job braining 86 66.7 34 72.3 23 60.0  1h3

215

From the table. it can be. seen that there is a trend or patte

in each pupil-type category towards high aspirations. Whi}e the table

deséribes the distinctioh of aspirations:by pupil type,one canrot infer

a significant féiéfipnshiﬁ between aspirations and pupil type from
this table. Because the intééfatea students are selected :Ln some
schools on the basis of their .academic achievement (e.g. Grade 12 in
Lebretj and their soeial ability, it might have been expected that
there would be very signmificant variations inm the high~a§pirations
between the three pupil types. 'However, the Prince Albert- Schoel with
the largest concentration of irtegradted students sends all its pupils
above the Grade 5 lével to integrated classes. The striking factor |
is then the high-aspirational level of all the students, inclﬁding

the residential: and- 'day pupils (86% aﬁa 88%) if one accéepts completion
of high school as indiéative of high aspirations. The£e were no
significant differences in educational aspiration explained by age

or sex.

rm
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It is usaful to relate the educational asplratlons of the
chlldren w1th an evaluatlon by them of their fathers' educatlon.
The responses to thls rendered a real distxnctlon between evaluatlon
" of fathers! educatlon ang: the educatlonal asplratlons expressed by :

-the children. -

B. Occugagibnéi Asgiratioﬁ of Pupils by Sex:

Seleeted Sample* Occupational ‘Aspiratioris - Table 9
Male T Female .
Occupation No. % No, % .  Total
 Unskilled = 22 224 . - 5 5.k 27 .
Semi-skilled 25 ' 25.5 kL - hedy 29 .
Service .26 26.5 .3 25.2 L9.
Professional 25 . 25.5 59 6.8 C 8L
| 98  100.0 91 100.0 189 °

On the whole, the table shows af@rénd,toward;highef
occupations than the occupations presently filled by-tﬁeir parenﬁs;‘lf
- 27 pupils choosing unskilled ;ategories, up @o 84 pupils choosing
professional job levels of aspiration,., - There is a.sighificant relation-
ship between sex .and occupationélAéspiratipn, the feﬁaies.ha%ing a:
diétinct‘patterﬁ of high aspirations towards the professional category,
| It is useful to note that althougp the Indian unskilled occupaticnal
category (tfapper, fisherman) appearé to be a male'phgnomenen,.a breakdown
by pupil type iﬁdicates that no. integrated ﬁale student seleeted this

type of occupatien. ’

* The 189 pupils in this table excludes the young students = 13 years and
under 13 years. The scatter in their replles showed no consistent pattern.

[



[ =

P

o)
2

= [

W

2

e J

JR——

Dol

L.

o d

{

N Wy

oo

B

27

The female unskilled represent those girls who .selected marriage on
completion of their schooling. Otheér than the  comment on integrated

students, neither pupil type nor sex renders any significant explana~-

tory wvalue.

¢. Evaluation of Fabherls Education by the Students:

Selected Sample,
Evaluation of Father's Fducation ~ Table 10
Question 4 : ‘ No. %
Pather kas more education than I,need' 88 27.2
Father has the same education as I need 63 19.5
Father has less education than I need 172 53.3
' ' o 333 100.0

In the deécriptive information under family background, it was
pointed out that 67.8% of the parents had Grade 8 education or iess,
and from the‘tptél on ehildren's‘aspirations,'a very high. educational.
aspiration of the children was recorded, so that it would have been
expected that analysis of the data on the evaluation of the fathers!
education would indicate that the children felt it to be inadequate.
However, only 53.3% of the students felt that their fathers had less
education than they needed.

To compare the sets of data in another.way, only 2.3% of the

students-reporfed that their fathers had completed high school,
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yeb.in educabional aspirabions of completing high school ar Bebter,

86% of the residéuhial<students, 95.7% of the integrated students and

88.2% of the day students expressed a ..posi'bivé aispiration, ‘therefore ,'.3;.:' . ",‘
_approximabely 90% of'bhe’studenﬁs should have reppfted fathers |
educabion%&as "less than I need" when in fact only 53.3% did so.

‘ Several observablons may be helpful. Eibherithe education~

al aspirations of ‘the children are too high bo be reliable or. the
~children may have mlsundersbood the question or ‘Bath. 'Thgre'is an
,addipisnal possibilit& thab’wheg~ansﬁering thé_qqéstion aboﬁ@

their own edycatbion éspirations;-they“were.expfessing a fres choice;

but that because the evaluation of ‘the fathers' edueational level

is a value-laden situation thé-children maj have reacted émcbionai;y

to a judgenent that'bheir fathers' education was less'thahwadequataq

Another possiblllty unique ‘b0 the resmdential students is the effect
of ‘the separation from their’ homes and fathers, seen in a bendency
on the part of children removed from the home to ideallze circumr"
stances and surroundings in the ﬁome, Tt is aléo-possible'to.
speculate that a traditional 'face—saviné' mechanism may explaiﬁ

the children's high evaluation of the adequacy of the fathers!

éduca’bion. The cultural instinet of the Indians is to avoid the

embarrassment of those close to then, thus to report fathers'

ok

education as 1nadequate might have been interpreted by the

i

Lo

children in this way.

T4
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D. Achiévement Expeq?gt§b§§ 9#_%&% Ohi}éﬁ@ﬁs,

Questions Wetre posed f@f &he ch-;’il’di'en.-'ébﬁwb" veasons as
bo why they‘expeched or did ot expaﬁ% %@ aehieve ihﬁ ideal ij
which they had selegted: ﬂDo you bhink bhls is ever'iikaly ta

s e

happen? Yes: - Not . Why? . "

Reasons for Negabive Expecbafiéns'of
Achievement of Ideal Job - Iable_l}_ ‘
Factors ' ‘ Mo« Z -
o ‘Lack of self-confidence - - 31 10,3
- Lack of education N Y
Tack of opportunities - ' - 14,3
Lack of parental support il 5,2
Discrimination . T -1 1.2
" Others o x i 5.2

The reaéons’gtvén by those children who did expect to
achieve their 1dea1 Job were alnost idenhlcallj distributed among

the p0351ble categorles llsted in bhe above bable on reasons glven

..bJ bhOSe who had negative expectablonsa~

The 302 children whose replies could‘be analysed showed

' 205 mho expected to achieve their 1dea1 Job and 77 who did not

‘expect bo do so. Of interest is the relatively small imporbance '

atbached to parental support as to whether they succeed or not.

It is also interesting that only one student 1dent1fied dlscrimlnatlon

" a as a factor in not achieving the ideal job. Wheg one considers ‘the

emphasis on education, it is worfh observing that the students- did not

place ‘this at the'bdp of the list in reasons for achieving or not
abhieving their occupational goal; B

’”,
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E, Comparison of Expectations by Sex: A comparison of

the older students by sex revéals ‘the following:

Occupational Expectation of -
. @lder.Students -:Table 12

Males _ Pemales

_ "No. % =~ No. %
Positive ~ . 86 76.8 69 68,3 155
Negative. . 26 23 2 32 31,7 Sqﬂ

112 1oo 0. _._101 100,0_ 213

Earlier it was found that' females had significantly higher
occupational. ‘aspirations than the maléé£ It is-ﬁhereforé inﬁerés£ing ,
that the females' p051tive exgecbatians for bhe future are slightly

lower than the males._'
" CONCLUSION

Bobh educatlonal and occupational asplrations of the .
pupils are high. But ‘this high asplratlon 1evel ‘can be modlfled by
~two flndings, - the childrents evaluation of thelr fathers’
.educgblonal level in relablop to their own edugablonal needs and.
the older females' expeétations-of échig%eﬁéﬁb. | |

)
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3. Childrents Attitudes

The first table deals with the childrents attitude about

work, "“the important things about working". (The yofmg students

have been excluded from this and following tables related to work.)

A. MImportamt Things about Working": - A comparison by

sex shows the following:

Reasons for Working ~ Table 13
Males Females
No. 4 No. 4 Total
| Making money or making '

& living 76 63.1 L7 48.9 123
Doing something useful 18 16.2 2L,  25.0 42
Keeping busy 3 2.7 6 6.3 9
Being with'others 14 12.6 19 19.8 33
111 100.0 96 . 100.0 207

L

L.

The males. appear to have a tendency to be more pragmatic
in their concern for.making a living. The very practical response
of more than 50% of the pupils in their attitude towards "thé most
important things about vmrkihg" may merely reflect the low economic
;status of their families, It is a lwcurér even for the idealistic
teeﬁ-—ager to ;:onsider altruistic motives when economic want is so

evident.
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B. "Attitudes of Pupils towards Job Iocation:

Pupil Atbitude toward Job Location - Table 1l
) ' No.. %
On or near reserve - Sy 10,6
In large town or city 125 - 57:0
Wherever it is easiest 68 315
216 100.0

There were no differences that -could be explained by sex,

age or pupil type. 'The accepbanCe‘of ‘the white 6ommunity as the

locus for employmenb demonsbrates practlcal recognlblon of ‘the.

-llmlbabion of career opporbunltles on ‘the reserve as. well as an

att1tud1nal acceptance of adJusblng to a white culture 1ocabiona

Urbanization 1s added to cultural dlfferenca as a ben81on for the

child in the fubure‘

In conbrasb to thls abtltude towards job 1ocablon were :

the responses to determine . where ‘the chlldren‘s friends live.

Only 5.8% of all students reported that they have-friends in'town

while the remalnder replled bhab ‘thelir frlends live elther at bhe

residenb1a1 school or on the reserve, When one compares bhelr

llmlted contact with people in bhe bowns with bheir choice of a

future job location ib can be anticipated that children are going

bo experience difficulty in adjusting to the white culture.
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d. Proglems;lggians haye in Earning:a Living: The attitudes
of the children on 7problemtIndiéns have in earning a living"reflect.
two types of general problems, the fiygt preblgm resulting from the
nature of the Indian culture ard the second problem resulting from
diécrimination,of the white culbure, Significant differences were
revealed between the attitudes of the younger students and the aﬁtitudes'

of the older studentss

" Problems Indians have in Earning a Living by Age - Table 15

Problems resulting Older Pupils Younger Pupils Total
from Indian culture No, . % No, % No.
a. Lack of education 73 38.86 25° 221 9%
b. Instability in work

(lazy, shiftless) 13 . 6.9 5 Lody 18
c. Behaviour problems o

(drinking, fighting) 23 12,2 10 8.8 33
Discrimination of white'
culture :
a. lack of jobs. 33 17.6 38 33.6 : 71
b. Lack of adequate income 22 11.7 2§ 3.8 49
¢. Discrimination 24 12.8 ' 7.1 32

188 100.0° 113 100.0 301

The older students éend to émphasize the problems dependent on
the Indian culture itself, approximately 58% responding to these questions
as the important ones Indians face in earning a living. Approximately
65% of the younger students tend to define the major problems as those
resulting from discrimination of the white culture, This could be
understood as a reflection of the older students! greater sensitivity

and concernh to overcome pfoblems they observe in adult Indians! efforts
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to earn a living, Being closér.to the age of responsibility they’
appear to be responding to the individual problems they foresee

for themselves.in earning a living.

s~ Attitude about School: The pupils were asked to-

"state their biggest~problem in school,.

Blggest Problem for Student in School by‘Sex -

T&ble 16 -

: - Male Female : -

‘Problem ~ No. 4 WNo. - % Total
' Academic 57 38,5 51 3.0 - 108

Restrictions of System, .

Discipline, Teachers b6 31,1 39 26.0 - 85
Personal Inadequacy 11 T4 9 0 6,0 20
Pupil Relations 19 - 12,8 35 23,3 .5l
.Isolation from Reserve 27 7 L6 1L
No problems perceived 11 T 9 6.0 . 20
S " 148  100,0 150 -100.0 298

While the boys abpear to be more.upset by ﬁhe reébrictiéns
of the system (e.g. dispipliﬁe and attitudes of teachefs) there is
no significant finding when analyzed by age; pupil type or sex. -

It is 1nterest1ng that while the academlc subgects are listed ‘as -
the biggest prdblem and restrlctlons of the system.come second
pupil relations are reported as the problem,of Sl of the 298
students. Two factors‘are worth notlng. first, the: chlldren in
‘the residential school never egscape from the pressure of the peer

group.
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Their activities are group oriented and hence if they are having a
negative relationship with another pupil they are constantly forced
together by the institutional routine. Second, the integratéd student
may be experiencing adjustment problems in a white~dominated classroom

situation.

The children were asked what ... . WThings they would like to

do more often?®

Pupils! Desired Activities ~ Table 17
No. %

More groups at school o 115 37.6
More leisure - 77 25.2
More educational opportunities . 50 16.3
Mentions training for work ' L3 14.1
More involvement in white community 14 L.5
‘Satisfied . 7 2.3

306 100.0

The absence of organizations.in the residential schools other
than religious societies is reflacted in the interest (37.6%) for more
group activities., This answer is not inconsistent with the 25.2% who
wanted more leisure or free time;, as this reflects the routine .
scheduling of the institutional day. it is interesting that 30.4%

of the 306 replies show an interest in educational and training

opportunities.
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The final table in this section deals with the students,
attitudes towards . . . 'What the residential sghool has taught

youe .

»

"What the Residential School has
-Taught You" (by Age) ..~Table 18

Older Younger © Total -
Analysis of Factors No. & No. % No, %

Education ' 69 -.35.7 L5 - 39.8 11l - 37.3
Manners and skills - 53 27,5 .30 26.5 83 "27.1
Character development  LO 20,7 .1 . 12.3 5l 17.6
Preparation for work 26 13.L 20 17.6 L6 15.0
Religion 3 .1.5 . 3 2.7 . 6 1.9
General dissatisfaction 2 1.1 .1 .8 3 »9

193 100,0 113 10040 306 100.0

A1l the children score edﬁéation as the mosﬁ impérfanﬁ thing -
the residential scﬁoois havéﬁtaugﬁ%“theﬁu .Maﬁners and sociai skills
rank next in importance and are a white cultﬁral adaptation indicatﬁr.
It may be inferred £hat the‘children feel more secure in respect to
white culture as a result of the training in manners and social
skills. - The older students appear to place more importance on
character training than the ybungo.AThe surprising respohse is the
extremely low iﬁportance attached to reliéiona Considering tﬁe~
‘nature of environment with its strong féligious overtones, the
children appear not to attach extraordinary significance to their

religious training.
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GENERAL OBSERVATIONS

In testing the qnestiénnaire‘data against the three-
variables of age, sex and pupil type, the conciusién %hat must
be reached is that néither pupii type or.ége appears to exélain
any variation and that sex is.appreciable only in the case of
occupational aspiratioﬁ, and attitudes fowards work.:

The findings ére so negative for the variasbles selected .
that the classic approach to the investigation and aﬁalysis of the
adaptgtion pattern of Indian‘children‘is,completely reépudiated for

further research. It remains to study the California Test of

‘Peréonality in the next chapter to observe whether the findings

of this test throw significant light on the adaptation qﬁestion.
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CHAPTER III

CALIFORNIA TEST OF PERSONALITEY:

ANALYSIS = AND  INTERPRETATION -

The Callfornla‘Test was used to explore another facet of tﬁé ‘
development and attitudes of the chlldren in the Indlan re31dent1al
schools‘ Analytlcallyl) the test scores were used to 1nvestlgate
two thlngs the over—all adgustment level of the Indlan chlldren
related to the norms establlshed for thls personality test and
~ the relatlonshlp between ﬁhe childrents adJustment level and
specific factors selected as measures of adaptation. |

To prepare the tests for analy51s, the percentlle ranks
(potentlal range: lb99%) for total adgustment were d1v1ded 1nto
three categories representlng 'hlgh’ or well—adgusted (over 50%)
Ymedium! or average (20—50%) and tlow! or poorly—adJusted (10% and

under).

High  Medium Low

(over 50%) (20+50%) (10% and wnder) Total

Number in each : ‘
category 83 233 38 ' 354

Percentage in each )
category 23.5 65.8 10.7 . 100.0

These divisions, somewhat arbitrarily appointed, separate the
more extreme cases from the majority range in our sample. In some

cases, the data suggests that a more appropriete analytic break would

be at the 50% point: 50% and under the be 'low!, over 50% would be thigh?.

1) see Chapter 1, page 9 for a detailed account of the selection
and use of the Callfornla Test

[ 3
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’ Certainly the scores under 50 can be described as "low! if
related to thé norms set for the test, suggesting that the single
break at 508 might provide a more legitimate portrayal of the

adaptation of the Indian children to the white culture.

High (over 50%) Low (50% and Under) Total
Number in each ’ '

category : 83 ' 971 35
Percentage in each ' - o .
category 23,5 . 7645 100,0

However, for the most ateurate descriptién of student adjustment
within the schools, categories representing three degrees (high,
medium and low) were selected as scores of adjustment and were then
tabulated against selected information from the children's questioﬁnaire

and data sheet to determine the relationship betwéen adjustment and

" adaptation only.

* 1. General Findingsl)'

The adjustment level of the Indian children tested fallé 10%
to 208 below the norms established for the test. The consistency of
this findiné across grades¥ suggests that a’disproportionéte nurber
of the Indian children in residential schools are deviants from the
sttem of behaviour and aftitudes supported in tﬁe white culturea

The possibility that the questions were merely misnnderstod@
by the children only supports our generalization of their alienation

from the concepts normally internalized by children in this grade

range.

1) Any differences in . total .case numbers for tables reflect imcomplete
answers for those variables described by the tables.
% The Elementary Form (for Grades };-8) was used for Grade 12 integrated
students from Lebret, The generalizations camnnot legitimately apply
. to grades sbove the accepted grade range, and at the Grade 12 level
they seem particularly inapplicsbled
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Although phere was some slight difference between the
percentile ranks for the sub-sections of personality adjustment and °
social adjustment, most grades (1L out of 20) scored the same for bobth.

The average percentile ranks by grade is remarkably consisteﬁb, with the

excepbion of Grade 12-

Average Percentage Ranks for Total Adjustmént by Grade :

Grade 5 6 7 8 9 10 11 12
Percent 30.0 30.0 35.0 35,0 Lo.0o L0.0 Lo.0  60.0

2. Association of the California Test of Personality with
bhe Independent Variables

Adjustment Scores Related to Age - Table 19
13 & over Under 13
Agjustment Scores No. % ‘ No. = % ‘Total
High 57 25. 8 o2l 18.2 81
Medium 145 65.9 : 87 66.4 232 i
Low 18 8.18 20 15.3 38 : l :
Total . =~ 220 100.0 131 100.0 351 |

There appears to be a patbtern of association between age and

(25.8% to 18.2%) adjustment; the older student is better represented than

“the youtiger in the high test score cabegory and the younger mofe than the

" older in the low best score category (15.3% to 8.2%). The association

is significant enough within the high and low score categories to suggest B

that age does explain some;of the variation among the scores. -
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. Adjustment Scores Related to Sex w.Table 20
o “VBtoover. - Undep 13-
Adjustment Seorés No,” -~ &~ " No, o % Total
High A L3 digh L0 22,9 83
Medium 112 63,6 117 b7.2 229
Low - 21 - 1149 0147 ”“W#;958~ ‘38‘
Total 176 100;0° 17k 1000 - 350

‘. & R SO
e, '

it can be hoteq tha£ there is épﬁfoximateiy the same percentage
of maiés and.females (213 an§_2é¢9%f 63.6% and 67,2%; 11.9% and |
9,8%) represented in the pest score.eatggofiesnhigh, medium and low.
.Therefore, there is n& Sigﬁifiéanh association between sex.and

adjustment measured by the California Test of Personality.

3

Adjustment Scores: Related te-Pupil Type -of Children: ..Table 2l- -
_ 'pugg@ .»: Type
: Residential . Integrated Day

Adjustment Scores No. ~ & Na, % Noa A Total
High Ly 211 22 . 29,3 17 243 83
Medium lhO 6609 Llé 6]«& 3 )47 67 el 233
Low 2% 19 -7 9.3 & 8.5 38
Total 209 -100,0 75 100,0- 70 100,0 35

There is no significant agsociation between pupil typg and
this measure of adjustment althouéh there is a pattern of concentration
of ﬁhe higher adjustment in the integrated pupil type high test scores
(29o3% of the integrated studenxs} than in either the residential
(21.1%) or day pupil type (2h.3%). |




N

ey

Le

M
"

Reasons for Admission Related to Adjﬁstmént'Sqoreé ~ Table 22 -

Related to the residential and inbegrated pupil types is the stated
reason for ‘the children?siadmissioﬁ into the residential school ™~

(welfare or education) and its association with adjustment.

~ 'Edugation - " Welfare i'Total
Adjustment Scores No., % No. % . No. %
High ' 20 20,2 13 25,0 63 23,2
Medium 70 N 109 63. L 79 85.1
Tow - 9 5.1 50 1.6 59 10,7
Total : 99 100.0 172 © 100.0 271 . 100.0

_Although there are 25,0% of the welfare admissions‘rgpreseuted
~in the high test score category as compared to 20.2% of those admitﬁgd.
for edubational reasons, ‘there is also a greater peréentage of - the
welfare group represented in the low test score category (11.6%‘c3mpared
to 9,i%), This pattern hovever déeg not signify an important relationw

ship between the two variables of reasons for admission and adjustment.

Adjustment Scores as Related ‘to Individual Schoolst

Average Peéceﬂbage Scores by School

Beauval -3500. Gordons - 35.0

Onion lLake = - 30.0 Muscowequan 30,0

- Duck Lake 35.0 St. Philips 30.0
Prince Albert 35.0° Lebret "1,0.0

' L . - Cowesses 40,0

¥ Education reasons are the combined result of rows 2,3;4, of col. 18,
card 2: welfare reasonhs, row 1,5,6; Day students are omitted due to
lack of admission forms, . ‘ '

1

1
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i Average Scores by Grade and-School*
- Schools 5 L6 ¥ g 9 TIo MR 12
” Beauval e 98,0 106,2
=, Onion Lake 9649 9903
j Duck Lake 9846 105,2
- Prince Albert 86.3 : 100.8 102,0
- Gordon 97+3 101.8
. . Muscowequan 9745 -95.8
LJ St. Philips 9249 10249
. Lebret ' 105.5 107.,0 115.9
i Cowesses 101.4 103.4 102.6 o
nd .
o ' ' .
- ) The similarity in these scores $uggests the lack of a sign-~

ificant association between the schools and the adjustment of the

" children,

¥Norms for The test would be 50% or an average row score of 111 ~ 117.
These figures again demonstrate the relatively low adjustment scores
of the Indian student populatlon.




3. Adgusbmenb and Family Background Varlables

A, Fabhers* Occupablonx The flrst two cabegorles

('unemployed‘ and 'unskllled Y are comblned as flow\o occupabional
.level, and'bhe last ‘three (*sem;:skllled',.'servicef <'profess;onal})

as thigh'.. T e

Fathers' Occupatlonal Level as Relabed
to Childrens'- Adgusbmenb Scores' - Table 23

Fathers! Occupatioﬁal Level

: S Low. = Level . High . Level :
Adjustment Scores No. .Z _ __No, & .. Taotal
High - L7 .. 93,7, 9 - 30,0 56
Medium - ) 67.8 L7 56,7 151
Tow 17 85 L 3.3 o1
Total 198 - 2000 30 200,0 228

Within- the occupatlonal categories of the fabhers bhere
appears to be no con31stenb pattern of dlfference. Those children
with fathers hav1ng hlgher level occupablons are better represented in ’
the hlgh besb score cabegory (30 0% compared to 23 7%), but this does ° .
not continue in the medium score category uor the low_score category
. where one migﬁt expect the re§reSenbgtion to. be iﬁwer. ‘Thus. there is
‘ no significant association betwéen.the fatheréf‘occupational level

and their children's adjustment scores.

Lo
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_B. Fatford" Stpd.Typet

"Fathers' School Type Related . R
© To Children's fdjustrient. & Table 2 -
' Reéi&eﬁﬁiﬁl Integrated B  pay
Adjustment Scores - Noo - % - -No, .- % - Noa- % - Total
High ol 1 ﬁ% S 3l 21 6l
Medium ~ 100 9 . 818" 67 68.3 176
Low A Lo 9k 100 -10a20 0 2k
fotal - - "% - 155 11 - 10050 - 98 - 100,0- - 26k

" Although there'appééfé 6 be a much greater percentage of

1
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children with fathers who have attended resxdenti&l or day schools in

the high test score category (27.1% and 2L4% as compared to 9. 1% for

.- the integrated school type),- those children whose fathers attended the
Lj integrated schools are best represented in the medium test score

f} category. -The representataﬁiog across the low test score category is
N ' ‘

equals The small number of ﬁbé_integrated children represented makes

=

any contlusions impossible, There is no significant association

between the,resi@entialzgndhdéy pupil type of father; and the children's

L

©adjus tmei.lt ¢

’; ~ Although data on faﬁily baékgrunnd;is@iﬁadaqnate;?xhere is no
= " association. seen here between adjustment aﬁd family background.

-

-
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L. Aspirations, Attitudes and Adjusbment =

A. Aspirations and Adjustment: The association between
aspirations and adjustment would e expected to be posltiVe,
- integrated personaliby does produce healthy and effectlve attlﬂndes
about the future, poor adjustment, dpubte ane he51tat10n about’ thef
future, . :

A recent study of flfiy ohildren dlscharged form the

Re81dentlal)Treatment Centre of the Children's Aid Soclety of
1

_Cleveland supports the selection of *degreeiof edaptation' as

the erueial indicator of treatment success.- The report on thls
proaect states that a child mlght experlence 1n1t1a1 change, but -

unless he can sustaan thls and functlon with some degree of 1nner

harmony  in accordance with societal standards, it cannot be said o '

that he has been treated successfully.

Educationai_Aspifations as Related
To Adjustment Scores - ‘Table 25 '

. - Adjustment Scares ‘
Fducational Aspiratons High Medium =~ Low-

of the Children No. % . No. %ﬁ‘ " No. ;A%A Total - |
Yntil 16 or Grade 8 L4 4.8 30 . 12,9 10 294 . 4y
Firnish High School 11 . 13.L 5.- 21,9 L' 11.8 . 66
College or extra - S
Job Training 67 BL.7 151 ‘65,2 20 58,8 238
Total 82 100.0 232  100.0 3l 100.0  3L8 -

1) Matsushnma, J. Some aspects of deflnﬁhg 'success! in .
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T L pattez'n af asseclah:.on dafin;rbely appears “00 emerge
T M ‘bhe bhx:‘ee sceras for adgnsbmenb are correla&éd wibh ‘the three :

. &Q?fe}s, oi’ &Splraﬁianst

v

‘ Th:,s 16 partic:ulaﬁ}r mb&@eable &cm&s L
‘ - hh\e *edilege! an&, *exkra gab ﬁmmx@g' categmty axud ho:lds whea '

a ma }r,aﬁs.a ia sxx@lified as auggestea inbo 1ow asp,imtiona mm
| .lé Qr Grade 8) and high aspiratz.ons (fmzsh H:Lgh ‘Sohedl and - o

Collega or exbra Job Training) Thase with 8 high ad;;ustmanb

s¢ore haxe higher educational aspiratlons (95 l) Tahq;se mth z,cn;x

adjustmer&b scores have 1qwer aspiratmns (70 6}‘»

Aspirationa (1ow and high) Related
To Ad.justment Scores - Table 26

i N i

o 4 R

S ’As'piriaéticns; o
LR S HMedlum oW o
No. 3 ..~ No, - "‘% T Nole % Tqtal

Low.. k48 30 . TI29 0 10 29k
High~ 78 95.T 202 304

L 1 S M
L B2 '.;oo;'pri_;aBg_’ 1600 .v,..,aa_l

__Total 100:0; o 38, -

hese bables demnstrate a po:s:x.tlve relationsh:xp be‘bwaea
L adjus hment and’ educa'bienal asparationsu \The relabionship ‘be‘bﬂeen
: .”'.' bhose with 'high' aspirationa and high adjushment scores anci thcse- .
'. ui’ch ‘IW' (10%. and under) ad;)ustment and ‘Imu as;nrations is
; .parbicularly interasbihga ‘ |
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Chlldren's Evaluation of their’ Faﬁhers’
Educational Level Related to Adjustment Soores ~ Table 27

Adjus@gent Sgores”

Fvaluation of “Hign Medium  Low - L e
Fathers Fducation_ No. % No. % No. & - Total
Ymore than I need"® 17 °22.1 52 258 8 2.2 .. 7
|Ysame as I need" T 12 15.6 39 19,4 .12 36.4 63
|Mless than I need" L8 62.3 110 55.2 13 39.3 171
: S N .
Total 77 100.0  201. 100,0 33 100.0 311 . .

There does seem te be a_pattern of assdciation betwéen
adjustment scores of the students and the evaluation of theirAfathefs'
educatlon. Those students with a 'hlgh' score deflnltely appear .to.
be more reallstlc (62 3% say fathers have less than they need) in.

their evaluation than those who. have a 'low! score (only 39 3% say

their fathers have less than they need), Even those with the Ymeditm!' ' :

'ecefe‘appear significantly more realistic than those wiﬁh'low scores’ -
(55, 2% as compared to 39. 3% say their fathers have less education .
than they need) When Mess than I need® is deflned as realistic,
and "mcfefthan I need" and "the. same as I need" as unrealistic,

the following table can be drawn to demonstrate the realism of the

1
)

children. .
Children'S'Realism Related To Their Adjustment Scores - ?5ble328
. ; ‘ High ) B Medium . Low -A_Total
{Evaluation No. % No.. & No. %
Realistic 48 62.3 110 55.2 13 39.3 171
Unrealistic 29 37.7 91 15.2 20 . 60.6 - 140 -
Total .. 77. 100.0 " 201 100.0 33 100.0 311

b
F
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There is a definite pattern of relationship between
adjustment scores and realism.as measured by this data. The
. most realistic are best represented in the high scores category

(62.3%) and least represented in the law score. category (39.3%).

Occupational Aspirations of the Children
Related to Adjustment Scores - Table 29

Occupational Aspirations and Adjustment

High Medium Low '
N . __No, % . No. % No, % Total
Unskilled 12 15, 28 b6 19.3 L6
.- Semi-skilled 7 8.9 31 6.9 3 - 9.9 = AL
Service . ‘ 19 2h.3 56 28,8 11 - 35.4 86
Professional L0 51,2 79 40.7 11 . 35.4 130
Total 78 1000 194  100.0 31 100.0 303

This table could be simplified by using-the same break
in categories used in the analysis of fathers! occupational level.
("High aspirations! would include !semi-skilled' tservice! and

'professional?; ?low aspirations? - Tunskilled!).

High and Low Occupational Aspirations ,'
Related to Adjustment Scores. -~ Table 30

Adjustment  ~ Scores .
' High Medium Low
Occupational Aspir.. No. % No. % No. % Total
Low 12 15.4 28 ol 6 19.3 kb6
High ' 66  -8L.6 166 85.6 25 80.7 257
Total 78 100.0 194  100.0 31 100.0 303
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Wibhin the test scoré-categories, high, 'hediuﬁ Qnd'low,
'there is almost equal represenbatlon of bhose children with low
'asplratlons (15. b% - lh h% and 19, 3%) and bhose with high asplratlons
(8h 6% - 85.6% and 80v7%) .There is no signlficant association

demonsbrabed, .

The Expectation of the Children Related.
To Adjustment Scores - Table 31

o B . High . Medium - Low Total
Occupational Expect. No.. % No. 4 - No, % No. %

Positive expectations 55 . 78,6 15h. 69,1 27 75,0 236 T1.7

Negablve expecbablons 15 21, 69 30.9 9 25,00 93 28,3

| Total . 70-  100.0 223 100.0 . 36 100.0 329 100.0

* There appears to bﬁ no significa&p association bebween
expecbations'of nchievement and adjustment as there is approximately
'bhe'éame'represehtabion of expectatibns across.the three test score:

categories,

B. Attitudes and Adjustment: A test was done for the

association between adjustment and atiibudes towards work ("bhe
‘ iméorbanbhbhing about ‘working®, location of futﬁre jobs and.the
‘ prdﬁlems Indians have in earning a living) and education by the
'residentia; school (pargnﬁal involvement, the b;géésb prqblems
in.scha&l, anuevaluation of what . the residenbidl-schooi has taught

the students and "what they would like to do more of"),

J
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~a). A’b’&itudes toward Work B

1 ‘ ‘rhere dld no“b apyeaw to be. any signiﬁcanh relabionship ‘
bebwean adjustmenb and: bhe !‘1n1porbanb bhing a’qqut ering&‘
adjustmenb and fuhure job 1qca.hion, There did appear ’oo Ve a
' relationship between ad:}ustmenbs scoyes and studetits! perepecbives '

on the problem Indians had earning a J,ivingo :

Problems Indians have. Earning a Iiving .
Related to Adjustmenb Scores. = Table 32
h - High . g Medium Iow. ‘ Total
No, & ~ Moo ~'% No. #. .
Problems. imposéd = . RN e :
by Indian culturg L9 72.1 92 - 47.2 .12 .- 38,7 153
" R BT —— e
Discrimination by ; T -
the white culture | - 19 _ 27,9 103 ©  52.8° -390 61,3 il
_Total- f 68 100,0 195 ' 100,031 .100,0 29

_.72«1.% of ‘thé be%‘bér adjusted students (ih:;ghf) see 'the".
pfob'lems in terms cfl‘the Indians' inabili‘biéé or'-inéid'equacies , Whereas
only 38.7% of the more poorly adjusbed sbndenhs have bhe same oubtlook,
.61,3% of the mosb poorly adjushed see ‘the. problems- as ones, imposed by
the nhi’oe culture (discrimination) as compared to 27,9% of the betber
a;l;}usbed students, . One would expec’t. that the behber ad,just.ed studanbs
have recorciled thelr minority situstion with the realitfes of the
_do_a{i_natgﬁ culture, They aﬁpaar to have adopbed the. x'ixeijo'r'i"by white

position at least in relation to Indiéns and their i’}zﬁureu- (Ses 'agiusbment t
and feducational aspirations' for confirmation of this), . :

'\': W

) Tncluding lack of educational TFlve, s instability 4in work and behavioub pmblems.
) Including lack of job opportunities and adequate 1ncome for clothes and ‘
shelter and personal discrimination.

Missing are 9 scores for day. students in the 'high! categoery.

[ . V. * ‘
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b) Attitudes toward Education by the Résidential School -

One would expect the more poorly adjusted residential

and integrated students to show evidence of anxiety concerning the

amount of involvement with parents; however there is no sigﬁificant

association between the two.variables.

Attitudes Toward Their Parents?! Visits
and Adjustment Scores ~ Table .33

High ‘Medium Low
Students want: . No. % No. No. % _Total
"Much more . ©
or never™ 27  52.9 101 60.5 22 64.7 150
"Little more ) : . oL ) :
or _same" 2h  A7.1 66 39.5 12 35,3 102
Total - 51 100.0 167 100.0

34 100.0 252

The children with the high tést scores seem to have

somewhat less need for more parental ihteraction than those children with

low adjustment scores (52,9% compared to 64.7%). This could be an

indication of less anxiety about this type of family interaction, or

it could merely indicate that better adjusted students actually feei

closer to and see more of their families.
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. “t Chiidréﬁﬁs Eéi‘;ima‘ﬁioﬁ.of the Big'g'esﬁ Préfblem ’ %
in Scheol Related to Adjustment Scores - Table 34 i

™

_ High . -Medium _ .. Iow :
Problems_seen ast. - No. % Now % No. ' % _ Total
nOun" problems . 31 5L,0 85  L7,0 12 39,0 128

_Brought_on by "Others" 2o 5.0 - 9L 53,0 19 61.0

Total - B7- 100.0 179 100,031 100,0 267

To analyze the data dé‘xii{zeé from the ques-tior{ on.the
"biggest pfoﬁlém in scﬁoéi" in réi;‘biqn to adjustment scores, the
cé‘tegozjies of the original code were regrouped- into i:ers'o'nal or
écédémic; problems ("ownl'.i p;iobl:ems} ‘énd .pi‘;ab'le:ms brought on by others
(pupill relations, fighting, and discipline or 'b‘eache:r px‘o}iléms).
" The z‘e]:a'bionshi;i is not -s:{gi;if:i.carft' but a pattern does
.appear whereb;;r the best adjusted Se6 schodl probienis as ‘their “own"
(54.0%) .and .'tﬁe most poorly ‘acl-j.iz.sfed see. them as primarily the ‘
‘result of 'others" (55.0%), ) ' . |
"What 'the~residential. school, ﬁas taugﬁ'b you" showéd no.
significan‘b rélatipnship with adjustmen'b as ﬁegsux;eci by thg

California Test of Personality, -
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-4

Children's Desired Activities Related
- To Adjustment Scores - Table 35

" Medium

CPr

There'wés a greater téndency~for the best adjusted childfen to
concentrate on the desire for more educatlonal opportunltles, when compared

to children in the medlum and low adgustment score group (33.3% compared

to 17. 6% and 14.3%) .

and

WO

s - High ‘ Low o

Type of Activities. . No. No. % No. % “Tatal

Leisure or Sports » 36 . 66.6 136 . 82.1, 18 85.7 190

Educatlon , v 18 33.3 29 17.6 - 3 .14.3 50
fofal - 54 100.0 165 100.0 21 100.0

_ Those children whose adjustment is scored as medium or low

" definitely appear to prefer spo;ts; more so than those whase adjustment‘

is scored as high'(82.4% and 85.7% comparéd to 66.6%).
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' CONGLUSION

| The adjustment soores have significance for their

.association with educabional aspiratlons, ' Thé better adjusted

. sbudenbs (’high') definltely have a greater concern wibh bhe

need Hor education which holds hhroughcub Obher‘quesblons B

involving an educational component, In_somé.cases,.(perspectivg

on school prdﬁlems'aﬁd occupatioﬁél problems 6f Indians) there -

appears %o be a pattern gmerging which.ﬁould.be identified with
. adaptation toward the white culbure. The beber adjusted
students segm.to have set themselves 'oufside' their own

culture (i.e. ‘they identify problems as characteristics. of
the Indian race) .instead of'setiingjbhemselvas against the

white culture ( i.e. ‘the poorer adjusted tend to mention

~ discrimination Qr'giscriminabo;y Practicés as causal),

This explanation would have to be tested further to
measure the significahce of the pattern; however the practitioner
should not- 1gnore the impllcations of social and personal

adjustment for bhe reality of. adaptablon. A bdlanced invesbmewt

~in the personal welfare and adjustment. of ‘the Indian students

.should be more effective than. bhe present bendency to an

integrated educabional system.
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CHAPTER IV |

'LEGAL STATUS AND ADMISSIONS

Legisiation covering fesidéntial schools is a part of the
Tadian Act, 1951.. This legislation defines a child as an Indian
who has atﬁgiﬁed thé'ageléf sik_years ﬁub has not attained the
agé of sixt.eén years and as a~p§fso'n who is required by the
Minisﬁer to atbend school. The ;égislabion.defines schools as
including.dai_schoo}s;*technical schools, high schools and -

residential schools.

Section 113 of the Indian Act states that the Minister

A

can enter.ian agreements for thg educatibn of Indian children
with:
a. 1the.governmenb of a proviunce,
b. +the Commissioner of the Yukon Territory,
c.‘ the Qommissioner'of the North West Territories,
d.. a pubiic.Or separate - school ‘board, and

e. a religicus or charitable organization.,

The legal basis of the residential scheol system is -
permissive‘in that the legislation sets out alternatives which
' the. Minister may use in the provision of educational facilities

for the Indian child.
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The nine residential schools in Saskatchewan.are owned and -

maintained by the Indian Affajrs Branch with contractual arrange-

‘ments betweenlphe Branch and.fpe religious denominations regarding

mahagemeub of the‘sbhools4 The'form.for admiésion'bo a residenﬁial :
school is signed by the parenb or guardlan of the chmld. In o
theory, ‘the Indlan parenb places hlS Chlld in a residenblal school
but in practice, there are numerous varlatmons as ‘to. who ‘takes
the initiative bo sbarg ‘the admissmon process‘ ‘Quite oftten,
Tamily Breakdown‘léads ihe.supépiWQendenb of‘an agency or hig
staff to place a child.’ ‘ ' | . .
The admission applicablon 31gned by the parent or guardlan
gives a measure of guardlanship to the pr1nc1pal while the child
is attending school. -Pepmlssioq for medical and dentgl treab= .
ment, as the principal'deems necessary,. is conveyed by the
signed foima_ But thé form Specifies‘that in all cases involving

an operation, an-endeavour'shall‘be.mage'té obtain ‘the parents!

. - consent.,

The pripcipals‘ho;d différing views és to the measure
of guardianship conferreé.on them, - ‘Some feei,thgbLib presents
no problem at all, and that they are:the iegal'guérdians af
ihe child w;th all the rights and respons;bilibies of a
gpardian;,otﬁerslfeel that ‘the pafenbs"are @he légal guardians '
and could revoke the agreement and rem@ve ‘the children from

the residential school.-
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Thé admission form, however, spells out that the child shall
remain under the guardiaﬁship of ‘the principai fof such ‘term
_as the Minister deems profer.

The guardiénship issue is a spacial préblem when
children are inVolvéd.in residential schools for other than
educational‘reasons.‘ If the child is in need of protection
due to family break-down, thé admission form ‘type of guardian-
ship is weak. In effect the parent can revoke his codseﬁé
to have the thild remain in residential school. Most of the
principals expressed the view that if a parent démaﬁded 5is
child be releaéed they would comply. Again the plggement'qf‘
the child in a foster home guring ‘the sﬁmmer appears to be

‘aésuﬁing guardianship rights beyond those conveyed by ‘the
-admission form. There is a real contrast to the extreme care
e;erbise& by a court of law iun child welfare proceedings in
respect to removal of guardianship of a parent and the -
establishment of a new guardian. An impqrténb.right of_a'child
is to have a guardian, For the child who is placed in a
residential school for a welfare reason, the matter of guardian-

ship is far too obscure.
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1. Chlld Welfare Legisl&tiona*

. The province of Saskabchewan has excellenb non-
discriminatory child welfare leglslatlon applicable bo all

persons in the prov1nce. ThlS leglslablon has six maaor

- . ‘purposess

a. inveétigating1ellegatiehs.or‘eVidenee<of
: neglecb of chlldren, |
. b, protecbing neglecbed chlldren, _
G, 'prov1d1ng care for children assigned bo It
under the Chlld we1fare Act or any other Act,
d. superv1s1ng children assigned be ibs superv1sion

under the Chlldewelfare Act or any other Acb,

[

placing chlldren for adopblon, '
.f._ assisting unmarrled parents gnd their children,
and any other duties given to the child welfare

suthority by the Act or any other Act. .

While ﬁrovincial child welfare servlces supposedly
are noﬁ~disdrimiea£ory, inereelibY'they are notievailable'bO'bhe
Indians of Saskatchewan.,.The_reasons for'this eeem'bo go back
lnﬁo history when fhe-prevalent attitude in‘tﬁeiBranch; readily
ecceﬁbeq by ‘the ‘province,-was that the Igdian'is the exclusive

fesponsibiliby of the federal government. This approach has been

challenged and the legal rights of Indians under provincial law is

spelled out in Section 87 of the Indian Act - R. S, C. 1952,
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However;.officials of both the Branch and the provincial

departmént with whom the project director spoke, agree that at

presenb there is only mlnlmal service provided to Indlan families

and children. Iuaeed 1b is felb thab it would requlre a

massive 1nvesbment of sbaff and funds to provide adequabe service.

Care and Gustody:

Thé.éarg of ﬁhe'Indian}child and the cﬁstodonf ‘the

Indian child are not minor issues. If a child is placed in a
residential scﬁool Beééusé he ﬁeeds protectioﬁ due to parental
neglecb is this 51buatlon any differenb in July and Avgust than
in September or Octdber? The maJorlty of children return home
for the suhmef'beriéd The principals explalned ‘this apparent
dichotomy by saylng ‘that the sumper perlod was less demandlng
in the care of chlldren - the weather was warm, there was food
avallable and that 1b is generally considered the 'fun season!
in the‘éultﬁre, Anothér imporbang reason ﬁot mentioned was -the
institutional sysﬂem which was geéred.to.operafe ten‘months
rather than twelve. This reflected again the dominant influsnce
in ‘the insbitutions.of a basic education function of goal rather
than-a child care Fuhction.

. The .removal of'the'chiid from his home, by an.
administrative decision, relieved the parent of responsibility
: fofl the care of the child. But the custody of the child is

"left in doubb,'parbicularly when the program is structured for him

to return for a two-month period in the summer. For the child whose

parents are neglectful, this is serious.
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. The leck'of parental influenne,or participation

: during ten months of the year 1eaves the child alone to

~adapt and adJusb to bhe whibe culture of - bhe resmdential school.
The absence of the influence of the residential school. dnring
bhe summer monbhs leaves the child to readapt and readjust
bo the Indian culburev~ Tlme and agaln the principals .
raised the quesblon of the ease with which the Indian child
mnved from one culture to bhe obherel
It was likened ‘to teklng off one set of clobhes

and pubbing on, another.~ Examples of -diet, liv1ng habibs,
relzglous observances and 1anguage all poinbed to. this .
culbural switch depending on bhe env1ronment. It can only
.be explained by bhe leck of internalization of the white

cultural values. The Indian child‘will submit “te the ‘direction

~ of ‘the .white authorlby bub it is wrong.to equate subinission

wxbh»inbernallzatlon of ‘the value system.

. Ib is suggested that many adolescent Indlans reburn
to the reserve culture as a form of" rebellion, confronted as’
they are wibh confllcting,pullsAbebween,phe two cultures.'

" Central to a resolubion of the impaet'of the

'cultural clash and struggle.for bhe Indian child is an integra-

-tion of these major forces in his life. Few children are

equipped to handle this struggle on their own. The need for

an approach that strengthens the family and assists the family

to participate and support the child in his adaptation is

essential.
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Indeed it is -essential that the family itself
adapt if any.significant results are expected with the:
ehild, Dividipg'bhe care and custody of the child iato
time units :{n the year must be re-examined. The raie of
family.énd the pa;eﬁbal function ﬁay need to be augﬁenbed
but- should not be supplanted, exoépb iﬁ sé}ious'cases-of
child pratection and then ouly with due legal pr;CGSSw

. In the absence of any real child welfare services
to Indians in Saskatcbewan, the Branch has adapted its
existing machinery to meet the need. The residential school
.is fhus seen as a resource for the ‘child who needs protéction
and piabemen'b outside h:i:s home. Statistics on admission .
(see next section) cleaply indicate that the majority of
admissions result from child welfare problenis rather than
educational needs.

- Negotiations covering éervices to Indians between
‘the federal gbvefnment and the province must take into account
‘fhe‘need.for a modern system for the care of dependanh and
‘néglected children and the provision of adequate serviées to
support families in time of crisis. The Indian family, like
any other, should have ;vailable to it the best system of
famiiy and-phildlwelfare service that a modern state can
provide, The cost of such a service, and decisions as ‘to
provincial and federal financing responsibilit&, will not be

easy to caleulate.
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Admissions:

The Admission policy of an institution shonld reflect

63

the type of service the instituion is structured to provide.

Who is denied entry, as well as who is -admitted, is significant

in understanding the philosphy and purpose of-the institﬁtién.

In the residential sechool field, tension over admissions Ted

to the request for this study by the Canadian Welfare Council.

The Branch has established a policy whereby the Indian children

having first access to residential schools were ﬁhose living

in unsatisfactory home situations or who were orphaned,

The purpose of an instiution is to care for the children it

can treat. It became, therefore, of utmost importance for

the long-range planning of the Branch and the Churches to

understand how well they were méeting the objectives of

treating and.caring for the dependent and neglected Indian

children - - the main group in residential schools.

Reason for Admisssion of 1612 Indian Children

to nine Residential Schools in Saskatchewan ~ Table 36

Educational Child Welfare BFmotionally Mentally Delinquent
Needs - Needs Disturbed Retarded
1. Kamsack 18 87
2. Onion Lake . 13 113
3. Prince Albert - 315 31 L
4. Punnichy 140 110 1 1 5
5, Beauval 80 | INN 6 L 3
6. Lebret 112 139 9 2 6
7. Lestock 157 6 12
8. Duck Lake L5 158
9. Marieval 16 _73 2
Totals 639 . 912 26 2L 14
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In Table 36, the admissions have been divided into five
catégories.~ The first two. cover situations arising from home
environment: educational, meaning that the primary reason for
admission was the lack of access to a day school on. the feserve,
the migratory'pattern,of'living of the faﬁil&; or the lack of
any nearby inbegrated school the child could attend; child
welfare needs, covering the orphan child, the child. born out
wedlock, or family breakdown. The last three categories cover
children witﬁ special needs: emoﬁionélly disturbed, .mentally
retarded and delinquent.

Of the 1612 children in residence, 912 are phere
for child welfare needs and 639 for educational needs . . . 26
were identified as emotionally disturbed on admission .. 21
aé méﬁtally retarded and 1l as delinguent. There were a number
of psychological and psychiatric~re§orts for the retarded and -
‘disturbed children. In the main these reports were prepared
after the child's admission. The schools normally don't
admit-delinquenﬁ children; however in parﬁicuiarvcéSes where
it wasifelt that thé child would.regppnd to the residential
school setting, exceptions. were made.ahd the children admitted.
Com‘bi.ning.the'educa‘bional need andjthe. mentally'retarjded
Acategories,'the total is 660 for education-related reasons,
and combining tﬁe other three welfare-related categoriés; the
total is 952. The over-all admiséion percentages for the
nine residential schools show welfare admission totals 60% and

educational admissions total LOZ.
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If ‘the Prince Albert school statistics are»rehoved

from bhese bobals the remalning e;ghb sohools show an. 80%

welfare reason for- admlssmon and a 20% educatlonal reason,

The eight schools thus - very clearly refleot.the

admissmon pollcy of the Branch.

Admission Proceés‘ "The'haédﬁdata on'reasons for admission are

easily measured. Af one accepbs bhe validiby of ‘the stabements

‘on the adnission forms, But a fuller consideraﬁaon of bhe

process is hecessary,

In normal Chlld welfare pracbice, ‘the admissmon process

.should include the followang sbepsz

1,

L

. Adeqnabe appraisal at the inltial p01nt of appllcation to

: evaluate the basis for the placement requesb to aSsess -

the severlty of the problems and the appropriateness of group,

care as the mehhod to help the child and to study bhe instl-:

. tubion's capaclty to meeb the needs of bhe Chlld¢

2.

Extensive counselling with parenos to eobablish with them the

7phrpose-of placeoenb, to define wikh hhem the. character and -

extent of their partic;pation, to provide subsbantlal casework

serv1ce in relatjon to ‘the problems which necessibate place- .

) ment of thelr child

L.

Caseyork breabment for children to prepare ‘them for placement,

to help ‘them modify or resolve their behaviour and- personality
problems during placement.

Plannlng for afber-care needs in relatlon to the child's dlscharge

and the afterucare services that he and his family will require.
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In actual practise at the residential schools these
" things happen at each of the four key steps:
| "1, Theorebically the parent initiates the reqiést

fo%‘placement of his child in a residertial school, This Ay
be approprlabe ‘in Lhe educabional needs category but 1s in-
approprlabe in a- Chlld probecblon service where ‘the parent if
gvailable, would likely need a tremendous amount of counselling
to voluntarily §ur;gh&eg his child for placement. _fé iéx
evidedt from the‘lack‘oi.ghild welfare.ser;ipes ﬁo.Iﬁdiag
children in Saékatchequ,that thé.placement of childreé in
) résidential schools is“the methéd of handling family éiﬁﬁations‘
where there is a need bc probecb the chlldren, The' lack of
recorded data, even on the adm1531on form, suggests thab llttle i

or no counselling is dgng with the chlld or his parents and |
that an administrative décision is made at the agency ieveluto

'. praéecthe child.‘

h 2. There is"libﬂle'or no evidence of counselling
with parents of children admitted to residential schools,
Tndeed, one cowld search far to find a parallel situation in
which parents are less invelved in thé'diregtién of their
children than residential schools. There were a munber of
instances of parents visibting, or échoéls that allowed week-
end leaves for their children, but these were thé exception

_rather than the rule. . -
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' The Branph has been.argulng fox the establishment of parent-
teacher Qrganizatioqs'ﬁub 1ittle has been done, - Insofar as . .
“service to the.Indién parents around the problems.which
neceésibated placement .of their children there is no eviAence
bhat any substantlal work has even begun in thls area, .
3, SOClaI work is the major d1301pline in a child
welfare prog;amme.i However, we flﬁd that although 80% of ‘the
aamissidns in eight of the residential schoolé are for child
welfare reasous, there is no social work staff at any stage

in the admission process, or -in ﬁhe’institubion; The 4

,preparatlon of the chlldren for placemenb is 1mp0531ble under

‘the system. There is no staff to do it, Two weeks before ‘the
feéidential schools were duse ‘to open in September 1966, the

principals did not know who had been approved for placement

‘in thelr schools¢

Professional ser&ices in the institution to help '

children modify or resolve their behaviour and personality

' problems during placement are completely lacking: This is

not intended to reflect on principals, teachers or clergy

in the schools, but to stress the p01nt that in the functions

.whlch they prlmarlly dlscharge they are neither equipped nor

should they be expected to prov1dq professional casework

service,.
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L. Plannipg forAdischapge df a child from an
institution should Begin oﬁ ‘the déj he arrives. 4H6we#éf ﬁﬁére
was no evidence at all of planﬁing of this dimension kiih'bhe
children drAwith:their pafenbs¢ .When the child reaches
Grade 8 he is indluded in.a'gréup'that is interviewed by a
Branch educational officer on the next step in his educational
ﬁfogramme, ‘Some “supervision ﬁés‘prév&ded for those students
who were placed:iﬁ foster homes to continue their education
in the city. However the guidénce officers, with a caselload
of 150 Indian students in fOSter~home-pia§emenﬁs spread over
a wide'gebgraphicai afea, cannot physiéally handle the aemAnds
of ‘the job and certainly no level of'inbeﬁSiVe supervision is

. possible.
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Phe failure of the admissions policy of Indian

TEE TR

residential schools can bé suﬁmarized as follows:

a, .The admission policies do not follow the .

-

established criteria for determining which

children need institutional care,’
b. Continuous work.wibh.the Indian parents before,
) ‘ during, and after the child’s placement has

not been available.

T[T [

LB thldren in residence have been without the

F counselling needed to help them deal construc-
L}. - o . tively with their problems.

; E ) o d. The daily living program has not been

L N -

| .

specifically directed towards treatment,

”i : : . " nor geared to utilize group life as a

I . part of rehabilitationv‘

e. The sﬁecialiégd servicdes of consultants have
o S . ‘ béen used only sporadically. |

! .

— ' - f. Discharge planning-and preparation for the child's .

—

leaving have not ‘received due emphasis nor been .

diagnostically determined.
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CHAPTER V

ADMINISTRATIVE ASPECTS

The maberial in this chapter deals with the residential
school system and bhe administrative analysis of thls system as’ 1b
affects bhe adapbablon and adjusbmenb of Indlan chlldren, The
thesis of this chapber is that bhe organlzablan of the physical
plant, the sysbem of admlnlstrablon, the basis of flnance and ‘the
program have’a real 1mpacb oun ‘the way in.which bhe child adapts to
‘the env1ronmenb. The overwall concern that emerges is the need for
a comprehensive set of standards to gulde both the Branch and the
Churches in operating an inshi@ﬁﬁional réséugce for children.
There is sfandardizatidh.in éuéh aieas és~budgeb allowance for
food and clobhlng, salary levels and the academic program, but
‘the developmenb and implemenbablon of accepbable standards of .child
care are lacking. To the project director this absence ‘of child
' care standar&giis reflected in the treatmeﬂtAof children en masse
rather ‘than as individuals and'is observable for example in ‘the
1imi§ations of the'physicai structures, the high degree of re-
giﬁenbabion, ‘the éleeping and eating arrangements and the ratio of

staff to children.
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1. The Physical Plants

A. Designation: Because the nine schools have two designations
it is important -at the outset to identify them and establish the
designation tﬂat will be used throughout the report. Table 37 lists
the name of the instituion, the designation for the report, the

location of' the school and the auspices.

Nine Indian Residential Schools in Saskatchewan -~ Table 37
Name - Designation in Report Location Auspices

1. St. Philips

Indian Res. School - Kamsack Kamsack Roman Catholic
2. Onion Lake R.C. . . :

Indian Res. School -  Ondon Lake Onion Lake Roman Catholic
3. All Saints Res. School - Prince Albert Prince Albert Anglican
L. Gordon Res. School - . Punnichy Punnichy Anglican
5. Indian Res. School

Beauval, Saskatchewan Beauval _ Beauval Roman Catholic
6. ‘QutAppelle Indian :

Res. School " Lebret ' Lebret Roman Catholic
7. Muscowequan Indian ' : '

Res. School ‘ Lestock Lestock Roman Catholic
8. St. Michaelt's Indian : . :

Res. School Duck Lake Duck Lake Roman Catholic
9. Cowesses Indian

Res. School Marieval o Marieval. Roman Catholic

B. Auspices: As Table 37 shows, seven of the schools are-

" under the management of the Roman Catholic Church, and two are under the

' management of the Anglican Church of Canada. The Roman Catholic Schools
are administered by principals who are priests and members - of the
Order of the Oblates of Mary Immaculate. The Anglican Schools are

administered by principals who are priests of the Anglican Church of Canada.

et + e vy el e
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The Oblate Fathers' Indian and Eskimo Welfare Commission, Ottawa,
is the qentral.cgordinating church office for the Roman Catholic

Schools. The work of the Anglican Church in this field is under .

the Residential Schools and Hostels Division, Anglican Church of .

Canada,’ o -

i

Bobh Roman Catholic. and Anglican Schodls operate under .

-a standard contract bebween the central church offices and the -

Minister in Charge.of.Indlan Affairs.

C. Ownership and Maintenance of Plants: The Crown .
owns the 1and§“AnA'buiidingg of the nine residential schools. The
mainbenéncé:of the buildings and equipment:is also Crown reéponsibiliby,
Thls accords with ‘the general pattern of ownershlp and maintenance of
r651denb1al schools across Canada .There are several .schools where
‘the buildings are étill ‘owned by ‘the Church..

D. Location: There has been a pattern in Canada to build
children's institutions 'in the woodsf. Land Was>cheapé} and probiems
of control were 1ess visible to neighbouring communities, Iﬁ a mnber
of instances cities have grown out to and around the institutions

and today they are located on some of the richéét'real estate in

Canada. Indeed, some institutions have been able to‘fund ‘their

up-dating in program, new buildings and additional services by the
sale of real estate no longer used for farming.
Eight qf’hhé~sch0°ls’in Saskatchewan are located on or near

‘the Indian reserves,they.sefve‘
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Beauval, 6nion Lake and Marievai a;e'ﬁhe most reﬁcbe from any major
céﬁﬁre 65 pépulabion. . Beauval is situ#ted éighty miles north of o
‘Meadow Lake on a vé?y secondary sénd highway. Onion Lake is cutb
off for péft §f the year becauge ib:is'reacﬁed”by a ferry écrOSS
' the Saékatcﬁewan River° Marieval is-situated mid;poinb between
thé'communitiés of Broadway and Gréyson4} Punnichy, Lestock aﬁd<
Duck Lake are locafed.near.small_ceubres but the communities doruot
offer fhe'kind'of‘resouépeé ‘that support and enhance an institu-

‘tional program.

The town of Kamsack hés begn'fhe subject of an excellent
reseéréh study. Although the ;esidentiai school is locabed five
miles from the communiéy;'bensions bétwgen thé town and the
Indian‘pdpulafioq are reflected in hégative attitudes towards

. ‘the residential school,

Lebret, located near Fort QufAppelle, has a larger centre

of popuiation and additional commuhiby resources from which to

draw.’ Tt was disturbing to note the lack of communication between

_ ‘the high school personnel in Fort Qu'Appelle and ‘the residential

school administration concerning the integrated students,
Prince Albert is located on choice real estate in the
city of Prince Albert. In theory it has all the advantages of

locapion, being able to draw on the services and facilities of a

- large urban community. The large number of integrated students

in Prince Albert also forces a high degree of community contact.

\
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It must be observed howaver, that the residential
schools have by and large 1solated themselves from dlrect commun-
ity part1c1patlon elther in thelr programs or reachlng out to the ;A.
communlty¢ Indeed schools 1mmed1ately adgacent to Indlan reserves .
can be strongly crltxclzed for the 1nv151ble wall that ex1sts,
apparently to protect the chlldren from the reserve populatlon.
Inc1dents of dlsturbance and vandallsm attrlbuted to persons from
a reserve ln the past have caused some admlnlstrators to shut off
contact between the reserve populatlon and the children at the
schools.

To illustraﬁe, there is one school whichmdesignates
:an Indian'Parlor as fhesolace where Indians mey visit pupils.

It is a porch on the main buildlng. It is enclosed but only

¥

crudely‘furnlshed with benches, The problem of superv131on
reached such proportlons at some point in the past that a one~
way mirror was ;nstalled to observe what was going on in the
parlor. The involvemens of Indian parents with their children
attending the re51dent1el schools will be dealt with more fully
in later aspects of the report,

The p031tlon of the schools is ambivalent with respect
to the communities adjacent to them, whether they be Indian or
wﬁite They are not focal centres for programs of social upgradlng,
cultural enhancement or recreatlon for Indlans and they appear to

be remote from and unlnvolved 1n the white communlties of which

they may be a part.
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An urban location ‘is desmrable for bhese reasons‘

"1, It-is ea81er o attract and hold compebenb sbaff
'“h thiSZSehtlnga Few senior people, or’ those Wlbh profe551ona1 .
bralnlng, will - choose to llve in isolabed 1ocab10ns1
oo The urban setblng prevenbs bhe staff from

becoming ingrown. There are opportunltles for staff to he-

'stimulated by oiscu531ons with obher eXperts in bhelr ownr and related

fields Exten51on and similar courses can be arranged easily,
bhrough the univers;ty if bhere is one or through the use of
specialist staffs avallable in the urban setblng

3; Part - blme ‘staff from bhe communlty can be utlllzed
to supplemenb the work of the 1nst1tublonal staff,

L. Community faciltbies, such as clinics, hospitals,
technlcal schools, universibles and. churches can be used for

the chllaren. Such fa0111b1es are becomlng incre351ngly

avallable in mosb areas.

5. Communlby conbacts, such as exchange v131t1ng,
employment 1nterv1ews, sports, bheabr1ca1 prqducblons, and

use‘of‘insfitubional facilities by the community are facilitated.

The locatlon of residential schools 111usbrabes the

. problems 1nvolved in pollcy—maklng because of competing factors

© that must be considered such as:

The long-~term goal of 1nbegrabing the Chlld as an

" adult Indlan in Canadlan society suggeshs an urban locablon, while

The need for contact with the pupil’s family suggests

a_ location near the reserve.
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E. Design and Condition of the Plants: Several general

observations are appropriate before discussing individual schools.

The nine- schools are located on mosb ‘desirable phy51cal landscape o

~in ‘their areas Prox1m1by to lakes, a hill commandlng a v1ew:
of ‘the coun%ry31de or a peaceful valley were the main factors
in site locablon. Indeed it was never dlfflcult to flnd a
residential sohool, one only had to look for the most abtrac-
tlve natural 1andscape and the school appeared.

Re51denoes in elghb of ‘the nine schools, Prlnce Albert
being the exception, are the traditional orphanage bype of
structure. Thls is a three-sborey brick or wood building in
whlch all the chlldren sleep, eat and play. Many of the sbaff
have bhelr rooms bhere, and 1n a number of ‘the schools some
classrooms were also housed in the central or main building.
Thls des1gn, whlch was in vogue 1n 1932 was popular because
it was cheap, supposedly efflClent and could house the max1mum
number of people 1n‘the minimum amount of space with a minimum

of staff requlred for superv151on;

The design of a child—carlng instlbublon elbher
contribubes ‘to ‘the good of the program or is a real drawback.

* Buildings are an ‘institutional necessmby and ‘their design,

construction and lajout is of major importance to program.




S Tl

=

¢

i

77

The .residential schools are désignéd:for the care of children,
en ﬁassgg - They sleep in large éérmitories,‘aometimes with up to fifty
ocbupaﬁbéa éunk beds are used and it is-often difficult to move between
. the beds. The children are usually fed caféﬁeria style in dining halls.
The gaﬁes rooms aré inadequate for the_number of children_who use them.
~ There is a lack‘of'storage or locker épace. In such-a étructure ﬁﬁere ,
'is no placé where.é child can escapé’from the group.

Whep thé phjsical limitations of the daily living programs
are evaluated in the light of such factors as the individualization of
the child, that is,?thé importance affofded'tpe'child as a person, the
schools score very low. .Wifh the ‘knowledge of child care available
f&déy, it is inexcusable that’children_are still cared for in a nineteenth- -
century atmosphere of sheltér. Opportunities for a child to get awdy
from the group, away from constant exposure to other children, must be
providgd‘in é sound institutional setting; the residential schools lack
ihese facilities.

F. Condition: It is a tribute to the efficiency of thé
~ housekeeping staff that the‘reéidential schools are as.clean and
orderly as they ?roVe to be. From dormitory to dining room, from
" washroom to play area, there was an order and tidiness in the arrange-

ment that never ceased to-amaze the projecﬁ director.
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. It demanded regimentation of ﬁhe children to{accomplish this
‘and again emphasized the fact that the children are treated as
3 number to be cotinted and directed, rather than as‘indiv;duais
to be-céred'for. |

Regimentation and routine cannot be escaped in éq

insfitution but it is the degree to which they- are imposed fhat

is crucial ﬁor the childrqn. A high degree of regimentation and-

routine ig unavoidable‘in-bui}dings of the type used in the
résidential schools.

. A numBer_of the residential school Buildings should.
be closed immediately. The main building at Kamsack is of
mosﬁnimmediate concern, If is an old wooden structuré and
the risk of fire with a poésibly high t0ll in 1ives-i§ éoo
dangerous to risk. Surely the countr& has experienced
sufficient tragedy through fires in institutions to make ﬁs
face the necessity of sound and safe buildinés'for.the care
of children, The publie wrath that would bhe incurred by such
a tragedy should be compulsion enough for action to occuf now,
Better that a chilg‘s educatiﬁn be interrupted for a.timg.than
that ény fﬁrther.risks be taken in 1oés'of life.

. Efforts have been made -in the past year to reduce  --
ihé'number of children in the residentisl schools because
of over-crowding. The authorized enrollment in each school
‘has been set up and as Table 38 on this item illustfates;

the schools have adhered to this new quota.

S
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Numerical Breakdown of Services Provided By
Residential Schools in Saskatchewan ~ Table 38
~ : ' L Res. Students : '
Authorized Nos of Children No. of - ¢« abtending - Total
Enrollment in Residence Day Students Integ. Classes Boys Girls|
1. Kamsack 100 105 166 133 7 138
2, Onion Lake 125 126 ) 146 : ' 121 141
3, Pr, Albert 2375 S50 < . 227 179 171
li. Punnichy 165 157 4l 16 ) 102 96
5, Beauval L0 7 . . 77 60
6. Lebret - 300 .268 ' A 10 136 132
7. Lestock 175 175 . 55 129 101
8. Duck Lake 180 200 N B 22 105 - 98
- 9. Marieval 90 91 ! 117 . 105 105
Total . 1650 1612 525 _ 271 1095 1042

It is not clear how the authorized enrollment wgsﬁdetermined

or whebher.it is planned'bo gradually reduce the population ‘to
manageable limits., The au&horiééd enrollment for the nine residential
schools is 1,650 -and ‘the number of children in residence at ‘the time
of the study was 1,612, “The only échoql that was significantly over
the authorizéd enrollment was Duck Lake. A fire in a day school,

Cunberland House on Pine Bluff Reserve, necessitated the placement of

children at Duck Lake for the remainder of the term and this accounted.

N
s
.

for thé extra nurber of children above the authorized enroliment.
The schools ‘that caused the project director immediate

concern in terms of ‘the condition of the main bulldings, overcrowding,

.|

i : and fire danger, were Kamsack, Onion Lake and Marieval. Both

Onion Lake and Marieval are remote from available fire fighting

|l

equipment, and are of wood construction.
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They represent real fire hazards even though extensive
expenditures have been made 6ﬁ fire warhing equiﬁment".

It would requ1re a lengthy'catalogue to list the obvious '
needs for upgradlng and updatlng the phy81cal plants in the elght re81dentlal

schools, Foremost, in: the mlnds of a number of pr1nc1pals, was the need '

* for gymnasiums. The lack of 1ndoor play'areas and the value of gymn351ums
:for a wide variety of activities is not a debatable issue, the need. for them |

~is self-evident.

G, New Construction: The new construction whiéh‘has_

' Gociifred in the past ten yéars in eight of the schools has been |

’exélusively“for academic blocks. The contrast between the modern academlc

buildings and the main residential structures, where the chlldren llve,

is startling, Indeed this contrast ‘is so sharp as to be a dominant.
_ impression of residential schools in Saskatchewan. Tt must be inferred

. that the Education Services Division of the: Indian Affairs Branch places -

its highest priority on the educational function of the residential schools
and hence. has been able to secure the capital funds necessary for excellent

classrooms, housing for the teachers, and supplies~and‘eqhipment for the

'school progrém. The status of teachers is also an interesting testimony

to the priority given education in the administration of the Branch.
When contrasted with child care staff in-salary received, hours worked,
and 1ivihg accommodations provided, .the teachers-are much more favoured.
| Considerable funds have been expended on maintenance,
and Duck Lake School is the primary example’of a major overhaul  of the

interior of the main Buildings to update the physical surroundings.
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NeW'plumblng, wiring, and tiling have been 1nstalled and new interior
walls have been constructed. However, the problem.remalne of too
many children crowded into too small a space, with no oppcftunity
for any semblance of family-type 11v1ng, |

The effect of thls type of structure and de31gn is to force
ccnformity on the child rather than_enabllng the staff to take into
accounﬁ the unique~personality of the child and his individual

needs; it forces him to become a member of a large group in every

_ significant aspect of liVingn The importance of the group relationship

and statug amongst hls peers becomes paramount. Added to this is the
dllutlon of the adultechlld relatlonshlp by the large number the

adult must care for. Indeed in thls 31tuatlon, ‘because the children

. share a common cultural'background,.the whlte adult is very much the

alien. His value system while learned is not absorbed.

2. Prince Albert

“A wide gap separates eight of the schools from the partially=.
built Prince Albert complek. It is different from the other eight

schools to such a miarked degree that it will.be referred to separately.

‘Prince Albert is the only urban school, located as it is on choice

property-overlooking the city: It is the largest echool;‘With an

. . authorized enrollment of 375 students. ~Of the total 271 residential
" . students attending integrated classrooms, 223 or 80% are in residence
- at the Prince Albert School. These factors and others, which separate

the Prince Albert School, will be dealt with in other parts of the

report.,
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The present, phyéicél plant gsnsists mainly of ‘military
barraoks bullb durlng World War ll, Four very modern .cottages
‘have been complebed 1n ‘the past bwo years, Thése'are the firét i
of 35 new bulld;ngs which will make up ‘the new Princé Aibert
'Acampus.f'The iﬁadquécy of war-bime army barracks and mess
"hélls-éé an etviromment for children is acceﬁted. The“déciéicn'.'
to replace these structures is to be commended;:'Thezfemporary '
nécéséiby'offhéusing'cﬁildren whose school had burned in 1946,
:beédme aﬁ almost pérmaneﬁﬁ‘sblution, éonSidériﬁg ‘that tﬁo decades
have pasaed and :the majority of childrén .in ‘the Prince Albert
School still sieep;‘eat and have their récreatioh in the huﬁs.

| 'This school is bhe only one nhere capital funds have
been 1nvested in creating a new phy51cal environmenh for. the

care of res1denblal childrett., The cottages are ahtractlve and
well~equipped. They can house up_to 2L childrenAgéch and é¥e~.
so marked an improvement on auything else-in Saskdtchewan that
one hesitétes to bé.critiéal at all of them. From the point
" of viéw of physical p;aﬁb it is .sufficient to say that ﬁhe. : .
_Priﬁce,Albgrt cottages are 36 far supefior to othef acqomquxbién
for chlldren in re31dent1al schools 1n Saskabchewan and, 1ndeed,
.in other - parts of the Prince Albert School as to defy compar-.

ison.
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3. Respon51b111ty for Program

A. AEproach Program responSIblllby is highly complex
in bhe residential schools and requires careful studj, The
Director of Educatién Services has administrative responsibility
for the whole program of Indian Education Services, a part of
which are ‘the résidenbi;l schools. There éppeaps to have devel-
oped over the years Eiﬁce the Branch assumed ownership of the
physiéal.pléﬁtQ a seb&ration of program réépdnsiﬁility'bebween
the Branch aﬂd the Church. Educéﬁion,-maintenancé, admission of
children and budget control are regarded'as.the Brahch's
responsibilityi The managemenb of staff, hiring and recruitment
of Chlld care supervisors and the standard of day—to—day child
¢are is ‘the reSponsblllty of ‘the Chiirch ‘through ‘the pr1nc1pa1
A number of dlrectlves from the Branch in the past few years
indicates that the nature.of the separation is less clear cut.

. Examples Bf Brancﬁ iﬁvolvemenb in what were formerly régarded
xclusxvely as Church respon51b111bles, include the establlshment
of an aubhorlzed enrollmenb reduction of ‘the number of children
assigned to one supgrvmsor - from 30'bo 25, and a very recent
decision by ‘the Canada Labour Relations Board that non-teaching
employees of the residential schools are employees of the Crown.

' It is well defimed that the Branch through supervising
principals in areas of ‘the province; through the Regional
Superintendent of residential schools on up to the Director,
Education Services, has.the program responsibility for the

academic content of the residential schools.
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Through bfessure forlimproved stahd&rds in the
child«care aspect of -the program, bhe Branch has also 1nbro—
duced sbandards, €+ Ea bhat one supervisor w1ll have 25
children.as'hls group. Becapse_;mpreve@ent in'such.standayds‘

have further lmplications, the Bratrich is becoming more and

more ;nvolved ih'thg non-academic areé of the schools! -
operablon. | |
The responsibilities for progran appeaf to be more .

and more the concern of the ‘Branch and consequently less
influenced by. the Church, In thls.pegard there is a
dileﬁma'fef the principal who is tﬁe represenbative of his
Church in ‘the adminisﬂration of the school, whed:thq policy' :
deciéions bh;t vitally affect his management aré made not by '
the Church but by the Branch. | .

~ To be blunb the goals of the Church and ‘the goals
of the Branch are dlfferenb in ‘thedir’ prlorlbles. Presumably, '
‘the Chureh.cpntlnqes to be involved in the residential |
program as the.§piritual agenecy in reac@ing ‘the chi;d while
the Branch is primarily concerned with théleducgtiona; funcﬁian
As the report states in a later chapter, the function of the
' fesidenbial scﬁpol.appears to be primarily a child welfare
resource‘fbr'Ipdianiéhildreq and this'aspeqt of ‘the prggram

is now.beqomihg clearly recognized and supported.
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There is no question that the Branch exercises the

'major supervisory function on the program of the residential

school; Thefe is a split in the work of the Branchvand ue
find that certaln functlons such as the initiation of ad-
mission appllcatlons are handled through the local Indian
Agency, that large maintenance authorlzatlon is, tied in with
the local agéncy, and that numerous problems in communication
rest between the prlnnlpals and the local agenoles' staff.
It was 1nterest1ng to note the number of times principals

reported dlrect communloatlon between themselves and the

_Dlrector, Educatlon Serv1ces, byhpa551ng all the reglonal

structures. It must be assumed that their unlque posmtlons

as. Church representatlves gave them a sense of freedom in

direct communlcatlon which under normal 01rcumstances in

bureaucracy would result in sanctlons by the local and

' reglonal staff who carry responsiblllty.

Beglnnlng wmth the prlnclpal of the school, it is’
useful to observe the number of persons who hold him
accountable for various functlons

| i. reglonal Superlntendent of Indian Re51dent1al
Schools, |

2; the Agency Supefintendent in the locale where

| the Residentiel Sohooi is‘located, '

3..the Distriot Superintendent in the area of the

schoolts locaﬁion,

4. the heeoquarters staff oﬁ the Education Services

Division, .

. 5. the Church officer to whom he is accountable.

Kied
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'Bf Evaluation and Standatds

While.budget.control educationai superviSion,
maintenance of buildings, adm1631ons and dlsoharges are care-
fully superv1sed by various speolallsts, the pr1nolpal is on
his own in respect to “the chlld~care program 1n the 1nst1tutlon.
It may be that the Branch expects such programs to be evaluated
and supervised by the Church and the Church has the same
expectations of the Branch The fact of the matter is that no
out51de evaluatlon and supervision of the ch11d~care component
of the program~appears operatlve. It would seem.loglcal that
the Hegional Superlntendent of Re31dent1al Schools would have
this role of evaluatlon, supervision and consultatlon. @he
absence of manuals of pollcy and ppocedures and personnei
policies is just a‘further.indioatioo of the gfeatef need for"
clarity for both staff and ohlldren in daymto—day operatlon.

The absence of any formalized and routlne system of
evaluation creates a risk that is both dangerous-and unnecessary.
In medical practlce, preventlon is preferable to cure, and
the earlier the dlagnosls is made of a dlsease the better are

the cliances of recovery. Thils analogy is true for the operatlon

of a children's institution.

Evaluatlon without a set of standards is’ llke measuring

a room withoub a tape. The development of adequate standards in
the instituional care of chlldren has’been the focus of . attention

of a number of North American agencies.
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The Children's Bureau of ‘the United States goﬁernmenh, the
Child Welfare League of America, various State authorities,
the Ontario Association of Children's Aid‘Socie-ties, ave
some " of the organlzablons whlch have tackled this issue.
The sbandards are developed for the safety of the chlldren
and for the development.of the child in the program. In

addition ﬁd:bhé development of standards ‘there ‘should be .

'a written manual of policies and procedures to guide all

‘the staff in their day-to<day job.

A joint committee from the Branch and from the.

newly forﬁed Association of Principals of Indian Residential

Schools, ﬁitﬁrbutSide consulbétion; should underﬁake this
important tésk of eStablishing stahdards aﬁdua'géneral manual"
6f'policieé éndvprocedureso For several years bhe standards
may have’£o serve as-guide.and goals while the ﬁecessary,
‘adjﬁéimenﬁs are made in the physical plénb, the program and
sbafflng arrangements' once established the standards will
be a crlblcal instrument in the proceSS of evaluablon. ‘

The procedures and_aubhorlty Implled 1n a regular
evaluatlon may in the 1ntroductory stage prove bhreabenlng

‘to some principals. Bubt if approprlately handled and

-recognlzed feellngs of apprehen51on can be allayed through

‘the improved reaction of ‘the children and the improved

operations of the'residenfial échool;l An inherent part of
‘this program of routine evaluation would‘be copsultatioQ'with ‘
the principal.and staff on special behavioural problems and

others.'
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.44 Basis of Finance

The nine res1deut1a1 schools are malnbalnee and

’ supported by"the Indian Affairs Branch4 The contrlbubion by
the churches is mlnimal in bhe bobal budget and 1s des1gnabed -
' for: spec1al purposea such gs the religious program of the
school or speclal glfts at Chr;stmas. The Angllcan Church
has been.: making a conbribublon toward the superannuahlon ‘
fund for church employees.. For all pracblcal purposes the .
conbrlbutlon in money from church sources is of- no slgnlficant .
account in the OVer*all budget of the schools. '

. In January 1966 the nlns pr1n01pals were asked bo
complebe a questlonnalre on the labest flgures avallable -
showlng a c05t breakdown of themr operatlons From the |
breakdown, fdur 1tems were 1solated Which appear in Table 39
These ltems are salaries, food clobhlng and ‘the cosb per
annum per child; These 1tems are.comparable .&mong~.the nine -
sohools,: Ibems such as malnbenance and extra~currlcu1ar '
activities show cosb flucbuablons, The salary budgeb does
not, 1nc1ude»teachers' salaries‘whlch are handled dlrect;y'

by the Indian Affairs Branch.
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Selecbed Cosb Breakdown of Nine Resxdenblal Schools
Cost per Ghlld per item and’ Cost per child per Annum - Table 19

T

" Eorollment . Salardes ° Food _ Clothing Per child pér Athum

T P ) $ ~
1. KXamsack - . .= 100. - 529, 211, - 68,. o 1,122,
~ 2., Onion Lake =~ 125" " LTS5, 122, - 60, 850,
73, Prince Alberb " 375, - - . 292, . 150, . . 6L, . 02,
L. Punnichy - 0 165 i 380 . 170, ey, . 852¢
5. Beauval . - 14o. - . 579 1. . 85. . - 1,093,
6, Lebret - - - 300 - 333, 151, 68, .. 69k,
7. Lestock 175 - —30L 162, o6, L. - The.
.8, Duck lake - 180 ' 458, 206, . T, L 880,
9. Marieval .90 862, . - 198, g, - 1,193, .
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:Obsefvafiéne en Taﬁléu§9‘bear out the general ruie ‘that .
the more chlldren 1n care hhe cheaper the unit cost. The. bwo B
large schools Lebret and Prlnce Albert have the lowest unib cosbsl
. per Chlld per annum. Beauval is the only school where a norbhern
- allowance is -pdid to staff and thls contribubes to its hlgh unlb '
” cost‘ There is a con81sbency"1n the unlt expendztures on clobhlng
- and to a lesser exbent on fOOd, The higher figuares for some of
the schodls is explalned by bhe exbra allowance for day studenbs
who.reeelve'thelr noon meal apathe school. . Certain. fixed costﬁ
éofnot very with the size of .the séhool, There js, for example,
one prlnclpal whether there are 90 qr375 sbudenbs, Many of~-
the housekeeping and malnbenance sbaff are also 1ndependent o£ N

~.the number of sbudents in the school.
. N E :
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The per diem allowance for food was uniformly set.at

66 -cents per day per child as of September 1, 1966 Transpbrtation-"

costs from the major- wholesale centre near the school are- charged ‘
separately. It 1s argued that the younger chlldren eat as much

" as the older chlldren andvoften waste more  food.

The. Indlan Affairs Branch has relied on the servmces T

of the. Nurtrltlonal Branch of the Department of Natlonal Health
'andeelfege ;n determlnlng a'standard for food costs. The
" practice is to relate tte'food allowance to the cost oftliving
'atd coneﬁmet érice index. -

The ciothing ailqwance.is wofked out on a quarterLf
basis at $13.39 for children’ 12 yeare and under, and $19.69
for children 13 years and over. ‘There was-an increase of
approximately 10 pereent in the clothing allowance figures'
on September 1, 1966. This allowanee.cpuid'be adequete,
assuming the child comes into care adequately outfitted., However
this is seldom the case, and the schools are hard pressed to
dress their studentS'properly} . The conditien of boots, shoes,
and' other footwear, cause great concern because of their
relatively high replacemeht cost and the need to replace them
often, The iestitutions' central purchasing office in'Wiﬁnipeg
was used by'the principals both for the purchase of jobber lots‘
and to check on wholesale prices. HMuch initietivé remained with

the principal to work out the best deal he could get.

—
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The best deais”pecessarily lead ‘to mass purchases with limited
variety in color and style of garments, The residential students
who remalned at ‘the" school and ‘had limited conbacb with the
out31de envmronment were the pooresb—clad group. A number of

the schools had gnlforms for use on special occasions..

One of the problems of integration faced by the

principal was how to dress his students going to public school

in an accepbaﬁle manner so ‘that £hey would not feel different

from the averagé child.atbeﬁding a public school. Oné could

' commeﬁb‘that in ‘this matter of supplying the integrabed student

with bompardble'cioﬁhing only a beginning has been nade. . The

.. extra demands for spending noney for hairdd’s; sports brograms

and dating are significant new expenditures as ‘the child

socializes in ‘the process of integration, and are not recog-

nized in budgets,

* ‘Since the principals. do not control admissions to

their schools ahd operate under an authorized enrollment, 'they :

do nob actively seek out chlldren to attend the 1nsb1tut10n.

. When direct requesbs are received, bhese are referred bo the

Branch“

The :cost per child per annum (see Table 39) is low in

" . comparison with most progressive institutional programs for

children, It is recognized that there are other ‘costs such as

~ capitdl funds for buildings and requeiing,“beachers' salaries

and the work of Branch personnel.
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NeVeftheless; the operational costs bear gut the phildsophy.of'”
qéring“for children.at‘the légsh public ekpense.rathef‘than
developing & program to meet the special reeds of children,

which will cost consi&erably more. A referepge to some s?ecial~

ized'institutional sérvicés'for children illustrates ‘the increase

in hlgh costs of programs Whlch are geared to prov1de a botal
serv1ce.bo‘bhe child, A 196h study of the costs of r331denb1al

treatmént in ‘the Unihed,ﬁtates,showed an over-all range of costs,

per child per anuum from $L500 to $1k4,059. In Canada, there is, -

a w1de pattern of cosbs* Prdvincial instibubions for-children
in Nova Scotla are averaglng $3,300;per annum, an Onbarlo
treatment cenbre for children, Warrendale, has had a fee of
$27, OO per ‘day, or $9,855 per anoum; a Wlnnipeg institution
reports its per diem cosb at $16 50 per day or $6 052 50. per .
annum. The purpose in referrlng to these costs in other
1nsbibutlona1 programs is solely to make the poinb ‘that the -
care of children in an 1nsb1bub10nal setblng is expen51ve, 1f
the phllosophy is to meet the needs of ‘the child rabher than
caring for‘thldren as.cheaply as possible;

If the residentiél sdhodls are to be modified wifh
an emphasis and focus on bhe Chlld recognizing the unique sbrug-
gle he faces 1n adapblng from one culture to anobher, bhe cosbs

are g01ng-to be high.

!
'
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‘5, Program . ‘

: The organizatlon of bhe ra&;danémal scheﬂl programx

“is crucial to the athalnment of the goala of ‘the 1n8titublons;j"  '

Of spec1a1 1mporbance 1n this study are bhe ways in which the .

program promqbes the goal of inmegrabion.of the Indian child
" into ‘the: broader community, how ‘the program assists the chlld

bo adapb from his own background to the new enV1ronmenb and

A

the ways ln Whlch bhe program aids and assxsts in ‘the social-

psychologlcal adgustment of the child.

The re31denbial school environment is based on a .

white, Christian—orlented value system and the Indian child

" coming 1nbo bhls environmenb has to make major adjustmenbs

from hlS own culture.

An exbensive tabular score of the 1mporbant factors
in the envmronmenb for bhe Ohlld was developed, The mosb .
significant flnding from hhis mass of daba ds the simllarlty .
in the env1ronmenb of the nine resxdenblal schools. Whlle
there are sone dlfferﬁnces, and ‘these will be noted in the

descrlpbive ana1y81s bhat follows, there is a remarkable

' unlformlty in patbern, so-muoh sa bhab one is forced to COn~.

‘clude that ta the Indian chlld ib mist seem bhab once- you

have lived in one r631denbial school you have lived in them -
all.




94

The analybic outline for institutional study lists
the areas of program that were received under the sectlon
Integratlon - Organlzatlon of the Staff and Chlldren in all
Acthlties(See appendlx) Some of‘these are dealt w1th in
the preceding sectlon and others are elaborated on in the
chapters on Staff and 'Oplnlons and Attltudes' The major
factors that folIOW'are‘the 31gn1flcant ones fqr this sfudy

on a.da.ptation°

A. _Sleeping Arrangement: Eight of the schools

house all their children and staff in the same building.
Prince Alberf is.the oniy schoollwi%h a cottage plaﬁ;
occupancy is limited to 24 chlldren and staff per bullalng.

In the main buildings of the other schools the -
chlldren are housed in dormlborles holding from 25 to 50 1n
each. In many of the dormitorles, bunk beds are used because
there is not adequate floor space to accommodate.31ngle beds.
In the four cottages ét Prince Alberf ﬁhere aré égb-éhildren
per room, - |

nght superv131on is prov1ded by 'a child-care. staff
person who usually has a small room immedlately off the .
_dormltory. Many of “the dormltorles are too small to allow for

storage of clothlng and, in some 1nstances, the chlldren have

to change on one floor and sleep on another.
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It is sufficieﬁt to s&y tﬁét in all cases too many children
are housed 1n too small a spa.ce. ’i‘he standaz;d inbroduced at
Prince Alberb is a maaor sbep :Ln the prov:xs:.on of adequat.e
accommodation. | L

While good maintenance and use Of new equibménb was

evident in the bathing aﬁd toilet facili’cigs ‘there wéfrf@ aga.in s

_ insufficient facilities for the numbers of children.

B. Clothing 'I‘he purchase , washing, repair and
sborage of clothing for several hundred children is a major
operation. .There was no interchange of clobhing permltted
bebween children in any of the schools with the excepbion of
reass:Lgnmen'b of good used clothing when a chilq had outgrown‘ ,
the garn'uan‘t; The clothing was assigned anci nunbered and eéch
child had his nunber, covering everything from tooth brush to
skates. Numbering is an easz} method of identification so long

as 1t does not become a symbol of the depersonalization of the

child, .‘With the ﬁumbgr of children under ‘the c¢are of one staff

pérson,~ there is little doubt that the handling of the large -
group forcés much-depersonalization of‘ the child,

Budgeting limitabiohs require that the. clothing be
purchased in large quént:i't.ies ; thus excluding. the preferébie
individual - choice b3‘r the child of the clothing he .wore, .The
senior students at Leﬁre‘bi were the only. grc;up allowed the

1uxury of personal choice.
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Comment has already been made in the flnan01al secbion of the
spe01al clothing problems of 1n$egrabed studenbs. The 1ntegrated ’
students were bhe best dressed; bhe resmdenbial students were
nexb and ‘the day students, as a group, were ‘the pooresb clad.

There appeared to be adequabe sports and play equlpmenb
and the athleblc beams from the schools were parbicularly well~- -

. dressed in approprlabe uniforms and wibh proper equlpmenb.

'Parents assumed very llttle re5pon31bllity for clobhlng. A
nuMber of the princlpals explalned bhat.when the children wenb_

home on visits, bhere was a problem dbout clothing, If- bhe g

children wore the qlothlng issued ab ‘the schoel, bhey frequenbly

returned withoub~th15 clobhing becauﬁe of ‘the needs‘of brothers

or.sisters. Consequently some .of the. schools only allowed the

children to wear hoﬁe‘the clothing they brought in or an iesuq

of clothing_ether.thaﬁ thegﬁeW‘glothing they had at the school,
_This was not true for all children or all parents but was. a
proﬁiem geheralrenoegh.te warréeﬁ attention, . |

. .C, Food: The guanbity, queliby and systeﬁ of foed
preparation in the nine schools iS'very'godd, The equipmee£ for
storege, cooking and-dish<washing was‘alee geod, on the-whole;,,F
In Marieval, there is en'awkward separatioﬂibetween the kitchens
and the storage area. Sanibation in resbect'to food dieposalf.
and the dress of the staff w&é'of a high ofder. =The dining room

was superv1sed by sbaff, ‘and both staff and children participabed

in bhe cafeberianstyle serv1ng, o

i
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In wost of the schools the dining rooms were in the basement

and provided less than a desirable atmosphere for eabing.

' Tables and raw benches were archaic and resembled the carieca-

ture drawings of ‘the poor houses and work housés of bygone . '
days. The children cannot possibly learn table manners or
good eating habits under the presént'systemo Because of the

numbers in some schools, all children could not be fed at one " -

© ‘time, so that the boys -ate st.one sitting and the girls at

another;
'Thfeé of thg schools provided gfternvon and evening
énacks for the children, Five of the schools provided one

shack, usually in the afternoon, One school, Puhnichy, does

‘not prévide d shack at any time. Food has nmuch meaning to'

the child, Itis a basic human need and for the child is

usually sssociated with mother. To provide a baldnced dieb

'Only is' to deny the psychological impdrtance of. the ritual of

eating to the child,

D, Religious‘ﬁducaﬁion: The:é is a étress on
re;igious_educabion in all,gf the residenﬁigl é?hools, as one
would expect. The educational prggram includes provision'for.
a half-hour period.of religiéus instruction each -day. Fivé
‘schools use tﬁis daily period in this way, four schoels do
not formally's¢hedule it but atbtempt to use a vériet& of

methods to instruct the children.
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There.is a shift away from.required attendance at daily mass_or:
" services and an attémpt to deVelop‘afaesirg on the part pf'thg_,
child to participate voluntarmly, Suhdéy sefvices Are compulébryr-
and the majority of the chlldren atbend elbher within tha school :
. or ab the mlsslon éﬁurch assoclabed wibh ‘the school
Religlous-trainlpg-of.the-thld is less cbviously an .
evangelizing approach now.tﬁan it was historically and ié . .
seen more roﬁtiﬁely as a further.dimension of'educati§n{

Fér the clergy there is a conflict be‘bween'bhéi:r;~

1

: célling and the role of principal or gdministrator of a’'government-

owned institubion. ' This is not to suggést that the roles of -
'priest'and administrator gfefmntuglly éxciﬁsive but té record
. that there appeargd to be an area of'bfoblem in réle dilution°  '
The Branch officlals appeared bo see. the admlnlsbrablve réle B
as primary and not to take full account of the prlesbly role.
Siml;arily, in staff relab;ons,_lb was necessary for most of
the principals tO'havé'availabie a’spirituél'advisor other than
bhemselves for thé ﬁﬁ&fi; because of the authorlby ‘they carrledxl
as admlnisbrators. |
In one parb of ‘the quesb10nna1re admlnlsbered to the
@hildfen they were asked to list ﬁWhab the residential school
has taught me". Only six of the 351, children made sty mention
_of religion and thesé were all malés;-four'frbm”bnion take, and

one each from Lestock and Marieval.
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“In anobher questlon deallng w1bh occupatlonal oh01ce, onlj bhree>
males selected a religlous vocation. Ib is sbrlklng that in
an abmosphere of high rellglous orlenbation, bhe chlldren do
not seem bo be 1denhify1ng bhemselves with the rellglon. The

summer-perlod when ‘the chlldren reburned‘ta.bhe reserve was

'.aceepted as-a period of almost complaﬁe‘ingctiviby in the:

practice of thelr religlous duties. Many of. the Churéh

representablves and ‘the pr1nc1pals are debatlng the approprlabe—

. ness of conbinued 1nVOIVemenb and whebher bhe Church has become
" “boo insblbublonallzed in the resmdentlal sebblng‘ Ib is

suff1c1ent at thls point 1n ‘the reporb bo nobe bhis rebhlnklng

on the role of the churches in bhls work.

: ZE." Academic Program: There ‘was no atbempt to evaluabe'

the academic program of the re51denb1al schools, however there

are a. nuMber of’descr;pblve comments whlch should be made to

1ndlcabe how thls functlon of the program operabeSa As

indicated earller the phy31cal set-up for the classroom beachlng .

. was generally of a‘very high order. There were 'some exceptlons;

a.log cabin for a classreom at Onion Lake, overcrowding 1n

classrooms at Lestock. and the deep coricern for updatlng bhe

o fa0111t1es athebret for a modern‘hlgh school progranm. Ch;ldren

ittended classes with members.of theé opposite sex. 'In.fouf~

*schools the'acadeﬁiq program servéd‘bpth residential and day

students, three schools served residential students and had

students going out to the commuhity on an integrated basis.
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Punnichy had residential, day and integrated students and
Beéuval had residéntial students only.

The program of study is academic with no vocational
trainihg except that woodworking and domestic science classes
are scheduled for the ;lderlboys_and girls a half a day a
Week,. A'Special class for retarded children is conducted at
Marieval and £here is‘spécial work in kindergarten classes to
aésist the'beginners in language develOpmeﬂt in English.‘
Various enrichment courses in English and an emphasis on
relating course coﬁtént to the Indian culture are imaginative
and indicate progress in making the edueational experience
meahingful for the Indian child., The schoois follow.the normal

. .
provincial.curriculum and inspection of the prdgram is carried
out by the provincial-Depgrtmenﬁ of‘Education. The school
year corresponds in time to the provinci;l education calendar.
| The classes averaged approximately twenty-five childrén.
There were some combined classes, but on the whole the teaching
of the children appeared to be ;.Wellaordered and operating
partlof the program. In conversation with many teachers, the
" project director was impressed with their dedication, their
enjoyment of teaching the Indian child and the éxcellent
rapport they had developed with the children. The teaching
sisters in particular exhibited the treméndous devotion and
interest plus high academic attainments, which have been’

a ‘hallmark of their Orders.
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Whlle bhere were a number of oubstandlng Jay teachers, the

1solatlon of many of - the schools seemed to contrlbube to a

‘ higher turnover and consequenbly the employment of youhger,

1

less experlenced teaohers. L &'

' The atbendance of ehlldren in- school presgnted .

llbble or no problem for either ‘the re51dent1al or the 1ntegra- S

{

bed sbudents. The roubine of Lhe 1nstibution did’ nob allow forf' o

-much dec131on on the Chlld’s part He attended. The-day :

sbudents presented a totally a&fferenb problem with one

‘~
school reportlng average abtendance as 1qw as 50% for some day

\...

studenbs Ab Punnlchy, for example, bhlrby~oné:@ay sbudenbs

missed a tobal of th days 1n a twenbyoone day school m@nbh.

.Other schools reported a 75% - 80% attendance record for dmy '~““

students. The 1nterest and,efforb put forth by the bus drivers

in roundlng up d&y students, of stopping at the door whea
children were m1ss1ng to flnd out why and encourage parents
to send ‘their chlldrep, is a fine example of a'plus inberesb

1n bhe Jobo :

" The droP—out pabbern was hlghest amongst the dey

: ,puplls albhough some’ residential studenbs home on Chrlstmas

. leave failed to reburnu' The.number of studeabs expelled-

duriﬁg‘bhe year was exceedingly small considering ‘the -number

" of children involved.
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As a final nobe on. the aéademic pragram, bhere are
some-Vefy ;evere limibations on day studanbs in bhe home
env1ronment towards achleving an educatlona Many homes do
not have elecbrlc power, bhere is the absence of pmivacy
Whlch homework study éemands, In some homes the chlldren
do not recelve breakfasb .before atbending classes, ahd bhefe»~
- is bhe absence of readlng materlal - even newspapers,.-

.1n some homes. " The home must prov1de a base for sblmulatlon

" of the chlld if learning is to be maximized‘ The de-sbimulabing
effect of some of the homes of Indiaxchildren poses a real
prdblem\ In bhe reporb on ‘the graduabes of re31danbia1 schools -
there is the addltional ﬁicture presented of ten51on for

the child between the demands for further education and

training to parblcipabe in. bhe broader Canadlan soc1eby, and

the pull baqg;to reserves,where eduggtlon beyqng a grada school .

level may be suspect.

Fo Rebreabiont.1fhé:residenti§l schools place -

' qonsigeréble'emﬁhagis.on organiged‘spbr@s"xﬁockey, baseball
éﬁd ﬁféck.ﬁeam3~iegulgrly compéte in organized leagies uiih.
lthe surrounding bommﬁni@y;~ The number of'tropﬁieg-in evidence -
" at the.schdolé attest to the Success ‘of £§§ teams in sports,.
The boys domindted in 'bhisv field and there vas no Libtle unrest
-gmnong the girls because the prcgram had many more 1nteresbing |

oublets for the boys.-

NN NN NN
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and degrees of respons1b111by that can be developed in a581st1ng
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The schools had good outdoor playground and s:ports equlpmenb.

The need for gymnasmms was given high prg.oriby by thorges pru‘:olpals
who did not have one. The indoor play area was far too 1im1bed. .
Varlous activities were unlque to certain 1nsbibubions such as-:

the'Beeuva; Indian Boys!'Choir and éurling rinks at two of

the schools'.‘ Inbegrated students were encouraged bo parblc:.pate

- on- teans at -the schools they attended. B

,There was a real emphasis on 't'he sports ‘program partly
because the 'children' loved ‘to participate and-also beceuse it

was. seen as a healthy outlet for adolescents,: '

G.  Student Government: There was no oréanized

actlv:ﬁoy in sbudent governmenb.. Since the ma,]orlty of the chn.ldren
were under 16 years and below bhe C-rade 8 level it w%s felt nob
to be workable. There was menblon of Spontaneous acbu‘s{.by by

'x

bhe children in developlng concerbs and dec:1d1ng on specml

events such as a p'Lan.o. It was not apparenb whebher ‘the sehools

" had attempted a studenb government program and failed or whekb

\
bhey felt :Lt to be unworkable and made no effort bo develop 1b.

The mportan’o point is bhab there are la.mibs of sophlstlcatlon

'bhe ch:.ldren to have some partic:.patlon in the evenbs of the
res:Ldean.al school l:Lfe. The plannlng and arrangements for.
social and sports eveunts have proven t0 be excellent starting

po:.nbs in having ‘the ch:.ldren assume a rdle in thelir own affairs,
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It is a slower method.of getbing. thlngs done but the 1nvolvement“
1s en 1mporbanb parb of learnlng for the chlldrenl There is .

room for creative deveIOpment in this parb of the‘prbgfam{;

‘H,a Vacatlons and V151ts: The chlldren remeln in f~

the residenblal school -for a ten~month.period and reburn home
-for bhe -summer period.. The issue of- care. and cusbody in the
' chapber on.Legal Status has already focussed on’ cerbain issues -
--in respect to vecations in~the summef. Most of the chlldren
return to bhelr homes for the- Christmas perlod. .These are the
‘bwo;malc vacation perlqu in ‘the year. ‘Pereubs'are expectedi
"_toiconbrlbute thafds %he.transpértetiontcoeﬁvef the.Chrlstmas“
vacetion; | ;.~ - "':‘; |
. "~The'cfactice of. week—end Vieifs to the home'was'noﬁﬁ

prevalenx in bhe schools. Some chlldren were granbed permissmon
to have week—ende at home 1f they lived nearby and 1f the parenbe
_had cooperated 1n returning the chlldren on time on Sundey.

As a general rule, thls was nob encouraged. In bhe sectlon on
fclothlng, reference was made bo problems encounbered each bime ‘
chlldren went home and’ came backo The atblbude seemed to be, |
on the part of the schoole, that 1t wasn'b worbh ‘the brouble.f.
There was also a concern for bhe moral welfare of ‘the older
studenbs who' returned to the reserve, on visits, and this was

| expressed in terms of drlnking and sexual experiences.
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Parenbal V1oiting, wnlle not dlscouraged is not as

achmve as one would expect* Some pareubs v1sib regularly while

. bhe magorlby never do.: Vlsiblng hours are usually seb as

Sunday afternoon although bhls is flexible, and parenbs are :
not burned away Unless phey have been drinking. Letbers,
very imqutant 1ihk'for'bhé child, are irregyla? from most ef:
the pafénts. o f N .‘ | L

The 1mportant fact "that emerges in bhis is the absence
of any v1ba1, conhlnulng and frequent communlcabion bebween bhe
chlld.and his pargnbse Rather than stlmulating and fostering

a greater degree of participation the general attitude is

’ laissez~féire. Indeed, while no one expressed hésﬁility to

the pafents, the conviction. seemed %o be that they upset the

' chlld and were a dlsburblng 1nf1uence in the roublne of ‘the

syshem. The report bhat parental visits had an upsebbing effect

on the child should be considered as the reader sbudles the nexb

‘ secblon on- Control af Chlldrena It is a 51gnal bhab the Indian

child responds emotionally and with hlS.WhOle self o the

 familiar and secure areas of his life,

I. Extra-Curricular Activities: While the program

'of thezresidential'schaél mus£ include ecertain essentials such

as classroom lnstructlon, sleeping, eating, atbending church

' and recreatlon, it is importatt to report on the extra events
7bhab break into the routine schedule.to offer a relief from the

déyato~day activity .and become specigl to the children.
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A formula has been worked out to debermlne the amount

'for this acbx71by of the grant bub 81mpLy expressed ib averages ) -

twen‘oy dollars per child per year. . Film rental, extra sports :

equipmeab and bransportabion costs'to spe01al evenbs are maaor

expenditures in bhms part of bha budgeb N |

. Some of the exbra~onrricular acb1v1ties whlch

1mpresséd the projecb director were~; ch01rs, figure skablng, :
'handcrafts, curllng, visibs to bhe urban cenbres, square

dancing and.W1nter carnlvals, A; oommendable as these acbiv1tles
: were, - there was a bremendous scope for more 1nvolvemenb of the’ :

magority of bhe sbudents and creabiv1by in bhe developmenb of

new acblvibies. A valid commenb was made that some. studenbs ‘
- had a tlme problem to meet all of bhe act1v1t1es bhat they now
have scheduled These include a regular academlc program, with
the required eVening study, activibies assacaated with the
_town schools bhey abtend and some particlpatlon in the llfe

of the residential scheol program, Whlle this appeared tc be
"'a reality for bhe older iutegrabed.students, it is not brue -
 of bhe magorlty of pupils in the residentlal settlng.

Chlldren wibh speclal talents in sports ox. singlng

agaln appeared to be favoured and had opportunltles for lnber—'
: estlng exbra~curr1cu1ar actlvities. The remainder, aud these
%&re the majority of ‘the. chlldren and: particularly ‘the girls,

- do need ﬁo have their experlence enrlched in this regard,

-'

i
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‘.‘Theré'ié.the need ‘to recognize th&g this type of activibty, °

' whethér ib:bé,groﬁps sﬁehigs SédQES'er Guides, hobby craft,
céramics, wood@orkihg,vséwing, brips to the -city, choral
societies,,draméior whatevér}lreqqires skilled adult 1eader*'
ship'and:adeﬁﬁdte funds ‘to pursue; There is the épéortunity
through mhe'exbré;§urripu1ar activities to bring the'

comminity ixi{o& ‘the résidentiai schoél vas'wel'l as"bo have ‘the
child gé out., There is little dnubt that one of bhe beab public
‘relations means the seheols have used has been the children's
choirs, daneers, bands and parblclpablon in sports. "

There is awareness that much~m9re-can and sﬁould

' be.done bo enrich the extrakéurricﬁlar program, A person
. with -speeial training in dlrecblng thls whole area of the . « -
| program would be a w1se 1nvesbment for ‘the reszdenblal school‘
" Present full-time .staff with spec1a1Ata1eFts.could be 1nvalved
an@gaugmeﬁted.by‘partfbimg staff and voluﬁteers, recrui?éd from .

fhe'commﬁnityg

6, Control of Chlldren

. The conbrol of chlldren is an 1mportant factor in the
cllmate of an 1nsb1tut10n. The crises bhab ‘arise from time to
time in the admlnisbration of a fa01liby w1th large numbers of
chlldren more often than nob have bhelr root cause in the

. methods and approach to conbrol.
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. The word,disoipiine is.avoided in thiS'disucssionI-
because the word has.beon toozofbeo corrupted to equabe with: -
puﬁishmeub: There is'a wide range.iﬁ viewpoian‘amongst{~ |
the prineipals of fooidenﬁioi:5ch0913~in Cahada on -this -point.
The subaecb was thoruughly debated ab the Elllob Lake
conference early in 1966. While the Canadlan pattern is re- -
presentative of extremes of authoritarlanism and permissiveneos,
there was not:wiohin'bhe'hine schools in Saskatchowan the (
extreme'floctuabions;' It is the viow of the project: director

that Duck Lake, Lestock, Kamsack and Prince Albert represented -

a stronger aubhoritarian line in control of'childreh aod
'Marieval,'Lebret, Punnicﬁy énd Beaﬁval,'a less authoritarian
-approach, Some indications of this aro the separation of ﬁho;
children by sex in activities, the conoepb of the iasks ihey

" were to.perform which the child care staff had, and the

a
participation of the. students in planuing activities, This. is '(:
not to suggest that one group of schools is operated better - -
‘than anobher but that ‘there is a difference in their approach f

‘o control of children. | |

Corporal punlshmenx is used in elght of bhe nine
schools but the occa31ons are rare. Frequent runaways
abbacking a sbaff member and.thefb were the maaor offenoes ‘i T A
that resulted in a st.rappingv In all schools thls was o :
rigidly conbrolled by the princlpal who alone had authority - : e

to authorize or administer the strapping.
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'f It would be unusual if -incidents between shaff and chlldren

dldn'b erupt, and 1ndeed they do, there is, however, e very
clear ererlYe on bhe matter of corporal punishment .

Denlal of pr1v11eges bo 1nd1v1duals was ‘the mosb frequently
used, mebhod of punlshmenb Loss of group privileges was the
next most frequent method of punlshment The use of isolation
was: rare. No school used loss of meals as a punlshment; It
is 1mporbanb 1n a sysbem that uses pr1v11eges as a major factor
in control of childrep that there be a.wide variety of pr1v1leges'
available to ‘the chiid and the.groﬁf. If a Saturday night movie

is the one outstanding activity in the week, then denial of this

for ‘the child or ‘the group is'etrery severe punishment indeed, '

Assignment of exbra hdusehold chores was used in some schools

and the principals felt that this offered a better type of

- experience fer ‘the child; it was tangible, of set duration

and over“wirh soon, The involvement of the principals in
counselling the children and staff individually ahd togefher
when control problems arose is to be commended.

The major impression.in respect to centrol of
chlldren is thab the residential schools had very little

trouble in ‘this area, Indeed the proaecb dlrecbor was‘

‘disturbed ‘that in a group of 1612 children, control problems

uere SO mmnimal. In terms of the con31stency w1th which ‘this
was reported, it must be concluded that the reporbs were

accurate, But why?
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Given a 81mllar number of white children, the control problems

would have been ten~fold those reported in the nine schools

Oultural dlfferenoes was the common explanatlon given‘éﬁJ

Indian chlldren are easier to handle. To a degree it is poss1ble
to accept thls explenatlon but it does raise very serious A
questlons that may shed some llght on the adaptatlon and adgust—
ment of the Indlan chlld The cultural dlfference of |
child-rearing habits between the Indian and white .culture
suggest'thet the Indian oarent is more permisslve ln his " ;

handling of the child. In the process of admission of the

child, there is not the preparation and help given that would

enable the child easily to move from the reserve to the residential

school, Why'then does not the child rebel agalnst the reglmentatlon

of the school? One other explanatlon glven was that the Indlan
loves order and structured s1tuatlons, @hat they,are'more
comfortable shen they are debenoent and somepre else makes the.
decisiops. ‘This 1nformant SUggested that the Ihdlan makes &
good soldier for this reason. The progect director does not
- aceept this 1nterpretat10n for the children. Indeed it is the
system, the “highly organized structures of the long- established
re51dent1al school that forces him to submlt the routlnes
repeated a thousand tlmes over of a bath, head rub, issue of-
clothing, assignment in a group,'the rooﬁine of eatlng, sleeping,
playlng, golng to school, all hlghly organlzed which leads to |

conformlty.

R TR TR

'-.

!

A

Lo

N~ S~ S — A

e



o - Y

el | e

S P T 0

o
B

=

i

111

Ib 1s conformlby whlch is only a ‘vehesp fog many Indlan chlldran,
and because 1t is 8 'veneer ‘there is bhe»appearance of adapbaticn
and adjustmeht;° It is an. adaptablon and adjustmenb to ‘the
rasidential syshem rabher an inbernallzabion of a new value
systemg. A .

The cribicism is bhen not w1th what the staff overtly
do to chlldren but rather what they don'b do for them; The
staff.mast. be sensitive and b;amned to hhe bridging-r&le ﬁhab:
they are to plgy between two cultures, if they ara;bb penstrate

with the child beyond the stage of confopmity..
: CONCLUSION -

The crux of bhe 1ssue, reflected in this bremendously

: hlgh degree of conformiby and gubmission-to aubhorlby on the

part of the Indian child, .as whebhen emotionally.he has,ever

moved into the residential school.. Considering the lack of
individualization in the' program; how could a child be. expecbed

to adaptzénd adjust to an alien cultunal system? The answer

:is obvious « he.can't). This reflects moré accurataly the state

of the majoriby of Indian children in residential schools of
the braditlonal type. - Some children do make it in spibe of the ‘

system. Factors'sach~as parental supparti special intersst of

‘a staff meMber, or special talents of the child can make the

difference Jin individual casesq The contern is ‘that the

‘over-all aystem appears to have this effect on ‘the majeriby.




132

CHAPIER VI | 5 |
THE STAFF

This chapher will repor% on bhe steff of the Indian

residential schools. In addltmn by bhe iafamatim supplw& ’

by the princzpals on Job classifications and number of ataff
wag a 51mple questionnaire ¢irculated to- bhe staff one
voluntarycbasis. Besides rendering much uséful 1nformatldn
the staff questionnaife served as‘a'tangible expression of
inﬁereet on the part of the project team with thelaptitudes
.and eoncerns of .the staff. fThe.hnmbef.ef staff positiona

listed by the'principaIS'nﬁmbered 331. A total of 223 staff

neémbers responded to the questlonnaira o ." . |

In addition to particlpabing in bwo conferences with

all the:princlpals, and the direct observation of many staff~.
on the job during the study, the project -director had the
oppértunity of participating in the 1966 Staff Training =
Institute for'residential school staff in Auéust of i966.
From these variqus- discussions,. the data obbained in the
study itself and the staff quesblonnaire, the material in .
‘this. chapter has been assembled. The following bable gives
the Indian fﬁwhiﬁe.breakdoqn end.the,jqb'claséification of;

staff in the Indian residential schools.
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Indlan—whlte Breakdown, and Job Gla581flcatlon
' Of Sta.ff - Table 40 '
" Job Ciaesification‘. . Indian  White  Total
"Housekeeper & M31ntenance - 57. .. 96 . 153
Teacher . ’ 5 81
Child Care Staff '@~ - . - 15 48 . 63
Administrators I 0 » 29 29
CcMotal . T 256 . 331

All of the p081tlons are 1ncluded under one of the four
Job cla581fieatlone 1n the tableo‘ The-mest-generlc classification
is the Housekeeper and Malntenanoe one and 1nclndee all of the
positions not speelflcally covered in the cther three groupings such

ag coeks seamstresa, bus drlver, maids, malntenance englneer,

watehman and.malntenanee man. The teachers 1nelude the senior

teaehen and a eemblnation ef part»tlme teachers whq are taken

tegether to represent the eqnivalent of & p031tlon, thus the 86
teachers are 86 fullqtlme teachlng posztlons -and represent more
1ndiv1dnala because some are empleyed enly part-tlme, Thls rule
applies to all the Job clesalficetien39 The’ admlnlstrators also

incluyde missionaries who act es assistant prlnclpals, lay a581stant

prlncipale and chief matrons,
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1. Indlan Staff ‘

. There are 4 sbaff posiblons of the 331 ‘total, fllled
oy Indlans. The Indian sbaff are heav1Ly represented in bhe
'housekeeper and- malnbenance classiflcablon but only nomlnally
1n the child care and’ beachlng p051ﬁions. There are no Indian .
‘staff in bhe adminlstrablve class;Lficablon° To the Indian
ch11d bhe 1mporbanb posztlens are almosb always ‘filled by
whlbes and Indians do "the lower stabus work. It is suggested
that this etratification of role by recial lines can‘create

a nega-bive' réle image of the adult Indian-for the Indian child.

While ‘the res1dentlal schools dld offer employment for approximate-' ‘

ly 77 adult Indlans this presenbed cerbaln problems to the
admlnlsbrablon . | -

| In one- school the princ1p31 reported that he had
dlfficulty dlSClpllhlng any of his Indian staff because they
were all related add 1f you_offended ode? you offended bhem all.
In another school, the principal repofted‘on ‘the bressdres.the
Indian staff ﬁemoefs faced f;om the reserve and ‘the name- .
< calllng bhey had to endure. He repOrted‘thet odce a year one
of his Indlan sbaff had to come in drunk and bell him off
"good", apparentky so that he could convey this to his frlends
~~:on the reserve. In anobher school ‘the male ‘Indian staff
’seemed to have'been employed as a reward for overcoplng

drinking problems.
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The=prbjé5£ éifeetdr'ﬁQS’impreésed_With ﬁhe'sinéere inﬁere@t of
meny of:fhe In&ién}stéff and with the rappert they had with the-
children;, There seemed to be little doubt- however that many
were under con31derable pressures begause they were holdlng
emploxment p081tlons‘phat‘yere,all too scarce to others on the

reserve.,

2o ngministrators

In the main the admlnlstrators and thelr a831stants were

prlests, (Prlnce Albert and Gordon were exceptlons in that they

'had lay 3831stants) Thelr dutles 1ncluded the overall admlnls—

tratlon of the staff dally liv1ng and academic programs. They
were respensible fqr budget;ng and purchasing. The employment of
tﬁe hon-teacﬁing staff was their :esponsibiiity. The ebntacte with
Indian ﬁarente; Eranch pefsonnel and various community relations
were cafried out by the principals. 'iﬁ is not posgibie to list
completely the varlety of tasks they performed. The handling ef
mnoney consumed a great deal of the prlnclpalvs tlme, The pfoject
director was struck by the number of occa31ons 1n dlfferent schools
when the pg1n01pal was 1nterrupted for a financial transact;on. :
.It should‘ee observed tha£ they were on call for; |

emergencies twenty-four hours a day and that the care of the

" children was officially entrusted into their hands.
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They were expected to,handle-the-discipline-ahd'to offer
useful guidance.andlgéunsel to the pﬁildren‘as well}és ‘the
staff. Ina :eal‘Sense the 'tone’ or 'climate' of the
residential schoo%.was set by the personality, attitude,
interest‘and o&er—all‘philoéophy.of the principal.

The pfincipals found that theiribime has been more
and more concerned with detall and reporbs and ‘that they were
‘becoming further removed from the day~-to-day program. However,
R the project director was lmpressed with their knowiedge of

individual children and the positive way in which the children

" related to the principals and the other administrative personnel.’

The educationgl backéround of the principals was
mainly in the field of theology and philosophy. Some had
academic training” for the clagsrdom. Some had courses iq'
‘psychology. They'exprgséQQ‘a,general lack in their tréining:

" in child development, counéelling and institutional adminis-
*tration. Thls accounted in part for bhe lack of innovabion '

. and the degree -of sameness in the admlnisbrablons. The
principals were more 1ncllned to run‘a. 'tlghb ship! ‘than bo
risk upset or controversy ‘with new approaches, Certainly bhe

.phy51cal plant, the llmlbed sbaff resources and unlform budget
items ‘are a factor in the sameness but there was an absence of

creative program and exparlmentation,
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The ass1stant prlnclpals were either m1331onar1es who stood
in for the pr1n01pel in his absence but who malnly concerned themeeIVes
with. the splrltual needs of the familles on the reserve, or were younger
men in tralnlng 1n 1nst1tutlonal admlnlstratlon. In some schools they
a351sted dlrectly in the admlnlstratlve detall and developed useful
procedures such as the Railng Scale ef stndents in Duck Lake, .

The chlef matron performed a host cf functlons in. supervising

the housekeeplng staff and the k:t.t.chen° She was a key flgure in the

1nst1tut10n and handled a,mnltltude qf dally crises as well as directlng

4 staff Both lay and reldglous women fllled thls post in the various

1nst1tutlons. The demands on thelr tlme in excess of the elght-hour

day were very con31derable.

3. Teachers_.

éhere were a total of 86 teaching pesitions in the nine
schools. . The.study did not attempt to ecaiuate the quality of-
the classreem ﬁrcgram or the competence cf.the.teachers. 'In the.
chapter cﬁuadministretive espects a seceienais devoted to‘the'academic
program. The teachers are appointed By the Branch dn eonsultatien
with the principal of the schools. There appeared to be some histery
of friction in the responsibility of the senior teachers to.the
principal but if this problem was current it was not expressed

during the study.
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'The progecb dlrecbor was 1mpressed'with bhe degree ef clarlby
bebween the pr1ncipal and the senior teacher and from whab
‘ could be observed there was a good relatlonship in all
1nsbances. The beachers rated a much h:Lgher sbatus in bhe
res1dential schools ‘than did the superv1sors of bhe ch:.ldren°
Thls was ev1denced 1n salary, 11v1ng accommodablon provided
hours and days worked and bhe strength of the ‘teachers! ‘
vprofe531onal a55001ab10n. The classroom blocks were modern,
bhe classroom equlpment generelly very adequate. The most
perburbed beachlng sbaff was ab the Lebreb school and bhe
" project dlrector met for several hours with bhe staff ab ‘the N
"school to dlscuss bhe;r viewpoint on the 1nbegrat19n questlon
and their recommendations for the future of the iebret high-
school. 'Theif views erezconbained in the next chepter~on‘
attitudes and 0piniods. " The quaiidicafions end'dedieation .
“of the religieds as ‘teachers pfovided'a‘real bonus to ﬁhe.
- over-all teechdng competence. Isolation and’the general
shortage of qualified beachers presents a real recrultmenb
challenge bo bhe Branch in manning the classrooms*w1bh lay -

staff, There has developed however an fespirit “de corp'

among" teachers in Indlan schools, enhanced by their assoclation'

vwhich seems to provide a needed sense of belonging bo a spec1al

group.,
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Y, The ©child Caro Staff,

Thls group is referred to in bhe resxdenbial schools -
as superv;sprg.: Even in thesdesignatlon of hhe group a8
supervisors, there is a negative coqnotat;op;.suggésting,tﬁab
their main function is confrql;',fhé more aqceptable.termé
for bhls posmblon are 'Chlld care worker* or 'group . |
counsellor’ There-are 63 positlcns as compared bo 86
teaching pos:Lb:Lens° The childvstaff rabio for this group
was 30 children bo one sbaff member aud this was reduced in
the spring to gS,ch;ldren.tg one. staff memben. The child
care staff ﬁaveAa bquen shift'durihgipheuda& with responsi-
bilities during the périods before and after school, at
meal tlmes, durlng the evenlng program and at bed time.

Many of the chmld care staff slept ‘in rocmseﬂ%the dormatory
of ‘the group they supervised and were responsible for-the._'
children at night, Thelr hours of work were quobed as

from ‘sixty to éigh;y hpurs a week. When they had a day off
it meant a doubling up for other child care'staff, Although'
the budget allowed for a Chlld care sbaff person for every
25 children, in reality these sbaff members had at times -

a much larger group of childrep in their care,.begause ‘there

was no relief staff available. when a staff member had a day

off:or was sick,
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The Chlld care staff member stands in the place of” the
child's parent in “the residenbial school° It is a great re-
spon51bi11ty ta carry the day-bo-day responsiblllty of caring
for pther people‘s.children. They direct his getbing up,
dressing, feeding, his play and discipline, They are on the
spot to handle his problems and share his good moments,  More
than thié, the child through placement has lost the normal
models of fatﬁer and mother from whom he léarnS'what'ﬂen and
womeﬁ'are like. The.child céré.sﬁaff become substitwte
models fof the child., He imitatés both their goea and bad
habits and copies their ideas aboiit 1ife.’

The»key to meeblng ‘the need§ of the child in .

resxdentlal placement rests very mich on bhe dhﬁhicarestaff.

The two quallties which sunmmarize bhe best a child care worker

can bring to his work are unde;standing and respect for the
child. ‘The child care staff person must know his éhild,A b
observe aﬁd listen if he is'to‘bé trﬁly helpful. With a
1arge'gro£§,'th1s is not possible. The child, instead of ’
being approached as‘an individual, fecomes a number to be
counted - t&Abe controlled, This is the railing of the’
daily 1iving program in the residential school: the lack of
indi%iduai;zatién of the child. | |

While the range.of pgrsonnel'who carry ﬁhe child
care function includeé'the wérm, understanding child-focussed

person, there are those to whom the work is only a job and
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the houré'are too 1oné and the pa§ insufficient}.lfhe project
director was more impressed with the female child caré staff
as a group than theé males, This may be parbially explained -
by the rle of the child care person resembling more a
mobher's funcbion in the home than a father's funcbion.

In the Prince Alberb programme where several marrled couples
are employed,'there appears ta be'a good wqulng relatlonship ‘
and divisioe oftiaﬁoer. Several principals felt that employ-
1ng young single Indian- men as boys' superV150rs created
problems. The age differential between the staff and older

boys was ohe factor but the problem of group control was also

presehﬁo

5. Staff Educablon and Tralning

The education and training of “the re31denbial school

staff is reflected in the following table.. There Were 219

of bhe staff who answered questlons related to this factor,

out of 331 total sbaff.

.Education and Occupation of Staff of Nine Reésidenbtial
Schools in Saskatchewan - Table hl

‘ Housekeeper & ~ . Child .
Education Administration . -Maintenance - Teachers . Care Total
University Gradvation L - T S 9
University Gourses D e 1 19
| Special Training 5 3 S R ' >0
High School Completed LR 7T ) . al
Grade 10 or 11 Completed 1 Ll . . L3 e
Grade 8 or 9 Completed . = 1 T L5 » 20 66
Less than Grade 8 , A L2 o A N U
. ‘ rsrm— -
Total ) 13 . 112 . b1 ° . 53 a9
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Tﬁe administrators and teachers score above the
high sehool graduation lineras a rule and bhe child care and
housekeeper—malntenance staff below the hlgh school graduatlon
llne. The most dlsturblng 1nformab10n on bhe table is that
2l out of 53 Chlld care staff score below ‘the Grade lO level
of education. The special bralning cabegory includes staff
tralnlng courses for residenb1al personnel nur31ng
ass1sbants' bralning, spe01a1 teaching ‘courses such as
abbendance at a summer school 1n some way related to upgrading

the staff member in h1s day bo-day compebence;

More ‘than 50 per cent of the total staff responding .

to the questionnaire had less than high school education.,
This represents‘a consideraele impact. on tﬁe Indian child who -
is being encouraged to aspire to a highteducatiqnal attainmeht
when'the'modelsv(that is, staff) do not have what is generally
considered the minimum educational standard (high school
graduation). - Because of the nature of an imstitution, all

of ‘the staff whether they be the cook, 'the iaundry worker,

maintenance man or bus driver, have an impact on the children.

Starf training and staff development is a respon-’
. sibility of administration. Some of the schools have regular

staff mestings but thls is not general,. There was con31derable

reliance on a onefweek supervisors' training course held during

the summer. This was not a regular event although a training

session was held in August of 1966 in Prince Albert.
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Tt ‘was organlzed by the newly formed principals? association and.

© financad by the Branch. As ‘commeridabls as an-sffort of bhis kind

" is, it is no substitute for.the in-servieé training of staff in

(the’ institution itself .

LT

Seme compcnents of such an in~gerviee staff tralnlng

course.lnclude (a) adequate staff superv131on beginning on the

"day the staff member becomes an’ employge (this invoives the '

employment of a chief child care worker who is qualified to
supervise staff éﬁd administer thie'daily living pfogram; a.
function qnlte dlstlnct from the chlef matren who 1s responsible

for housekeeplng detalls, (b) regular and planned teachlng

:ae§819ns on Ghlld develepment group dynamles, 1nst;tntlonal

Jiving, counselllng, control of chlldren and prcgram plannlng,

(e¢) regular evaluatiens of the staff member helplng hlm to strengthen :

'hls talents as a “ehild care worker and to recognlze areas of limie

‘tations in his appreach, (d)-out51de courses that. may be in the
nature of academic upgradlng, speelal meetlngs or lectures on
subjects relaﬁed to. the 1nstitutlonal care, ef children. -

:These are only a beg;nnlng of the posslbilities

for staff development and training in the institutional

- getting., There will be a number.of.side effects that the.

administration must expéct, As the staff and, in particular

the child eare staff become more knowledgeable about the

- seope of their rdle and more directly cbncerned with the
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individual.éhild, pfeéégrés will arisé'tqtfeduce‘the ratio
of staff to ¢hildr§n; so that more één be accomplished.
As they become more iﬁvoived with the child ‘the sheer
physical‘exhausfion of meeting the child's needs willvdgmand.f
a normal work ﬁeek: ZAS tpainiﬁg‘and competéncg ;mprove, the

expectation for recognition in increaSedlsaiaries will

become apparent. However, if the program of staff development

is clearly related to improved working standards, there is

an’excelleub possibiliuy'tc greatly imprqve‘the service given.

6, Length of”Seriice

A furbher question ‘on ‘the staff questlonnaire
dealt with length of service. Out of 181 replles ‘the spread
"from under a year to over thirty years was fairly well
disbtributed - 55 had under ‘two years' service -= 85 between
two to ten years and hl.éver ten years! Qer§iceL |
. The'éresence.of the religious in these figures

“tends to'givé'ﬁhem an unwarranted étgbility in terms of
length of service. On the other hénd,.thére is eﬁerging'é |
' rudimentéfy?fbbmulétion for a ‘cdreer line in work with

Indian child}eh'among the.n6hFreligiéus staff ‘at all'levels.
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esbabllshes the’ churches as employers.

A Policy Issué -

There is 1ncreas1ng pressure, because of recenb

leglslatlon such as the Federal labour Code, Federal
MlnlmuM'Wége 1eg1s1abion and union aobmvxty amongsb
non-meachlng sbaff o debermine clearly bhe stabus of -

non—beachmng employees in hhe Indman res1denbial schools.'

. The policy isstue’ arises as b0 whebher bhey should become

~edvil servants of the federal governxﬂenihr

"The benefibs of this approach are . considered to
be substantial to.the employee 1n such ereas as Salaries, |
hours of work sick leave, death benefit, superannuation
and general working condlblons. On bhe negatzve side
would be the loss of authority bhe churches now:possess in
operahlng ‘the schools. There is addltional concern for the
Christian abmosphere of the schools,which is mainbained by -

the churches seleching dedlcated.staff of thexr denominatlon

: buh which would not necessarlly pertain in a system where

employees were appoinbed by the public serv1ce authority..
' The obher alternative would be a reburn to &

system of grants to the churches in eupboft of ‘their.

‘operating a residential- school, Thefgranb'sySteo clearly

The empioyeee could

‘then choose bhelr own union to. best represent their inberesbs.

PRSI S
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Two major problems emerge in a return to the grant system.
Jt assumes the churches are putting some majgr fin;ncial
contribution into the residential schools and the grant is
a subsidy or a grant in aid of a service, This is not the
case, as the schoéls are owned by the Crown and the churches
make no signifiqant financial coﬁtfibution.to their support.
The éecond objeeﬁion ié that there are appr;ximately 1200
emplojees invoived'in‘various job elassifications and the
churehes are not likely to welcome labéur disputes, long
contractual negotiations and the entire spectruﬁ of modern
employer-employee rélationshipso

. In sta£ing the policy problem that must be faced
by the Branch and thé Churcheé, tﬁe project director is led
to once again emphasize thét the residential school system
itself is.thé core iésue and that the solutions recommended
must take into account:the priority of the childf®s needsa'

The confrontation that this policy issue creates

is basic and is the outcome of the shift from.the churches?
responsibility to the more dominant role of the Branch.
In modern day employer—émployee relations, no employer
can traffic on the dedication .a.nc} loyalty of staff to
sustain poor wages, long hours of work, péor.working‘

conditions and the abseénce of employee benefits.

A
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Furbher, ‘the mabﬁer af the accountabillby bhe Branch has:fbﬁ

1arge expenditures of governmenb funds is 1ess dlreab &&d
cerbaln under a granb system‘ There is a pariod of 5ransi~‘.;
blon while the changes in program and resources are devélaped,:-
and bhe church should offer a caretaker managemenb of bhe '
reszdential schools durlng bhms bransitlon. HoWever, bhe
churches should 1ook to the develapment of urban.hesbels

e the more approprmate area of servxce. o ‘

In the development of urban hostels, bhe church
would be moving 1nto an area cf dlrecb service bo bhe older
Indian child- It should be possible for bhe churches &o
borrow the caplbal funds neces=ary to construcb the hostels, :
or bo buy or renb exlsblng homes which could be used as
hostels. A network of ‘these would be establlshed in a clby
and could be admlnlsbered by ‘the responsible church

House parenbs would be employed as well as addlblonal sbaff ‘

.and ‘the church officers. would carry -an adv1sory, consultanb

~ role on admlnlsbrablon and ‘the splrltual welfare of bhe

'sbudents.

" The admission policy to the hosbel would be deber-

: mined jointly by the 6hurch and Branch for those students

eoming to the urban area for continuing education, upgrading,

Job training and beginning employmen€.
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In respect to older children who would be under -the supervision

of ‘the chlld welfare authorlty in the prov1nce, adriission of
these children wculd be debermined Jelnbly by bhe Church and.
the child Welfare-authbrlty. Both the province and the
Branch wonld in effecb purchase services from the church for
this group cf older chlldren._ The church would build, buy
or rent the resource emplcy the houseparents and obher
staff necessary, either employ or contract fer specialized
services needed and generally operate the program.

The introducbion of standards evaluation and
. licensing would assure all bhree bodles that the hostels were

operating according to sound practices. The churches would

‘establish a per di.em rate sufflcient bo rebire the morbgage o

1ncurred in constructing 4 new hostel or buying and remodeling
an existing buildlng, and sufficienb to cover ‘the operational
cosbs of the hostel. Included in bhe operabional costs would
f be an upgradlng of salaries, employee beneflhs such as sick .
leave.and retirement, staff'developmenb_and ‘the generel over="'

all administrative eosts ‘to uhe'Church.
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' CHAFTER vn

ATTITUDES AND ORINIONS .

T 1s mmportant bo round out the picture af residentlal

. schools by recording ‘some. of the maJor current atblhudas and

opiniouns expressed by those close to.the system. The first
such grnup are the sbudenbs who have been bhxough the sysbem
and are nox:llving gihhep op the reserve. or in the urban'
cenbres. ﬁhile tﬁey have been lished as:graduatesfof the.
system, some dld not in- facb complete the grade elghb 1evel

which is the hlghest grade taughb in most of the residenbial

schools in Saskabchewan.

1. The Samgie '

Tt was ‘decided to-obbain & 1ist of graduatés for ‘the
paét.five years from thé'Quapﬁgfly returns prepare% by tﬁé
Brapcﬁ.. Through a carefﬁL analfsis 5f-the.records in the
Saskatehewan Regional office of thé Indian Affairs Branch, a
List éf 588 p&tential réspondeﬁts ﬁaé gaﬁﬁered' Statisticai'>
charts from the records in. the office were bhen used to -
identify -each pobenbial respondenb's agency, reserve; band
number, blrthd;te, sex, marital status and latest address.

The goal was to obtain a sampling of this group of respondents

and it was agreed that 75 inberviéwS would providé this,
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Several factors forced the decision to attempt a numerical
goal in the number of interviews rather than'attempting a
random sampling or some sophisticated sampling technique.,
The mpbility of this age group was a.first consideration,
and this.mobility.is increased auring the summer period, 80
that évgilability of feépondents was -a "determining factor.
Further it was felt important that the .study reflect attitudes
ana opinions of graduates who were residing in the urban
setting as well as those who were living on the reserve.
Fortj—five.respondents were on the reserve and thirty in the
cities. In total L1 women and 34 men were interviewed. It
should be carefully understood that the.respeﬁSes of those
selected graduates were only an indication of some of the

problems, as perceived by the general Indian population.,

- This schedule of questions for the graduates'was
designed to match the subject areas covered by the.Children's
Questiommaire., In some instances identical.questiogé were-
used on both, The main area of inquiry was their educational
and occupational records, occupational aspirations including
job level or type and job .location. Questions were introduced
to gather data on their attitudes towards their residential '

school experience.

NI F
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The a351stance of a number of resource persons was obtarned

in the method ef appreaeh to the lndlvidual so that the miximum

beneflt could be obtalned by the contact. There appeared to be no

set pattern elther nn.protocol when the staff person went on the
reserve or in speclal technlqnes which would help to overeome '
cultural dlfferences. The one suggestlen whlch dld in. fact prove
most helpful wWas the ﬁse of group 1nterv1ew1ng w1th two or three
respondents. It was necessary to experiment with several approaches
to determine which one appeared to yield the mast useful data. It
quickly became apparent to-the 1nterv1ewers that in a direect inter-
Vview situation there were 1nhib1tlons on the part of the young people,

lack of resporises and anx1ety‘over the transcriblng of conversatlens

by the interviewer.g It was found,useful to give the person being

interviewed a copy of the schedule to read along with thé inter-

views., By sharing in the experience in this way and with plenty of

- reassuranee that they eould add or delete comments at the end, the

1nterv1ews proceeded fairly suceessfully Of the 75 interviews,

23 were respondents in a group of two or three personsa This

incensistency in the administration of the schedule was a pesibive
atte&pt te.adapt the process of the interview to eultural variations.

It was iné?itable'that in some cases the group interviews tended

to preduce a 'group response' strongly influenced by the dominant

person in the group.
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The major concern in the data collecblon from the graduates,
and this was evident with bhe chlldren also, is the super—
ficiality of most. of bhe,responses. Thq dlfflculby remains u;
" for these youhg péoplé in percéiving ‘the real issues and
'concérns. Part of bhe difficulby is undoubbedly due to

bhe problems the Indians have 1n artlculating bhese issues

‘ bub there 1s the further maJor drawback of unfamiliarity

w1th ‘the culture.

3. .Results of the Questionnaire

The following'information was collected on the
.background occupations ‘and. abtlbudes of the graduabes.

A.. Famlly Backg;ound . The school type, educablonal

1eve1 and present location of the parenbs of bhe graduates was

obtalned. The folloulng summarlzes the findlngs.

" School Type . ,MbthersA " Fathers Total
Residential B S | 106
Day - . . : .. 6 12 . . . 18
Integrated 6. ' 3 9
No school . o 9 -
"Don‘t.knqw" 3 6 9

| ' Total 15 - 150
Educational Level Mothers~  Fathers = Total'
Grade 8 or less ’ 55 ‘53 - 108
Some High Sehool 6 . ‘ 6 - 12
High School graduate r . 0 ‘ 1
No ‘school 5. . b 9
Dontt know! -8 12 20

Total : '75‘ 75 150
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The parents’ of the graduates again showed ‘the same
pattern as ‘the fafenbé of-the chiidren in the régidential
school in respecb to ‘two- bhirds having abbended re51den&1al
school themselves. The educational level of both parenbs
was simllar ‘to ‘the prev1eus flndlng in that it Was predominanbly.
at the Grade B or less level, Only one. mobher ‘had in’ fact
c;ﬁpleted high sehool.’ Only 8 of the families were resmdlng
in éﬁ pfban area. In 61 cases the parenbs were'residlng on

an Indian reserve, in 5 cases the parents lived in a rural

_area Qéqr‘thé reserve and l_resppndent.did not know where

his parents were. o ~t',:; N

‘Bg. ﬁdu&gtibnaliBackgrdund'of the Graéuéteé} ’Sincé N
all the graduétes shared fﬁé-coﬁmon éxpéfieﬁce of aﬁtending“
reéidéniiél Séhéols, the fgason for their admission proved
interesting, There weré 58 who stated that edication was =
the reason bhey went;. 9 stabed bhat a welfare reason resulted
in their admlssion, 3 stated religlon and § did not know.

It is p0351b1e that some bheughb education wasg the reason

although the cenbral factor may have been welfare, or ‘the

‘ figures may reflecb a reluctance to state~a twelfare reason’',

Considering the coacern expressed in the report on the

admission pollcy and procedmres it is useful to observe the
wide divergence betweén.the answers given:bi'the graduates
asAto'théir.feésonffor-aéﬁigéioﬁ aﬂd.théfov§f~all dominénce

of welfare reasons recorded on the admission form.
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Educational Level- of the Graduates, by Sex
. Table 42 -

Educational Level  _ Male Female  Total
Grade 8 or less 9 12 21
‘Some High School - S 19 T, 18 - 37
High School gradnabe . 2 ' 5 7
~Some college QT 2 2
Extra job training L N 8

Total 3y ok 75

E Tﬁis'taﬁle must be ‘evaluated along with the fact that
17 of-the graduétes qgg.still attgnding*high school. The
moai aoptimistic assumpﬁion would plécé~£he"l7 with those who
might be expected to complebe high SChOOl, get exbra Jeb
training or attend college, Thlq would render a group of
3h:ou§ of 75 graduates who might be regarded as making reason-
able edncatioﬁgl progress but it also renders é.group of Ll
who_have not cpmplgtgdAhigh school and.are not progressing any
further in acquiring more education or job ?raining; Fuf@her
enqpiry ipto the reaépns for leaving schqol revealed tha£ L6

had in fact dropped out; 5 of thé 8 taking extra job training

did not complete high school. The reason quoted by 29 of the. .

L6 who had dropped out was bhab they dldn'b like schoel. This

was elaborated to mean that bhey had trouble with the discipline,

attendance, the academic work or didn't like the teachers. A
total of 15 stated that there were famlly problems that forced
them to stop and this was elaborabed to mean malnly the fin-
ancigl,need.of the family ‘to have them make a contribution

through working.
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In two cases, both girls, they became lonesome in the urban

" getting and ﬁaﬁted to peturn:to the reserve. The reasons

listed for dropping out of school strongly poigﬁ to the
need fof a more iatensive school guidance and coqnse}liné
program for Indian youth,-'Thé'typical'paftern was an adol-
escent boy with a partial Gradé 8 who says he wants to be

a mechanic. He has been out: of‘scﬁool,a year khenduit
bécause he didntt like it) and he has been working for
different farmers a few days at a fime’ He has been unem-
ﬁloyed about half the time. If you ask him if he'll be able
to do what he wants, he most often.séys yes, he déesn't see

why not, he can go back to school if he.mwants and take an

upgrading course. He's not sure what education you need to be

a mechanié, but heard from a friend that ﬁe could take an

upgrading coursé. When asked if he is going to do it, he says

he's been thinking sbout it, but hasn't asked anyone yet.

Maybe he shoﬁid go to an Indian Affairs Counsellor and ask

about it the next time he goes to town. A school guidance

~ program that was geafeﬂ to reach out'to.these youth on the

reserves, to follow up and patiently counsel them is urgently
needed, The number of counsellors available ﬁa&e their hands
full supervising the students who are mptivate&,-so thét the
hard*to—reacﬁ and unmotivated youth on the rural reserve is
left out. Too often fér this youth the 'bloom of interest!, |
the feeling that 'hmybe‘l could become a mechanié", soon

fades and disappears.
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Ca Attitudes.abbut-the Residential'School: The grads

uates were asked to éxpress. bhe:Lr preference between abtending 4
an integrated school and attendiag a res:Ldean,al school.
Forty expressed a preference«for resldential schoqls‘andwél
stated that ‘they would have preferred to dttend an‘integrabed
school, Some who chose integrated over residential did express
a preferénce for a comf;xination;. L ,S'buden'bs._ ouly stated a chc;ige
for day schools. ~Female‘students showed a slight préference
for residential schooling. ‘
The responses o the . quesbions on the effect of ths
resldential school on adaptatlon produced a wide variatian in

Qpinlon among ‘the graduateso

ot ——
' Effect of the Residential School on
Adaptation of Graduates, by Sex - Table L3
_Views on Adaptation - Male __Female - Total

Prepared one for adaptation
to Indian cdlture » - 8 i

“Introduced one to white world 9

Residential school produced

some undersbandlng of - : A

- both cultures- ' g . w2
Too. iselated from Indian. life ' T

for adaptation 7 6 13
Don 't know _ 3 3 . N
L7 N " — - |

|
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Approximately ane—bhlrd ef the graduabes felt
bhab the residenblal school experlenCe gave. them some under- .
standing of both Indian and white culture* What this table -
demonstrabes most clearly is ‘the culbural clash the child e
finde himself in'as a r651denb1al sbudenb, and the variabion
iq_the';mpacb'it has.oe the epudein; 2hese‘whq fe;b the,
schools were In@iae;brieubed recal}ed ﬁhe.influepee_qf chiie;e
care staff of Indian orlgln. Thoee who felt the schoole were
whlte-orlented re:ailed the 1nfluence of whlbe chzld care
sbaff.. Thls reinforces bhe paremounb 1nf1uenee that the
non-beachlng staff plays in the sehools.

The graduates yere asked to express bhe problems ..
that they feel Indians have wlth school. ‘The ‘highest numberi
(38) more than half the group, stated that 1ack'of pafenﬁal
suppert Was the magor problem. They felt sbrongly that Indlan

parents d1d not understand or: support the need for even -

minimum edueabiqn. Goesidering the discg361on and comment

.aiready made- on ihe‘lack of involvement of the Indian parent

in the educational process, this is a drematic'cemmenﬂary by'
the graduetes'of the'censeqyences of this,lack‘of_involvement,“w
This respouse by the graduates parallels the response in the
Children's Questionnaive in Chapter 11, The first significant
mention of discrimimation came‘qut in relation to problems

with seheei;-lh of the gieduates.mentiee this ae the biggest

problem~ahd'relate it to the integrated scheol experience;
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10 state lack of motlvabion, 5 1solatlon from the reserve;

3 1solahion from the community; 2 pupil relatlons and 3 didn't .

know what ‘the major problem was.

The graduabes were asked what changes 1n the re51denn
tial schools they would like bo see. Fcrty-elghb responded
that the schools should.provide more emphésis¢as Job training.
This ‘area of getting and~kséping:a job.ﬁas of course the |
primary concern to this group, but it did reflect a'feeling of
inadequacy with what the system had provided. Theré were 10
graduates who felt more emphasis should have been placed on
the Indian culture, 9 who felt'@héy should have been helped to
get an'intbgrated eduCaéion ahd 8‘who _recommended program
changes in the dally living or academic program.

A The graduates weére asked what type of schoollng bhey
would prefer for their children in the future. Two-thirds
selscted integrated sshools because they felﬁ it would make it

‘easier to adapt and adjust to the white culture if the children

started their education in an integrated school, Of the -

one-third who selected a residential school the dominant reason -

giien was the good standard of edﬁcébioﬁ.'

¥y
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D. Présenb chupatiqﬁ of Graduates: The gréduates

are d1v1ded into bhree cabegerleﬁo Thimby~séVQn Were employed 21..”

unemployed and 17 athendlng schogl Of hhe £1 unemployed, 13

: ,were females and llved at home on bha reaerve, 9 were mobhers

at home with Chlldren. There were 28 malﬁa and lS femalaa

working° Most Qf the males had low Igvgl JQbS The following~

: 'table gives the bread 01a581fiqab10n ef thav37 employed graduates'

by seX.

Present Job»01a331f1cab1en of Emplpyed Graduabes
o by Sex = Table bl .
Classification . = . . - ;A\Malé"i-_;-iﬁF°m4;9‘j Total
CUngkilled . -, o 1 0 2 . -16.
SemiosKilled LB
TERLLLed T e
Service - e O ) ~ gt L2 2 "'.-V"Y'_VJ 4.."'l<,&. .;l: o N ) 1 b ¢
Prolessional T m—— 51
L Totél Co92 0 ocig 37
" o '“ﬁfffff“z" RS

-E. Asplratlons fer Future Jobs' “The- graduabes'were .

?asked about their fubure Jjob asplratlons, the type of job they .

would 1ike bo bave. As wlth bhe children 1n residentlal school

“the- females appear to have higher asplratlons. The flrst

‘ table shows the resnlts for the bobal group of 78 and.“the

ecend table the results for the 17 sbudenba who are conbinuing .

o bhéir educabion. '
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Aspirations for Future Jobs of Total Sample,
by Sex -~ Table L5 :

The difference in level of aspiration between the
females and the males remains. The girls tend to aspire toward
the service and professional olassificatidns while the majority
of the boys are in the unskilled, semi-skilled and skilled -
groupings. Once again an~inquiry was made into the expectatibné
they hadvto achieve their aspirations in occupational .choice.
It is significant as it was in the study of the children in the
residential schéola, that although the females have higﬂer asplr- -

ations, they have lower expectations of achievement.

Job Classification Male Female Totél” A
Unskilled ’ 8 1 9
Semi~skilled 7 9 16
Skilled 7 ’ 2 9
Service L 9 - 13
Professional 8 18 26
Don!t  know Q . 2 : 2
B _Total 34 41 75
Aspirations for Future Jobs of Graduates
Continuing their Education, by Sex - Table 46

Job Classification , __Male Female  Total
Unskilled 1 0 1
Spmi~3killed 2 2 L
Skilled ' . 2 0 2
ﬁervicg . 0 2 2
Professional 2 6 8

" Total T 7 10 17,

S B |

- E}



Positive- . - .. . 28 18 . L6

- [Negative - . ‘ 3 : 19 22
 Don't know T . 3 Sy 7

| ~ .'.T'otal' C 3k o ]: 75

Th1

Expectabions of Achiev1ng Occupabional Aspirations
- of Total Sample, by Sex - Table 17 '

Egpecﬁations e - " Male - - Female“~ Total

F. Preferred Job Location of Graduates' Twe‘bhifds

of the graduabes felb that an urban 1ocab10n for work wonld
be bhelr ch01ce. They felt the reserve 1acked oppertunity and:

10 felt bhat ‘the 11fe on the reserve was. bad. This was spelled

"oub to mean too much drinklng, no work, lack of housing and

',facilities. The oneuthird»who chose‘bhe reserve as ‘the

preferred Job locabien menbioned bhab their families were on )

 the réserve, This factor influenced 16 graduates of whom 11 were

females. Fiva sbabed bhey liked rural life and l expressed the

hope of 1mproving life on the reserve.

G _Perceptions of Probleris Rela‘bed to Work: It is
possible to classify the.nequnses of the~graduatee to this

question into those problems that are imposed by backgreund

and Indian culture, and “those problems imposed by the white
5cu1ture. In two areas (lack of educabion and job braining, amd
- . general non-specified cultural inhibitions) ‘the problems appear

. to be imposed by both bhe Indian and white culture.
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Perception of Problems Related ‘o Work - Table L8

Problems PerceiVed as:

Our people are lazy, shiftless

Imposed by No. of Responses

and irresponsible Indian culture 20
Our people lack motivation

and ambition Indian culture 16
Discrimination white culbture 10
No work available on or .

near ‘the reserve .white culture 3
Lack of education and Both Indian and

work training : white culture 16
General cultural 1nh1b1b10ns Both Indian and

(non specified) white culture 10

Total 75

‘ The responses show a general frustration, both with
their own dqlture~and the impact of the white culture on then.
There is a stark realism in the gradvates! analysis of their
1ife situation and very little attempt to hide or pfoject‘
‘their problems. .

Fiﬁally, in respect to satisfaction with theif
présent social and occupational status, hli felt they were
satisfied, 30 were not and 1 did not know. Where they expressed‘
an inbérest in more activities or involvement with white
society, this was done in a qualified way. The females are
much less sabtisfied with théir present status than the males.
By examining'thelfesponses it was found that the least

satisfied wefe the low achievers both educationally and

L

occupationally.
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H., Abbitudes and Oplnlons of Senlor ngh Sbudenbs, Lebret.

A very useful dlscu581on was held w1th bhe Grade 11 and 12 students

at the Lebret R651dent1al School. They were 0pen, frank, anxious

to balk .and displayed a good seuse of humnur. They . felb that a -

'sbvdy of thls type was exnellenb ut: wondered why it-had nob )

been done ben years ago.; They felt thab the pha51ng out program -
should haVe commenced at hhe prlmary level rabher bhan the senior
hlgh level. They felb bhere was boo muph bo adaust bo ab the .
inbegrabed school‘ New teachers new surroundings and lack of
rules endengered'thelr marke in scheglx,”The.eeugentS'felt.that
greduellynthe'Branch'wquld pﬁase oqi'the'eeademie.pmoéram;in’

the r651denb1a1 schools., : ' ‘

"”: Most of bhe students said they preferred the

3residenbial school because oue d1d not ‘run into bhe same dlff- :

1cu1t1es in -an 1ntegrated school, They liked the school splrlt

and found 1b ea31er to sbudy vhen 1b was part of- the supervmsed -

daily progrem. The Lebret Sehool represenxed the Jknown, .as
many haqjﬁeee,there since Grade 1, and the 1n;egrated sehool
the unknown, unfamiliar outside. They ook prlde in.the sports
achiévemeﬁté of bhe.fesideﬁtial school. - There Wwas a dlssentlng
opinion on the‘lack ofefreedom end'the number of.ruies for B
adolescents in- the resxdentlal school. | h

- In respecb to the statns of the adulb Indlans, the ’
etudents felt they should be consulted more and be more involved

in planﬁing.




1hh

They felt ‘the Band Cquﬁciis.could'help to play “this role but
" were not doing so.~'They felt there was a definite lack of .
: léadership ih'the'Indién community and that as a rééult; the
' Band' weiit "along wi%h.wbatéver was suéégsted or imposed ffoﬁ
oubside. : ‘ | ‘
.- The senior high school students felt that they would
Yot live on the reserve after ﬁhey completed their educatioﬁ.
Théy félb that the Iﬁdiah people tend ‘to reject‘the returning
professional or we115eduéated person. .. Too often, théy‘felb,
the best educated ones became employées of ihe:government and
ook on authdriﬁariantattitudes. ‘ .
| They felt greater,empﬁésis on education had to ‘bake
blé.ce , Indian leadership had to develop, consultation bé‘bween'
‘the Iﬂdian'énétﬁhe Branch was necessary, and ddult education
.on the re'sez;ves-'was sorely needed.’ The:.y, spc;ke of co-op
farms as one possible auswer to the future use of the reserves,
élthough‘the generai cbnsedsué was'tha£ ‘the reserve system
would eventually have to be abdlished. " The group fecdgnized
that such a plan would bring hardship and dislocation fd:ia
tiﬁe but Felt if the Indians were forced to Isink or swim' -

that the Indians would do something and most certainly survive.
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I; Attitudes and Opinions of Indian Parents: The
first observation is that ﬁo systémétié éafhering of data on
‘the attiﬁﬁdes and opinions of Indiah'parents was méde. Theré
afe-however a number of distufbing impressions of the Indian
parents and in_parficular their uniform lack of involvement in
the residentiai scﬂooi system.: Mo§£ of the impressibns.are
gained through the‘;espénéeé of the dhiidren to quéstions

about their parents, and through general findings of the way

. the system operates.

Both children and graduates feel that pareﬁts are

_not generally:supportiﬁé of the educational aspirations they

have., The tradition of senaing children to the residential
school has been accepted as the péttern or the normal way
things are done. Some.parents feel the residential schools
are Indian oriented and therefore are important in order to
preserve the Indian culture. Others feel just the opposite
and feel they do not contribute to the sustaining of Indian
culture. :Many Indian parents feel that they can ‘trust the
clergy who §pefate the schools and that they can do a better
job of bringing up the child than‘parénté can., Others want

to bargain with Branch bfficials_bver whether they send their
children to in%egrated or reéidential’schools,‘and are coﬁcerned.
with what they can get out of it for themselves. The& are
aware that it is a period of transition moving towards integra-
tion, thus if they cooperate and send their children to

integrated schools, what are the tangible rewards?
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Many adult Indians who have been edicated in
residgﬁbialischpéls report very different experiences}- To
some.it offered a real opportunity apd they were able tao '
ﬁse_the experience’positively and‘move on ‘to responsible
posit;ons in the‘Indian and'white community. ‘To others it
was a degative ekperience-and thé reqital of eveng'thab
turned them against residential schools is a reflecﬁion
of the historic pattern of poorly equipped, inadequately
" financed institutions with harsh discipline, use of child
labour and sécond pléss statgs fo;'the.Indian. It.is
important to realize that the residential schools of a
generation ago were- quite different.from the ones in

current operation.

In this chapter a report has been made of the

attitudes and Opinidns of three groups: graduates over the

an Bl
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past five years; senior sﬁudents at Lebret, and some paregﬁs.
fhese attitudes and.opiniOhs help to round out the picture
because they reflect the viewpoints of those now outsideiﬁhe‘
system of residential schools but with first hand experience
with it. Tt is also important to emphasize that these are all
Indians. They recognize the'trangitibn that is taking place
and react in varying degrees of intensity in support of or

against the change.
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i' o Some of the solutions bhey suggest such as. the abolitlon of
‘ reserves are dramatlc, buh bhey make clear the fact thab Indlan ‘
‘7 youth are seeklng new means bo help thezr peeple. Their call

;é : for leadership amongst Indiaqs~§uggesbs ‘that they see an

| | important fﬁtﬁre roié for thémsel&es ‘to help réise tﬁé“stgndards
’ and condlblons of their own people. The iaﬁér-geﬁeratienai
'tension bebween the youth and ‘the’ older Indian resenbles the .
lj classic‘struggle of many groups who are go;ng threugh a

— period of transition,
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CHAPTZR VIII . |

FINDINGS AND RECOMMENDATIONS

l.\ Aqmissions

A. The admission p?ocess wpepeby the:philq i§ )
admitted to a ;esidgntial gehool is inadequate.. There is g
serious absence of reéorded datg-qg the child and tﬁe_reaééﬁ
for admission is open to question because of this }ack‘of
information. |

It is recommended that admission policy and

procedures be revamped and be professionally determined to
restrict institutional dare to children who need and eould
benefit by a form of supervised and institutional care for a

definite period.

B. The reasons given for the admission of 80% of
the children in eight of the residential schools, and 60%.of
the totél population of the nine schools in Saskatchewan, is
related to the welfare need of the family, There is no
evidencé'of preventive or rehabilitative sefvices operating
to serve ‘the family.

It is recommended that family and child welfare

. services be established to aid and assist Indlan families,
and that these serViées be provided by the Child Wélfaré
Division of the provincial Départment of Public Welfare
under the agreement in Part 2 of the Canada Assistance Act

of ‘the Parliament of Canada.
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Provision of‘family and child welfare services should not be
resbrlcted to ‘the narrow deflnltlon of 1nvesb1gab1ng allegatmons

or evidence of neglect of chlldren, but recognitlon should be

: gmven bo preVenblon of family deberlorablon, and profe331ona1

'serv1oes glven to strengbhen and malntain famlly lmfe. In :

familles where protecbion of children is an lssue, all of bhe
resources and aubhorlby oi‘ bhe child welfare 1eglslabion should
be used Thls would 1nc1ude 1nben31ve home supervxslon,

referral ‘to other community services for necessary serv1ces,

“the use of the court, temporary subsbitute care, foster home

care, adoptlon and selecbed 1nsb1butlonal placemenb. The
keynobe of ‘this recommendablon is that the agency wmll need

to direcb more resources and energy into serv1ces for children-

in bhelr own: homes and that where substlbute care 1s requlred,:_..

homes in bhe Indian communiby should be helped to prov1de this
service. ..
C. The legal status of the Indian child in the

residential school in respeot to care and custody is obsoure.

"The removal of the child from hlS home by an admlnisbrative
:de0151on relleves bhe parenb of the responsibllity for the
‘care of the child, however, the custody of the chlld is left

in doubb, particularly when bhe progiam is sbrucbured for hlm

bo return for a two-month perlod in the _summer .. For the child
whose parenbs are neglectful bhls obscurlby {s serious.

It is recommended thab the Indlan child who musb be

removed from his.own home for a welfare reason- be handled by .
‘the Child Welfare DlVlSlon in bhe same 1egal process bhat is
now available to other children in the province who are made -

‘temporary or permanent wards of the Director of Child Welfare.




2. .Adjestméeb

B A. The peféonal adjusemeﬁé of Tndian children in
res1denb1al schools is consxsbently lower than the norms |
established for the California Test of Personallby, The
bas;c adaptation of the Indlan child as indicated by his
personal adjustment and his educational and occupatienal
asplratzons is not generally~ach1eved bhrough ‘the resmdentlal
school experience. . |

Ib is recommended that in the developmenb of servioes

to meet the needs of the Indian child due regard be glven
to cultural dlfferences, the child's fam11J heritage, and hlS
'unlqueness as an individual, if he is to brldge the gap
bebween ‘the rural Indian communlty and the urban white

community .

B. The analysie of the variables ef age, sex,. pﬁpil
. type and re51denb1al school atbended doés not produce
‘51gn1flcant 1n51ghb 1nto variatlons w1bh1n the Chlld group

in respecb to either adapbation or personal adjusbment,

The effect of these findings is bo clearly poinb bo the -
over-all 1mpact of the re31denbial.school eystem as the
critical factor in the issee of poor adapbationfand adjustment.

It is recommended that in further research of the

Indian child population in re51denb1al schools, the organlzablon

and operatlon of the system 1tself as it affects the child
would be a more fruitful area of study than the normal

variables among childrent
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~ 3. Program and Care

The res:‘;den'bia;,_schqal‘sysﬁem is geared to the
‘ academic ‘braini;}g} of the.child and _tiails,'i?o .mee@_ the total -
needs af the child because it fails to individualizej rather
it treats ‘him en masse in every _..significgnt ac'_l;ivi'by of daily
life. His sleeping, eating, reér_ea‘b;'.on, academic training,
spiritual training and di_se‘ip}.i_ne are all handled j.n such a
- regimented way as 4o -fp_rce ‘cqn.formity to ‘the institutional
pattern. The absence of emph'a-sis' on the dg\felopmen'b o.f‘ the,
individual child as ‘2 unique person is the most disturbing
result of this whele s;,r'.‘;-t:emc _ The schools are érovifiing }3.‘
custedial care servic§ r@:lqhér ‘than a chi}.‘d- development se;vica,
The physical environment oi‘ “the. daily ltiving aspects of the .
residential sqhool is overcrowded, poorly desigued, highly
vegimented and forces a mass approach to children,- The
residential school ré'fj.éc“ba'a rattern of child care 'which.
was dominant in the early decades ﬂ:gi""bhe' 20th Acen't’ury, 8
concept. of combined shelter and 'e&uca't.ion at ‘the least public
expense. -

Tt is recommended that the Educational Services

Division of the Indian Affgirs Branch concern itself
primarily with the education of Indian children and remove
itself from the operation of childrens' institutions such

.as ‘the present residential schools,
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Gonsidering the number of admissions to ‘the residential
scheols of neglected and dependent children the Education
Services Division should anticipate a future time when

this burden of child care will be assumed by the pravincial

child welfare aubhorities and the role of préviding edacation

services to Indian children can become éxclusiVely their
responsibility, to werk out .with the provincial eduéétional
authorities. The churchés sheuld plan new to gradually
withdzaw from the Indian residential scheal field and be
willing to provide a carebaker management of the resources .-
during the period it will pake the provinces to assume &
full role of'responsibiiitf‘fdr'the care of negiected and

dependent Indlan children, -

)

h.' Community Relations

The residential schoels have become iselated from
‘the Indian reserves in terms of inVolvement;and.yet.do net’
Bbarticipate véry actively in the white community. They

represent an island between the two cultures, The involve-

ment of the churches in ‘the residential school fleld has been .

g0 systematized that it has become a managerial function

rather than a creative and dynamic force for change.
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it 'is recommended that where cjildren need to leave .

_homé to continue their education a number of resources be

developed 1nclud1ng~
a) _well-supervised Indian foster homes,
b) well-supervised whlte foeter homes,
~¢) ‘transition centres where speciei emphasié will be
" :placed on assmsblng the ch1ld to adapb from the
Indian to the white culbture, 5
;-dz.ihostels to provide for group care: for Indian

~ children in the yrban sebtlng.

'The churches should consider the advisability ‘of

' entering into agreements with theiEdnéationa;"ServieeS'Brahch

'of'thejlhdian Affairs Depaﬁfmeﬁt'respegting thefdeﬁeldﬁmeub

of urban hostels to pfovide a living arrangemeab for peen-age
Indian pupils who are coabinﬁing their'education;~ebtaining

Job bralning or beginnlng to work 1n the urban setbing; The

-problems that. Indian teen—age boys and girls face 1n the moveA

from ‘the rural to the urban centres suggest thab'a nebwork

‘of small hostels or group homes would serve the very great

need and provide bhe base for the Indlan youth bo consolidate'
his sense of belonging in the urban setbing. The churches as
voluntary agencles should have the flexlblllty to experimenb

and develop unique approaches to assist Indian youbh.
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Because. of the role and acceptance of ‘the church by the

comrmunity, they copld,pfovide very important services to

both the Indian Affairs Branch in respect'to those children o

needing urban accommedation and to the child welfare author-
itieé as a placement resource for the'olQer child who comes
into care.” Both of these sources of placement would be able

to reimburse the church organizatioﬁhat a realistic per diemv
-that“would take into account the normal operational costs plus
the retirement of the capital investment required for such

an operation.4 Assuming ‘that thexrquired standards for such
an operatién were met, the churchgwould again be master in

its own house; a situabion'which does not prevail at the moment

in the residential schools.

g, 'Evalﬁéfidn'Procedure :

e There is.n0 systematic evaluation of the ofer—all
program of the‘residenbial schools. The residential schools °
are inspected by the prévinéial education department aﬁd the
Braﬁch in respect‘fo fhé academic content and teaching com-
peteﬁcg, . The ‘schools are not licensed by the provincial '
~depa:cj'tmen'b of welfare as-child -.care. institutions and are
not subject'at‘present.tb inspection. There is an absence
of wfitteﬁ manuals of policy and procedures in the residential

schools to guide principals and staff.

A
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It is recommended that a Eommittee undertake ‘the . .
task of preparing general.m;nuals of policy and procédufes
for the operation of residential school§ and hostels,
Included in the terms of referéncg of this committee would
be the détermination of ce:bain_pas;p stan@ardg such as the
sleeping space needed for eachxchild; the ‘child-staff raﬁié
in tﬁe daily living program, txpes.of ex§ra curricular
activities that should be available o the children, |

appropriate methods of control of children, parent-child

'visitingz the availability of counselling and guidance

services to the children. It is recommended that this

. committee have representation from the Indian Affairs Bianch,

. ‘the Chufch-ofﬂicials_and the newly formed Asseciation of

Pripncipals of.Indian‘Residential thogls.andeoétels" It

s furtherqrécommendgd that_the‘coﬁyibhee have available

to it the services of outside cénsultants. .The standards
that would emerge could then form the basis for a regular

evaluation of ‘the residential schbpls and hostels.
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6. statr

" A There is s need for a manual setbting out
personnel policies and practices. Some commendable work
has been done but there was a distinct aﬁsence of clarity
as to the future statis of non-teaching employees: whether
they would coniinue as employees of the Church or become

employees of ‘the federal government. There was the special

problem of providing twenty~four hour care for children and |

working out hour§ of employment for the child care sfaff.
Since the ins-t;itﬁ-tional staff are the key to the 'quality of
program that is offered, concern must be recorded at the
'low.educational'qualifiéatibﬁs demanded, the low status of
the staff, the limited wages, the loug ho'uré and the - |
minimum attention paid to staff development .;and ‘training.

' Tt _is recommended that the non4beabhingfemployees

of the residential schools become employees of the federal
government rather than continue their preseat status. It
is fﬁrther recommended that a generalvmanuai of personnel
policies and pfactiées be developed,this manual to include
standards in reépect 0 recruitment, qualifications,
orientation, duties, lines of authority, salaries, hours
. of wérk, vacations, fringe benefits and staff development
for the non-teaching staff in residential schools and

hostels,

~
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B, The 1nvesbmenb in bralnlng and sbaff development

© is limited malnlj to a one~week course held in the summer and

attended by some of the child care staff. The day-to~day '
supervision of the child care staff does not posséss~a‘.

strong traininﬁ cqmponent and such gvenues as staff |
méetings lectures, films and dbservatlon trips are seldom
used. Con31der1ng the very crucial role ‘the chlld care sbaff
shoﬁld play in ‘the res;denblal.school,or hpsbel gpd'the-'
scarcity of fqrﬁal training programs, there nust be pﬁilt:

info the residential'schoois and hosfels progranm a.veny::
strong, welluorganlzed tralnlng and staff developmenb component.

It is recommended that ‘the role of the chief child

care worker or senior supervlsor should be professionalized
so ‘that this person can teach and direct the child care staff

in bhelr function. An’ immedlabe 1nvesbment in upgradlng

the posltlon of chief chlld care worker could 1nvolve either

the employment of a'soclal worker or the 1nye§tmenb,1n
ﬁraining costs for a stgff.person to téké'spepiél tfainigg.
in a well-structured cgﬁrse.6n.the'ihstitutional'care of
children.-:If is further recommended that therneqweék
supervisors' training céurse.Bé extended to tﬁo-yeeks,'and '
that it be a requisite for pernanent employment. ihe hext
stage in development would be a certificate summeffpoﬁfée'in

child care and in this regard the assistance of several

universities oxr technicaliséhoolé should be gncqufaged;
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In the institution or hostel, a contimuous planned
program of‘staff development should:bé aefeloped. The
responsibility rests with each principal to make certain that
as wany aids and Ieérning activities as can be used are’
available to his staff. The Branch through its regional
services has available various professional staff who could
assist in this importanb function, - The use of the extension
services of'ﬁniveréities is énother rich reésource. Finally
there must be éommibment to a quality program of'chiid care
so that the new ﬁechniques and skills developed ‘through

training and staff development are appreciated and rewarded.

C; There 1s uncertainty on the fart of staff at
all levels as to what the future holds for them in employment .
Tﬁere is an inevitable period of frustratipn as the long |
term plans are developed but careful attqnt;on ‘to the staff
during a-fransitiohal"period is necessary. Change is ofteﬁ :
resisted because of inse&urity and pncertainty about the
future, and staff mérale.can.be seriously damaged.

It is recommended that commuhica@ion be maintained

| ‘throughout. the period of transition sc,thab the staff are
kept well informed of decisions as they are taken, Wherever
possiblé the changes introduced should be attractive and
beneficial to staff and through a program of conéultétion,

they should be eucouraged to participate and cooperate.
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Where a dislocation in’employment feéultsxffom,ﬁhe closure
‘of a residential school -this shovld be preceded by sincere

‘efforts to assist the present staff find related employment.

7. bvercrowding

1
1
1
- , ‘ . While reductions have beén‘made in the authorized .
51 enrollmenb of the res1denb1al schools, there are far too
'1 many chlldren housed in too small a space in all indoor
- aqb;v:bles. .The-de31gn of,the bulldlngs as well‘as “the -
!7 spgce is a handicap to the’aevélopment of ény'but a
. ;; regimented mass ‘approach to the children. The cottages

lJ developed at Prlnce Albert offer a very atbractlve d381gn,
o . structure and space pattern 'to use as a medel and sbandard
of whaﬁ can and should be provmded. Three scheols need to :
be géré:ﬁlly.aséessed aé to the éhrrenb.flre.hazard, namely

!W " Kamsack, Oniou Lake and Marieval.

- Tt is recommended that where a residemtial scﬁqol
r” because of constrqgtién or lbcation presents a fire hazard,
- the.échoel-bg closed immediately. 4 fire marghal's Yeport
rﬁ : : should be .made of all the schools annually with a careful

: | assessment immediately of the Kamsack, Onion Lake and

- Marieval schools, Anj new .construction program might be

r' modeled on the Prlnce Albert cobttage approach or the .

- Mission City . re81denb1al school complex. The Prince Albert
cobtages provide a- model for small urban hostels while the

Mission City complex provides a model for larger ‘transitional

[ _"I',v'f"l

centres.
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APPENDIX 1

 INDIAN. RESIDENTIAL SCHOOLS

ANALYTIC OUTLINE FOR INSTITULIONAL STUDY

Adaptation - Sources and Assurance of Upkeep

1. Legal status of school administration .
' ~ - relation to Branch
- relation to Church

2. Respon31billty for -program ~ to Branch and Church, ‘effective
’ enforcement - supervision, machinery and effectlveness

3,f Source of flnance for (a) ownershlp of land and bulldlngs f.
: . (b) .maintenance of plant o
(c¢) educational and living programs

i, -Basis of finance ~  (a) children's per diem from Branch.
: - (b) ‘flat grants or other income: from Branch,
Lo Church -
. (e) conditions of eligibility for grants,
O per diem,

5. Protection of incorie ‘sources - -
(a) . Admissions - " (1) what are acceotable reasons for admi531on
o o : : or refusal
-(Qg who screens applicants :
(3) who makes final decision on admission
(h) distribution of admissions, by source
and category of referral,

{v) Communlty Supports ° Indian idenbification of the sohool
as a cultural asset

'~ Relation of school to local or. provincial

systems (e,g. integrated schools,
training prograns)
..~ Location of school. .
Integration - Organization of Staff and Children in A;l‘Applvities
A. - Children

1. Organlzatlon of school orogram’as it affects intégration, adaptation
and adjustment - : A

1

integrated or separate classes
- day pupils from reserve

- gize of classes ,

~ sex composition of classes

- range of ages per class

(a) Organization of clisses

o

o

a
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.(b) Content of educational program ~ academic or vocational

facilities and colirses
duration. of school year, vacations
~ comparison of Indian, white curricula
examination standards as applied

}

(c) Uses of discipline - methods and fréquenpy

() Drop Out patterns ~ in the year

Sleepihg-afrangeménts

“Glothing - -

Food -

Religious education

Recreation

Vacations and visits

Child.~ staff ratio

o

o

between years

no. of .children per bulldlng :
no. of children per room -
night superylslon arrangements

wniform mass purchase R
individual clothing items permitted
appropriateness of clothing styles

no.-of children’ per table

méthod of supervision of serv1ng and eating
food served family or cafeteria style

fise of children in kitchen -

access to snacks

timing of meals

‘frequency, duration and nature of .

- religious observances
size.of grouplparticipating

sports, parties, at school: frequency
and- humbers involved
use of children or adults as leaders
visits to'town - number involved
= gupervision
- type of activity allowed

‘during school year - where chiildren go

e frequency, length of
visits .by or to
(a) Indians
(b) Whites
long vacations (same as above)

Stﬁdent government, form, etc.
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B. Use of Staff . ' o L -
1. Staff numbers, by category of a) job title
’ . b) race ' —_
¢) religious status '
2. Qualifications, by category .a) job title
- b) race
. “c) religious status
3. Staff-pupil ratio, by category a) job title -
b) race ' o
c) religious status
4. Staff=pupil contacts iﬁ»program areas and emotional content of contacts,
Goals

Orientations of Authority-figures (principal or other significant staff)
on integration issue - for which culture are children prepared?

Two_factors = a) Indians as inherently inadequate to white culture
¥8. ability to develop potential skills.,

b) Children as necessary to continuation of schools ‘ e
and i.e., to church. .

Views of principals on relevance or impact on integration, of all g

factors listed above: a) school program, training
b) living programs as above

System Maintenangé
Use of Eudget and allocation of staff resources)’ -
Emphasis on program )

Compensatory action required to meet recognized sources of friction |

L

S
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APPENDTX 2

- QUESTIONNAIRE FOR SCHOOL CHILDREN

"Name:

" School:

Room No:

Please Remembéf:

1. To mark an answer for évery question.
2. To print in your name, school and grade,
3.. To mark your answers with a check (V).

Your age

Sex, Boy

Girl -
Grade ‘

Do you.plan to finish Grade 127 - oL
: A ' Yes __ No

" How far. would you like to go in scﬂool if you could?

(¢heck one) .
: a) Only until 16 years old

,b) Grade 8

¢) Finish High School

- d). College

o) Extra job training after
High School




e

0

1 é i

e
1

6. What do your father and mother think about
the idea of your graduating from High School?
{check one)
‘ a) strongly uige you to’
continue

b) give you some encou-
ragement to continue

c) dever say much about it

d) feel that you would be
better off. going to wrok
when you are 16

@) feel that you should quit
school before 16

£) I don't know what they
think . : )

7. How far did your father go in school?
“(check one) :
' a) less than Grade 8

) r"’"l ™ R RTER e

b) Grade 8

¢) some High School

[

d) finished High School

?

O

" e) more than High School

8. I believe my father's education is:
(check one)

a) more than I need myself

b) about what T need

[ETHIE TP

son Wain Wi W

¢) not as good as I will need

r
{
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9. What type of school did he go to?
.- (check: one) '
a) Residential

.

b) Integrated

¢) Indian Day School

e

10, If you recelved a bad report card, would you:
(check the one that describes’
your feelings)

|

a) Feel that you had let your
parents down

b) feel that you has let the
*  school down

.c) not care

d) feel that your friends would
- look down on you

é) feel you let everybody down. .

11, I think the most important things about being in
a residential school are:
(check Yes or No for each
" of sports, studies, etc.)

a) sports Yes: No:
b)_studies - Yest No:
¢) friends " Yes: . No:

d) getting ahead
Grades) Yes: No:

e) being captain
of a team, or
a leader _ " Yes: No:
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12, What does your father do now?

'

13, Would you like to do the same- thing? Yes: ‘ No:

14. Do you think you will be satisfied if you
make the same amount of money as your
father? . Yes: : No:

15, As to the kind of job you go 1nto, would you say

your father and mother:
(check the one which is most like what your father and mother want)

a) want you to have a job that
is better. than the jobs your
friends on the Reservatlon

have e srepesmmars

b) feel that the job you get
- should be as good as the
Jobs your friends on the

‘Reseérvation have L

¢) don't worry about the kind
of job you will have

d) have not said much about it

16. The following is'a list of types of jobs people
like to do. Which one comes closest to the
Jjob you would. like?
(check one in the proper column;
boys mark their choices only under boys,
girls only under glrls)

Boys '. Girls
a) Truck driver ' a) Typist
b) Fishing guide ' b) Mother

TS RS B B

n

o

w
.

L

ML
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17.

;8.

19,

1.&7

c).ﬂeéghgr w;u;hg -¢) ﬁréssﬁaker‘ —
d) Trapper — 4) Murse —_—
" e) P;iést\: R Ae).Hairdrgssér R
f) Péliéeman :_ — £) Hou§ekeepér e
8 Féfﬁér T e g) Teacher ‘__;”-‘
h) §a1esm$n - h) Store clerk ;.....
If it were pcssible for you to do any kind of work
you wanted, what would you do? e ——
Do you thipk thié,ié_ever likeiy ﬁd;ﬁappen? Yes:. - Nos
0f these tﬁinés, which do you %.hmk will bé the moét
important thing -about wnrking? ' A
(check one) E o
z a);ﬁékihéimﬁﬁéﬁ ;;__;;__
b)ldoiﬁg sonething useful ”‘_“;_
c).kéepiné'busy' e
d) belng with other people N
‘) making 2 11ving “;u;;~"
.f) anythipg'else? ——
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22.
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When you look for a job when you finish..
school, will you lodk for a job
(check one)

a) on the Reservation
b) near the Reservation

c¢) in a larger town or city

d) wherever it is easiest to
find work

When you choose a job, would you like to work
(check one)

a) with Indians —

b) with white people
¢) with both

d) it doesn't make any difference

While you are at the Residential School do-your
(check one of these columns for a), b), c), and d). )
(For example: Freguentlx Seldom Never
(While at the Residential ~g
)

(school, do you stay up : . -
(all night o S |

FREQUENTLY SELDOM NEVER
a) play on a school - ' .

team — —_—

b) play somewhere in

town — e

c) belong to clubs at

school e — ——

d) spend time in town
in stores, restaurants, etc.

—

J—
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25,

26,

21,

“Are most of your friends

1,69 )

What, thlngs would you llke to do more than
you are doing now? .

a) at the Residential School

b) back on ‘the Reserve n
c) in the town : o
. g
a) Where do you'usuaily:go for gmusements?' 
b). Who dc_you_gé witﬁ?.:'-’i .
Do most  of your relatives éf agult fiiends live
a) on‘the'Resefve ' L
.
b) near the Reserve S
c) in town : '

Da not answer if you are a day’ student.-

If you 11ve in Residential School

a) How often do you visit. with your parents at.
the Reserve during the school - year.

"~ a) often

b)'sémetimea

¢) only aBout‘oncé or twice a year

|1




28.

29.

30.

170
b) How often do they visit you at the School
a) often

b) sometimes

¢) only about once or twlce a year

¢) How often would you like them to visit?

What do you admire most aboutb:
(check one column for parents, friends, teachers

)
(For. example: Leader-  Ability )
{ , Kindness _ship -  to make Education)
(- : © money g
éa) your friends JM( )

Klndness Leadershlp Ability to Education
make money

a) your parents

b) ‘your friends

¢) your teachers

™ ™ ™ t“’:]

The Residential School has taught you many things.

What do you think will be the most helpful when

you finish school?

a) What would you say are some of the biggest problems
that you face in school?

b) What are the biggest problems Indians face in
earning a living? .

- v
H .

£ 4

4

L

| -~ f“‘f

1 ™1 =/ ™

1
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19. Father's education
' (1) Number of Years: :
) Less ‘than Grade 8
Grade 8 -
Seme High School .

‘Finished High School

received: TS
 Residential

Indiéﬁ day

Integréted

More than High School

(2) Type of school where most education.

IH

1

20. Father's occupation now (record job) -

Code: Farming

mining, fishing)

construction)
Skilléd, technical
Professional
Unemployed
Deceased |

Don't know

Unskilled (e,g. bush, trapping,

. Semi-skilled (e.g. trucking,

[T
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21, - Mother's educabion
' (1) Number of years:
Legs. than Grade 8

Grade.B .
-Some Hlgh Sghool »
Finished High School .
- More*than High School B
m
(2) Type of school where most education
recelved:
Residenti&l .
Indian day
integrated , ‘
22.,. .Mother's dccupatidn'now (record Job) »
Code' At home (no job) i
Unskilled ‘
c--e_-?-nh-
~ Semi~skilled: ' '
Skilled, technical '
Professional
Deceased
Don't know

s N N Noe

1 affﬂl

-

[

e Boom Nt fffi‘,féfjl-tfflli‘?f]i"

. -

3

1
PN

- -2 ™1 2

L

[



23.

13

Number of braothers and siste

'

|

rs?

LHighest grade ééﬁbleieé by a sisher

'NQ. Aéex_ Age:  ‘Scﬁ?dl T&pé | Gradeé éompleﬁed
- - — . ,
2y ]
.
5. —
- Code: a) Prgdominant‘édhqﬁl ty?e; Residénti;1:; . -
A L Integrated ‘. ‘
}'.b)'Highgst é;éée.;ampletediﬁyAa'brpther f‘: i} R

o~
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. APPENDIX 3

Name

GRADUATES INTERVIEW SCHEDULE

Address

Location now:

If in city,hnaﬁe of Home Reserve

Sex:

Age (post code)

Religion:

Marital Status:

. =~ City-

Reserve

:n‘f Male.

- Female

1

"= Reman Catholic
Anglican
Other(specify)

No religion

- Single
Married
Divorced
Widowed

Deserted

ARRREERN

W W N

- ———————

Code - Column

(Cirels appropriate
.Code number)

1, 2

(e M w [ w [T

e

oy

(. m [ Im

Tw [

[

[

(T

[

(™

L

-

I

Mk
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Gode Column
E 9. Number od dependent children (code total number) 2 - 10
| 10. Pavents living now: ' T - Reserve | 1 11
EEA | Rural 2
:é Town 3
City P
li; Did your father attend:. | =~ Residential
: ’ school 1 12
Integrated |
school . R
Both - 3.
Neither , L4
12. Did &our mother attend: -~ Residential
school — 1 13
Integrated _ |
school _ 2
Both 3

~Neither . L

School Record:

Number of [Avérage number Reasons
grades ‘lof school weeks | for
School type completed |missed per year | admission-{

1s

20

Lo
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~ Code: a) Type of pupil while gt Sch001;‘

Residentlal

. Day

Inﬁegrated -

'b) Reason for'firsﬁ admission = Educati@h .

'c) Other séhobl types: attended . LT
ce T Integrated (commnity)

1~d) Total number qr.years.ét school (post code) -

Welfare

Qﬁher (épeoiéy)'

Indian Day =

e) Last grade completed (¥ecord exact gfad@)'

Interviewer code:

Under Grade B8

Grade 8

Some High School :

uFinished High
'School

More than High

'~School

f) Attendance regularlty - average- time missed

. per year

Only -a few days

Less than 6 -

- weeks

‘Qver 6 weeks

Severél months.

RRERREEES

N

Code

Golumn

. ‘15

{
i

o

6

; f“'"? [y -y f"'”_'l! 1“1{“"]‘ 1 .

17

18

=Yy -y

.

19

(S S

\\
[

T
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» R e ) L ce v . LTI o W SR
. . . : .. . . - . . -,
. E . L 3 : . P . : ) .
. . . e . e D . o
, '

. Gode . ..-Column .

lh Why did. you leave school when you did?. . B R : 4 o
(mark one) L . Finished High. School o o S 1. 20 .

No further achoollng avallable S 2

Asked to 1eave, behavmour problem '
or didn't liKe school :

He al'bh

Flnancial and- Family

. Other (speclfy)

15 “How far did your parents want you to“go*in sqhbél?',. T g
‘ (mark one) As far as you went - .. _ - " 1 21-

““Papther

. 'Don'_t"k_nqw ‘

; 16. a) How far did your father go in school?
3 . . -Less than Grade 8

: iGrade 8

n

: Some - ngh School

Flnished ngh School

More than High Schqol-l'

b) How far did your mother go. in school?
S Less’ than Graue 8 ;

Grade 8

8%

‘Some ngh School

.:Flnlshed ngh Scheol ﬁ.

Ut o w

(RERERENRAIRER

Mo:e'than.H;gh=$cbool”




X7, If you had it- to do over again would you want to

178

Column

‘go to a ~ Residential School .
Integratéd School..’ .
‘Indian Day School :
18, Which type of school Wlll you want to send your
: children to? Residential .
Inbegrated — '
Indian Dgy '.‘
Why? (probe for what they think are the benefits
of the school type they choose; tha dise
advantages of those they. reject)- ‘
19, he year you left school, did you =~ o
Work around house ' o
Get a- job around the Reserve
or in the'country !
Get a job in town
. el
Live in town, but have no job . '
Take further training - : a
. e
Other (specify) o
20. What have you done. since?
a) | Job Name S
(Probe for precise Length of
"~ kind of job) Location Enployment

Sode

1 2
"2

B |

1 5

2

3

26

1 R7

2

3

L

5

&

W TR R

|
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SR

. . Code. - Column
b) How much of the time have you begn unemployed . . '
altogether since you graduated? '

b) - How would you describe your job?

23. Where is it located? - In town . ‘ 1 31
In city .
2
On Reserve 3

Other rural . b

[’5 Lgss than a quarter of the time i 28
? About a quarter.to half the time 2
1{ * Over half the time | 3 |
g} A11 the time T
| 21. Which of the f6llowing would you consider a good job? ' o 29 l
g: " (mark one) —
{ Ask Men the Following: - Ask Women the Following:
% Truck driver | Typist | B S
E Fishing guide. ___ Mother 2
! Teacher Dressmaker 3
Eﬂ : Trapf)er o lNur_se . b ‘
Priest | ' Hairdresser 5
Policeman S Housekeeper 6
Farmer ‘ Teacher 7
Salesman ' 4 . Store Clerk 8
222 Aa,) Who do you work for now? (name of the company) . 30




2k,

25,

26,

27«

28.

1'5;01‘

What kind of work do you think you will be doing in
the next-five years?

(probe for type of job, level of - responsmblllty,
income, people they will work with, etc.) -

a) If it were p0331ble for you bo do any kind of
work ynu wanted, what would you de?

‘b). Why?

a) Do you think this is ever likely to happen? Yes
‘ . ' No. - .

l

b) Why? -
(probe for ideas about what holds Indians back
or what -the. factors are that are important
for success) .

What did your parents wamt you to be?

of the following things whlch is most importanb about
working? (mark only one)

Making money

Doing something useful .
Keeping bﬁsy |

Being with other people

Making a Living:

RERRN

- .Other

'CGde

Coiﬁmn
32
33
.31}
1 35
2.
36
37
- 38.
-
-
3
L
5 .
6

-

[t B Las Bt Bt | lﬂ’ R |

oy
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'
/

29. What would you sayiare'some of the major problems
faced by Indians today?

a) In relation to school:

b) In relation to work

.c) Other

30. a) Do you think the Residential School prepares you

well to live among - Indians
Whites
Both
Neither
b) Why?

Job trgining

Academic work

Column

31. a) Do you think the schools could be improved through
more emphasis on ~ Indian culture

Other (specify)

Code

39

. LO

41

1 L2
2
3
L

43
1
2 .
3
L




32, When choosing a job, would you rather work with -

33.

3L,

35.

36.

b) Why?

182

c) Expand on yéur_choice byAsuggestions'for'iﬁprovements

Who do you wofk with mostly?

Indians
Whites
Both

Doesn't make any
difference

Indians

Whites

Both

Who are the people ynu see most informally?

Tndidns .
Whites

Both

Where do you go with your friends for recreation?

Explain

Do you think this situation will changé?. i,e. would you like
to have more white friends, white agtivities -

fewer white friends, white activities ?

Column

I

Code
| hs
46
1 L7
2
3
h
1 18
2 '.=
3 .
1 Lo
2
3
50
51 -
52

Fon Bum N B B B B B fﬂ’

o s B Wl |

I
1

1 1

e B i
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nIbis very importént to consider where you will
have ‘to livé when choosing a Jeb. If you had a -
free chaice, would you rather - :

Live-on the Reserve

N

In the city orjéown '

Live where there is the
most interesting job

Other (specify)

a) Where do.you think you.will.eventually'iivef
In the city or ‘town
_On.the Reserve

b) Why?

. Code

Column

53

Sk

55
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APPENDIX 4

CHILD®S DATA SHEET

Child!s name:

Sex, Male: .

Female:

Name of home -Reservation

Distance of school from home reserve (recorded in miles)

1 - 25 miles _

50 = 100
100 - |

Sch901 name:

School attended: ~ Residential only

Residential/day’

Residential/
integrated

Residential/day/
integrated

Pupil type: Residential/residential for education

Residential/ﬁntegrated for education

Day/residential for education

Code . Colum

T

N

1-3

LR N N e Wae Boe Bie Bie Bae B B

™

I W an W

-y

W
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Code Column

o .

. 8. a) Age __~~“;__‘doaé age/grade le&ei Co . : 10~ 11
%g b) Higher agg/graée level than age/grade norm - 1
Loweg‘age/grade‘leyél than age/grade norm : 2
% Same age/grade level than ag_e/ grade norm 3
Eg 9. Class compostion: :. -Segregated 1 13
Co~ed 2
10. Number of grades per foom - One . : ——. o L A ¥
. Two A 2
‘ - Three or more 3
11. Teacher/pupil ratio -~ Over 30 1 1 15
| B30 1 2
| 0 - | T 3 |
.12,‘Cﬁildfs course‘~ ‘ ..AéaAemic . | 1 16
Academié and
vocational 2

13. a) School Record:

First In ’ Lasﬂ Out . { Reasons

School Type _Grade Date Grade 'Dgte for leaving |.
1.
3.

Ly,
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' Code b)  Number of previous schééls_atten@ed - nane

1-2 ' .' ,
3ol o
¢) Number of years all g;hobls attended by type
‘ | Residentisl :_ | e
_ Fnbegrated o
'd) Reasons for changing schﬁols L
Fémili'ﬁoved ' - ;
- No furthef:schoo;ing | N
. BehaQiOur problem L L

‘1&.. Attendance regularity; avefage time nissed per'year
| 'kOnly a'feﬁ days
Less than 6 weeks

Over 6 weeks -

Several months

15. Usual time spent in,Indian home per year
| ~ Over L mbﬁthé.. :
1 - } months
Less than 1 mpnhh'
K _

ARy

]

Code

* Calumn
17

18

19

20

2

W i

i

-

177w

T

wo T U7

i it

[

T T

i
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nge Column

16. Reasons for admission to this school

Bfoken héme~ ; L ' 1 - 22

~° Poverty - home ‘
with poor conditions . 2"

Educational needs -
no other school 3

Parentst? desire - L

Personal emotional
needs _ : 5

Other ' ‘ 6
17. Child's health

" a) Number of days school missed through illness in

last year :
5 or less 1 23
4 6 - 15 2
16 = 30 3
Over 30 L
b) Uhuéual health problems
| Chronic o : 1 24
Acute ' _ | 2
. No problems 3
: c)?Emotional problems
Severe 1 25
Modest : 2
Not noticeable o 3
;Familx Backéfound .
y'.18, Where is 6hildfs father living nowé
| ‘ Reserve : 1 26
City or town | : 2

Deceased o 3
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APFENDIX S _ |
' - S 1)
" SELECTED DATA ANALYSED BY SEX, AGE, PUPIL TYFE

DATA IS PRESENTED IN PERCENTAGE FORM
ACTUAL NUMBERS ARE BRACKETED ABOVE
THE PERCENTAGES

1. Educatio pal Aspirations

2)
M F M F M F M F M F M F
) 0 S ¢ Y 0 0 Y Y 0 0 Y Y
R R R R I I I I D D D D

@ Gr oW W @ @ @ © @ @ e o (e

‘Until 16 3.0 7.7 13.3° 8.3 0.0 0.0 0.0 0.0 10,5 10.0 18.8 0.0 . :
‘ ' @ W w3 (2) © (M () (0 (o) (0} .. {22)
Grade 8 106 6.2 13.3 6.3 6.7 0.0 _ 67 00 53 00 . DO 0.0 T

Pimich- (19} ~ (6) (L) (n (&) (5) (1} {0} . (k) (7 (3) (%) Y
High School 28.8 9.2 13.3 . 16 20,0 29.h 6.7 0.0 " 21.1 - 35.0 18.8 333 - - .
an ) @@y @ W MG W 6L (@ )
tollege  27.3 29.2 6:? 27.1 30:0 5.9 Lh6.7 38.5 . 21;1 15.0 25.0 40.0 4
199 Gy (6 (1) @), @ © 6 (B (8 (6 ) (150)
Extra job . ‘ ' :
. training 28.8 1.2 53.3 L3.8 43.3 64.7 h0.0  61.5 2.1 40.0 . 37.5 26,7 ,
L W @ (@ © . @ (© © (@ (@ (@ - (@
"ontt koow 1.5 1.5 0.0 0.0 0.0 0.0 00 00 00 00 00 00 .
o1 (66) (65 (G0) W8 G0 an (5 @) a9 (o) (e (5 sk

- 100.0 lDO,b, 100.0 100.0 100.0  100.0 100.0 100.0 100.0 100.0 lOO 0 100.0

I IWI TR TR 1™ I'ﬂ :T' H H I% H_; %‘_( i q— Pl‘ 1



ther's. Edwcation Evaluated by Childrem

M B N M F . M

: F M F M. F M F
0 0 Y Y 0 0 Y Y 0 0 Y Y
R R R R I I N 3 b D D D
@) @) . (2 L@ an @ W3y (2 5y LD &) @y,
more than : : L . . . . e .
Ineed:: 31.8 200 - 6.7  25.0 36.7 11.8 26,7 23,1 10.5 .25.0 43.8 0.0 o
X (8 o) @ @ @ e W (@ @ @ m . e
same as . ' ’ . )
I need 12,1 15.4 6.7  29.2 3.3 0.0 26,7  15.h 10...5' 15.0 25:0 .~ 6.7 B

Gy (3 (12 @8 @) @@ 18, w. (13 @ (6 (8 .
not as good ) . o o
as I need 51.5  50.8 4.0 37.5 - 50.0 76.5  33.3 30.8  68.h 55.0 .31.3 ©53.3 '

G ®» @ W e @ @ W@ W @ (© G
"don't know® 4.5  13.8 6.7 8.3 10.0 1.8 133 30.8 10,6 5.0 0.0 0.0

ol (66) (65 GO W) GO . @an a8 a3 @) e ae . (s Osk)

100.0 100.0  100.0 100.0  100.0  100.0 100.0 100,0 100.0 - 100.0  100.0 100.0

189 .




3. Father's QOccupation

0 0] Y A 0 o . Y Y 0} 0 Y Y
R R R R I I I I D D D "D, |
@ e @ e @ ey W e ) (o) @3y
(Indian) = : o ' )
unskilled 18.2 9.2 3.3 L.2 10.0 17.6 26,7 15.4 0.0 0.0 0.0 0.0
_ (1) @y @ @3 W © . W (M (8 (B () (8) . (151)
ég};ﬁiea ‘héo9 | 36.9  56.7 27.1 Lfé.ﬂ - 33.3 26,7 53.8 1;2.,1‘ 625 . 62.5 53.3.
_ m . ® @ O @ @ @ ® @ @ @ (@
iezqr'nﬁed 10.6 4.6 - 6.7 2.1 6.7 0.0 13:3 7.7 10.5 - 5.0 -76‘,3 20,0
@ © O ® @ @ @ (@ (@ © © (© )
Service 0.0 0.0 3.3 2.1 0.0 0.0 0.0 0.0 - 0.0 ' 0.0 _5.3 0.0 -
W W @ @ @@ @@ @ @ @ (- W
Is)i;ﬁ%;ssional 1.5 1.5 0.0 2..1 0.0 0.0 6.7 0.0 0.0 0.0 0.0- . 0.0
| O @ @ B @ @ @ (@@ @ @ @ (W
Unemplbyed 1.5 3.1 0.0 6.3 3.3 . 0.0 .0.0 0.0 10,5 10.0 ..12.5 6.7 B
M 6 @ (@ w3 @7 (e @ @ (68
No father 10,6  15.4  16.7.° 25.0 26,7 35.3 26,7 - 23.1 10.5 0.0 0.0 6.7 -
. w  a) W 0 @ @, @ (@ (5 W @ - () - (68
. monttkmow" 16.7 29,2 13.3 313" 6.7 ° 11.8. 0,0 0.0 26.3  20.0 12,6 13.3
Total  (66)  (65)  (G0) (L8} Go)  am (8 (1) 9 (0 (16) (5 ()
100.0 100.0 100.0 100.0 100.0 - 100,0 .iOOQO | 100.0 iO0.0 100.0 l(.)OﬁO. 100.0
T e e T T e T e i e T S T T T R T T -
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. Occupational Aspirations . _ S
M FoooM F wo - F g ¥ M ¥ T
0 0 Y Y 0 O S ¢ 0 0. Y Y
R __-R R R I I 1 1 D D D D
| 1&;;1;’;2,.} |  (3)- ..(g) L) (0 ) © 6 () (o) (1) (o) - (11
. .. Jobs . 4.5 Q‘,O 3.3 0.0 0.0 - 0.0 33.3 0.0 5;3 0.0 6.3 0.0 i
L @ @ @ ® @ o @ W @ MmO @)
_Unskilled 16.7 341 200 0.0  .16:7 5.9 00 00 53 100 43,8 00 . .o . {
e @ @ @ @ @ (@ 0. @@ e @, )
skilled 12.1 3.1 23.3 0.0 23,3 0.0 '13.3 - 0.0-: 52.6 ‘1(,_3,;1 2.5, 6.7, -
o @, @ @ W @ WG 6 G e W 6D
Service _ 28.8 b6 30.0  27.1. 133 :.1.1.‘8‘ :26,'7 38.5 15,8 - 55.0 . 18.8 26,7 3
S e @ (- ) ) G (® @ () a0 (o)
Semi-prof., 18.2 58.5‘ 0.0 k5.8 __ 30.0 B2.h '2.0‘,o~ 61.5 21,1  35.0 1B8.8  66.7 ' ]
: @ @ M@ B @ @ @ W @ @ o
"Dort know" 19..7 10.8 23,3 27.2 16.7 0.0 6.7 0.0 0.}0 20.0 70.0 0.0
getal  (66)  (65) (30 (8 (30)  an (18- (13) (9. (07 (1) (15 (Fh)
.‘ 100.'0.,- 100.0 100.0 100.0 100.0 100.0 100.0 ' 3;00.0 100.0 ;LOO“O 100.0- ld0,0.




5.. Expectations about Ideal Job: Reasons for.positive expectations g i
| Mo F M F M F M F M P P
0 o) Y Y 0 0 Y Y 0 0 Y Y
R R R R I I I I D’ D D D
. (19) (26) (6) (13) (s) ~(5) () (3) (6) (6) (L) (3 (10L)
elf-
confidence 28.8 0.0 20.0 27.1 31.0, . 29.1 26.7 23.1 31.6 30.0 25.Q 20.0
(@) (0) | (0) .A(O) (1) (0) | (L (0} (0) -(0) (2) (0) (s)
Tradition 3.0 0.0 0.0 0.0 3,3 0.0  26.7 0.0 0.0 0.0  12.5 0.0
. (1h) (10) L) . (10) (n e (2) (5) (n (k) (3) (8) (78)
Level of ) .
Education 21.2 15.1 13.3 20.8 ‘23.3 23,5 13,3 38,5 - 36.8 _20.0 18.8 _ 53.3
| 20 @ 0 @ W © @ @ O (@ @ (@ (12
- Parental ' . ) )
support . 3.0 1.5 0.0 4.2 3.3 0.0 6.7 7.7 0.0 10.0 12.5 0.0
. Gy (2 © (2 (1 G @ (@ 3 W @ (o a9
ieopportunities L.5 3.1 -0.0 L2 3.3 17.6 133 0.0 15,8 5.0 12,5 0.0 -
“‘ ORIV B SO - e
? Other 1.5 1.5 0.0 0.0 0.0 0.0 0.0 0.0: 5,3 0.0 . 0.0 0.0
'. (18) (23) (10) (13) (7 () (2)- (&) ey (5) (2) (&) (93)
§ Negative ) ; . . .
__expectations 27.3  35.4 33.3 27.1 .23.3 23,5 - 13.3. 30,8 . 5.3 25.0 12.5 26.7
) (2) (10) (8): w (1) - -(0) - (o} (1) (2) . (1) o Tr(36)
"ok know" 20.6 3.1 - 333 72670 133 59 0.0 0.0 53 - 1000 63 0.0 -
€ () Go W  Go a0 -1 G (o) e us) G
100,0  100.0 ~ 100.0 100.0  100.0  100.0 100.0 100.0 1000 100.0 100.0° 100.0

im“L;?rhwhnﬁﬁiﬂﬁ” . ?““ﬁﬁ-}““ﬂn‘d“”ﬁim fMiim rﬂ-‘m%igﬁqr.,fQIIlJ”gllﬁJ“§.I£§'g.lmd;ﬁllhrif‘_3; f‘
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‘ ;aé'téfz‘;;)ns al;out ideal Job: Reasc.ﬁ' for negative expecf;atioﬁs
T 'MF M F M F M F M F
0 o - ¥ Y 0 0 Y Y 0 .0 Y T
R R R . R I I I I D D D D
e © 0 3 @ 3 @ W @ (@ (2 (3D
e - - . . v" . *
confidence 9.1  15.L 10.0 L.2 10.0 0.0 13.3 7.7 0.0  10.0 0.0 13,3
woo® @ w3 3 @ @ @ @ .. ey
Level of ) - : o _—
EBducation 6.1 7.7 6.7 8.3 . 10.0 17.6 0.0 15.4 5.0 - 10.0 0.0 0.0 _
- (1) (1 (1) (o) (© .~ (0 (0) . (o). . (0y (o) Ly (o) %u).::
Parents! . o . RS A . 3
support 1.5 1.5 3.3 0.0 0.0 0.0 0.0 - 0.0 0.0 0,00 -6 0.0
. @ W ¢ @ @ © @ (@ ((© (@ @@
o;portunities 3.0 1.3 10.0 2.1 3.3 0.0 0.0 1.7 0.0 0.0 6.3 6.7 | R
@ @ @ @ @ @ @ @ ©@ (@ (O (@ @
Discrimination 0.0 0.0 0.0 2.1 0.0 0.0 0.0 0.0 0.0. 0.0  0,0. 0.0 ,
S w W@ @@ @ @ @ @ o @ o) ()
Others 1.5 1.5 3.3 "L.2 . 0.0° 0.0 . 0.0 0.0 0.0 ~ 0.0 0.0 0.0 |
| e (W) (13)  (32) (22) 13y (13 (9) (8 () (3 (2} (247
Positive ‘ . . ’ .
expectations 69.7 64.6 3.3 66.7 73.3 -76.5  86.7 69.2 95.0 70,0 813 .80.0°
) ©@ @ m ® @ @ © (© © @ @ @ ()
"Don 't know! 9.1 7.7 23.3  12.5 3.3 5.9 0,0 0.0 0.0 . 10.0 6.3 0.0
total  (66)  (65)  (30) (w8 (o) an @) 13 @) (0 (16 (5 (35h)
100.0. 100.0 _ 100.0 100.0 _ 100.0 _ 100.0 100.0 100.0 _100.0 100.0 "100.0 100.0 -

193 °




" 7. - Important Thing About Working

M F M F M F ¥ F M F M F
- 0. 0 X Y 0 0 Y- Y 0 0 Y Y
" R R R R I I I I D D D D -
mn - ) sy (5 () (1) @ @ 3 (0) o W (33)
“Making money 10.6 7.7 16,7 10.4 133 5.9 133 15k 158 0.0 0,0 6.7
| (10)  (13) ® M w N ¢ ¢ WA ¢ BN - WA ¢ SR ¢ NN 09
Doiing some-~ : . S . .
__thing nseful 15.2 20.0  20.0 .6 13,3 353 6.7 30.8 21,1 25.0 6.3 26.7
@ W W e @ @ @ (@ @ @ © (2
Keeping ‘ ) S
busy 3.0 6.2 3.3 18.8 0.0 0.0 132 0.0 353 10,0 6.3 0.0
. GY )  ©@  ©® B W @ & W 6 @ @ W)
"Being with _ . o g -
others 7.6 - 15.h 0.0 12.5 16.7 2.5 00 233 :21.1 25.0 0.0 6.7 ]
'Maki () C@8) - (8 (200  (s)  (©) @) W D (D @k (@) (158
L ] a . _ - N P TR
| 1ivi§§ 60.6  13.1 60.0  L1.7 50.0 35,3 66,7 30.8 3§.8 35.0 _ 87.5 60,0 o
o M W @ @ W @ @ © @ (@ (@ @
Other 1.5 6.2 0.0 2,1 33 0.0 0.0 00 .00 00 0.0 ‘o,b
W W @ @ W @ © @ © @ (@ (@ W
} . mout kmowr 15 15 00 oo 33 00 00 00 00 5.0 00 00
Ttal  (66)  (65) G0y w8  Go) an a9 B @)~ (o) (6 @5)  (3sh)
| 100.0__100.0 _ 100.0 100.0 _ 100,0 _ 100.0 100,0 _100,0 _100,0 100.0 100.0 100.0
R T T T e U S G e M B R Ben Wian Wi NEED N has |




Preference for Future Job ILocation

M F M F M F i Foon F M F
0 0 X T .0 e Y Y 0 o - .Y T
R R R R I I I I . - D D D D
3} (_3)' - (2) ) (2) “(2) (2) (0) (0) (0) . (-l). (63 (16)
On reserve 1.5 1.6 6.7 6.3 6.7  11.8 0.0 0.0 0.0 0.0 6.3 0.0
@ e w33 @ e W @ Gy
' Near reserve 9.1 1.6 10.0 8.3 3.3 17.6 20.0 23,1 0.0 0.0 25.0 6.7
| By By 1w By oan M M @ . @G . (5 (2%
1 Large town - - . - :
" or city 59.1 600 533 _ 6h.6 56.7 1.2 . L6.7 615 .57.9 60,0 138  60.0 |
(18) (200 (8 0 () W G @ ® @ W G (0w
-Whére easier ‘ '
to find work 27.3 30.8°  26.7  20.8 33,3 23.5 _ 333 185, k2.1 k0.0 25.0 L 333 |
@ (© @ @ @ @ @ (@ @ (@ (® (0 (@
| montumow 00 00 33 00 00 59 00 00. 00 00 00 00 ‘.
et 66)  (65) G0y G  Coy  an @) @) a9 (o) @ () . Gy
100.0 00,0 _100,0 100.0  100.0_  100.0 100.0 100.0 100.0 100.0 _100.0 ©100.0




9. Things You Would Like to Do More Often

M F M F M F M F M F M F
e 0 Y b 4 0 0 Y T 0 0 T Y
R R R R I I I I D D D D

_ (26  (19) (9) (18) (8) (6) (L) () - (8) | (8} (L (6) - (15)
More active’ : C : s
at school 39.4 29.2 30.0 37.5 26.7 3573 26.7 30.8 31.6 ' 10.0 6.3 40.0
(13) (9) (9) -(6) (L) (2} (7) (3) ®. G @ (2 (76
] More unsuper- : :
vised time 19.7 . 13.9 30.0  12.3 3.4 11.8 46,7 23.1 k2.2 25,0 50,1 13.4 .
More = - (12) (13) - (2) sy (5 Ly (@) (3) 1y, Q) (@ (0} (50) ..

| educational ' : : :
opportunities 18,2 20.0 6.7 _ 10.L 16.7 23.5 13.3 _23.1 5.3 5.0 12.5 0.0 ,
1 SN 0 BN € B ('S RN ) IR C SR - D I ¢ SN ¢ TN ¢ § BN € W ¢ ) B ¢ B ¢F)
4 Mentions .
work. 10.6 12.3  ° 13.3 12.5 20.0 -17.6 6.7 7.7 5.3 10.0 18.8 6.7
More @) @ (2) (3 @ (M  ©  (© (o oy @ @y
involvement ’ : ' - g
{ in white towm 4.5 3.1 6.7 10.4 3.3 0.0 0.0 0.0 0.0 0.0 0.0 6.7
, BN ¢ (2 ~ (@ . @ - @ ® (o) (1) ) . (o) (0) - {0 : .(7)‘
 Satisiied ~ 1.5 3.1 0.0 2.1 33 S.9 6.7 0.0 0.0 0.0 0.0 0.0 .
i e ® o w @ @ @ @ © ® @ (
‘T Other 45 9,2 0.0 2.1 0,0 0.0 0.0° 7.7 0.0 - 0.0 0.0 0.0
| % B O B 5 B 5 TN € S € B O W€ NN €D BN ¢ NN €3 J O WU 1)
"Don't kmow" 1.5. 9.2 13.3 - 12,5 . 16.7 5.9 00 7.7 158 200 12,5  33.3 .

rotal  (66) (65) (0 (8 (G0)  an (8 (1) (9 (00 (16). (15) (35
| 100,0 100°Oj 100.0  100.0 100,0  -100.0 .100.0 _100.0 100.0 .100,,0 100__,.O~ . lOOO .
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Tocation of the Childrenfs Friends

100.0.

¥ F H F i F M, Foom F M F
0 o Y Y 0 G B Y 0 C Y Y
R R . R . R I I I - T D D - D D
_ (26)  (3) (13)  (25) (15) (10) (L) 8 .3 & (8) (8) - (163)
In Residential - : S ’ .
School 39:4 52,3  13:3° 521 50.0 58.8  26.7 61.5° 15.8 L45.0 _50.0 53.3 ‘ SN
- (3 en @) @D, ) 6 () W @) Q@ (6 (162)
' On Beserve 50.0 1.5  16.7. 3.8 - 333  29.h 66.7 308 73.7 55.0 13.8 10.0
G BN 5 S ¢ D RN € N ¢S NN ¢ DA ¢ DI ¢ D B CO NN (O S € N ¢ DR €
InTowm 7.6 - 3.1 _ 10.0 k.2 3.3 . 5:9 6.7 7.7 105 0.0 6.3 67 ﬁ
@ @ @ © © W L @ @ (@ @ (@ @ (9
" "Dontt .know" 3.0 3.1 6‘0 0.0 13.3 - 5,97 0.0 0.0 0.0 O.Q .0,0 0.0
rotal  (66) . (651 . 30) (W8 GOy QN (8 (13 () (00 (18) (8 G5
100.0 °_100.0 . 100.0 1000

© 100.0 .

100.0 100.0 . 100,0 100.0

100.0

100.0




11. Desire for Parents' Visits as Compared to Actual Visits - (70 Day students .@mitted this question)

M F M F M F M F
0 0 Y Y 0 0 Y Y
R R R . R I 1 I. T
(1) (0 (200 (1) (12) @) (8 (8 (w7
Mich more L7.0  .L46.2 66.7 . 56.3 Lo.0 6h.7 . _53.3 61.5
(6) - (10) (1) (2) (2) (1) (1) (0) (23)
Little more 9.1  15.4 3.3 L2 6.7 5.9 6.7 0,0
(20) (k) (8) (13) (8) (2) (6) Y (75)
No more 30,3  21.5 . 26.7- . 27.1 25.7 11.8 40,0 30.'8
1. (0 () - (0 (1) w ©® ©  ®
Never 1.5 0.0 0.0 0.0 3.3 5.9 .0 0.0 .
(3) (5) (0} (2) () (0) (0) (o) (13)
Yo paremts® L5 7.7 0.0 k.2 10.0 0.0 .. 0.0 .00 ‘
e ® W W W @ @ @ (@)
Don't know" 7.6 9.2 3.3 8,3  13.3 1L 0.6 7.7 )
CTotal  (66) © (65)  (30)  @8) “(30) (17 (18) . (13) (28
100.0 '100.0  100.0 100,0  100.0  100.0 100.0 100.0
SN U SO DR SN N U ! | _ D
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. 12. TVhat the Children Feel the Residential School has Taugi.i Them

1 Q

o

M F M F M F M F M F M F
0 0 Y Y 0 0- Y ¥ 0 0 Y Y
R R i R I _I I I D D D D
(23)  (19) (13) (k) (6) )y W (B (). (10) (7) (2) (11k)
Education 34.8 2902  13.3 © 29.2  20.0  29.L 267 38.5 31:6 500 13.8 13,3 _
ganpe{s - (16) (16) (77 (12) (7 (5) (3) (1) @&y (5 (3) (W) (63)
oclLa - . . . - . .
Skills 2L.2 2.6 23,3  25.0.  23.3 29.1 20,0 7.7  21.1  25.0  18.8 ' 26.7
G) (@ (@ @ 3) (©- (@ (@0 (1 (® (© (0 | (10
Leadership 4.5 3.1 0.0 2.1 10.0 0.0 0.0 0.0 5.3 0.0 0.0 . 0.0
(5) (6) (0) (3) (5) (1) (0) 2) (0 (o)  (0) (0) (22)
Discipline 7.6 9.2 0.0 63 _ 16.7 59 00 184 060 00 00 00
() (3) o (W (2) (3) (2) (3) (0) (2) (L {2) (26)
-Responsi- . ' .
_Dbility 6.1 4.6 0.0. 8.3 647' 17.6 13.3 23.1 0.0 10,0 6.3 13.3
greparation (8) (8) (3) (7 (2) (1) (2) (1) (L) (3) (2) () (16)
or wor . . . .
(vechhical). 32,1 12.3 100 _ 1h.6 6.7 2e9 3.3 7.7 el  15.0 12,5  33.3 4 .
@  © @ @ . (0  (©  ©  (© (@ (0 @  © - (6
Religious . - . ) . .
. braining 3.0 0.0 6.7 0.0 0.0 0.0 0.0 0.0 5.3 0.0 6.3 0.0
General o (2 (1) © (0 (0) - .(0) (0) (0) (0 (o) (0) (3)
dissatis- ) : '
faction 0.0 3.1 3.3 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 '
(5) (9 W (n (5) (2) (L) (1) (3) (0) (2) (@) (Lby.
Don't know" 7.6  13.8 13.3  14.6 16.7 11.8  26.7 7.7 15.8 0.0 12.5  13.3
Total (66)  (65). (30)  (48) (30) (x7)  (15)  (3) (%)  (20) . (a6)  (15) (35L)
100.0  100.0  100,0 100.0  100.0  100,0 100.0 100,0 100.0 100.0 100.0 100.0




13. Childrenfts Perception of 'their Problems in School

M F- M F M F M F M F M F
o 0 Y Y . o 0 Y Y 0 0 Y Y
R R R R I ‘I I I D D D D

Coan @ o o @ ® ®) © ® M G e
Academic 25,8  29.2 23,3 22,9 36,7  11.8 60,0 615 31.6  10.0 3.8  20.0 o

Restrictions(19) an a9 @@ (9 2)- (@  (© W B @ G (85)
of the .

System 28.8  26.2 33.3 25,0 30.0 1.8 13.3 _9.0 21,1 25,0 12.5 2.0
() (L) (0) (L) (3) (3) (1) © (W (0) (2) _(Oi (20)
Personal o - o : . . C :
._inadequacies 6.1 6.2 0.0 8.3 10.0 5.9 __ 6.7 . 0.0 5.3 C.0 __ 12.5 0.0 -
Sinil (9) (7). (3) (N (1) (20) 1) W (1) (3) (L) (L} . (5h)
Pupi : : -
;e{étions 13.6 10,8 10.0 Ih.6 3.3 58.8 - 6.7 30.8 5.3 15.0° 25;9 26.7

Bl (2 6 W @ @ @ @ @ @ @ @ @
Reserve 3.0 7.70 3.3 L2 3.3 0.0 00 00 00 00 00 _ 0.0

3 W e @ @ @ @ (@ @ @ @O @ (20
No problems . . . ) : : o
_ perceived 4.5 6.2 10.0 .2 6.7 . 0.0 0,0 Q,O lObS 10.0 6.3 6.7

@ ©® @ e @ @ @ 6 @ . W )
“Don't know" 18.2 13.8 ,20.0 __ 20.8 100 118 133 7.7  26.3  10.0 0.0  26.7 ‘

Total (66)  (65)  (30) (W)  (GO) . an (8. @) 1) () (18 (5 (35

~'lO(.).O 100.0  100,0  100.0 100.0 100, 0 100,0  100,0 100.0 100,0 100.0 100,00 -




100.0 100.0 100.0 100.0  '100.0 100.0 100,0 100.0

. T by ol Bl Lmg b dom L Do Ly bg lems g Ty >
_ R R R R I I T I D D D D
| (23 (@D 1 (13) (8) 6 (2 @ W 5 o G) (98)
Lack of ' . . ’ : . -
education 34.8 J1.5  13.3 27.1 2.7 353 13,3 231 -21.1 _ 25.0 -.0.0 20,0
1 () © (2 (2) © @ (0 (G . (@ (18)
Instability : A
. in work 1.5 7.7 0.0 y,z 6.7 0,0 0.0 0.0 0.0 25.0 6.3 13.3 .
(10)  (6) G (5 (5) © @ © @ (o (1 © G
Behaviour , ' .
problems 15.2 9.2 10.0 10.L - 16.7 0.0 6.7 0.0 10.5 0.0 6.3 0.0
Tackor (1) - (D - (M (10 @ . G W s @ 6 (® W (1
rfgpo.rtunities 16.7 10.8 ~  30.0 20.8 26,7 ~ 17.6°  26.7  38.5 5.3 15.0 . 37.5  26.7 .
lack of (1)  (6) M. @ w. © B @3 e, . @ W G L) -
adeguate : L o - . ’ ’ T '
income 10.6 9.2. 23.3 1L.6 2.3 - 0.0 20.0 - 23.1 . 31.6 10~O‘ 25,0 20,0
N ¢ N € T & ) N ® @ @ © W @ (© G2
-Discrimin~- - : ) ' . . o . )
ation 6.1 . 6,2 3.3- 6.3 ° 13.3 L7.1  13.3 7.7 0.0 _ 20.0 6.3 0.0 . .
© (® () . © (0 (® (@ (0 (@ @ () ¢®
None seen 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 6.3 0.0
@ @ @ @ @ . @ (© (@ @ (© (2 (0 @
Other 0.0 0.0 0.0 -~ 00 _ 0.0 - 0.0 0.0 0.0 5.3 0.0 _12.5 0.0
(0 @) ® @ @ @ e e W @ @ W
”an“t know" 15.2 15.4 20.0 16.7 6.7 O;D 20.0 T.7 ”_'_,_,26.3 5.0 .O.Q . é0.0
Total  (66) (63)  (30) (W)  (30) .. (M. (18 (@) (1) (200 (%) (15)  (35L)
. 100.0 100.0 100.0 100.0
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CODE TQ PRECEDING TABLES

Young . . . 13 and under  Old . . . over 13
PUPIL TYPE:
Residential . . . for education and residence

Integrated .. . . community school for education,
' residential schoel for living

Day « « » residential school for education,
but reside at home nearby

SYMBOLS:

M - male F -~ female Y - young - 0 = old

-~ residential pupil type
I - integrated pupil type
D - day pupil type

fmi1ﬂ'

3

vy vy oy oy

s e





